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contributed to the uprising included overcrowding 
in schools and the resultant drop in the quality 
of education; a growing unemployment among 
Black communities; a drop in living standards; 
soaring infl ation and food prices; and struggles for 
national liberation in neighbouring countries. These 
struggles inspired and deepened the urgency of 
challenging the apartheid state. The early 1970s also 
witnessed an unprecedented growth of unionised 
Black workers, starting with the strike of 1973, and 
the rise of Black Consciousness Movement. 

For these and other reasons this special edition 
on education struggles is meant to coincide 
with commemorative events for June 16, 1976. 
And the coincidence is not due to the date, or to 
historical nostalgia alone. Of more signifi cance 
is the fact that June 16 2004 will mark the fi rst 
organised and coordinated attempts in years to 
hold commemorative events in many parts of 
the country. This is testimony to the organising 
initiatives currently underway among students 
in schools and universities. This special edition 
is testimony to this spirit of reawakening in yet 
another way. All the contributors in this edition are 
activists involved in struggles in education. Indeed, 
the majority of them, as can be seen by the issues 
they take up, are activists in schools.  

What are the driving forces of this reawakening? 
Up to now the dominant political culture in South 
Africa, and indeed internationally, has been to 
defi ne student and youth concerns either in terms 
of ‘fashion’, consumerism or (as one ANC Youth 
Leaguer would have it), fun. On the other hand, 
student and youth issues were defi ned as ‘problem 
issues’, meaning drugs, sex, and wanton violence. 
All these are issues relevant to the student and 
youth of today. In this edition, however, these issues 
are located in their historical perspective, and in the 
broader analysis of the social conditions that give 
rise to them. The fi rst article in this edition looks 
at June 16 1976, and refl ects on its signifi cance for 
us today. As Vally argues, the signifi cance of June 
16 for today lies in the fact that the issues that led 
that generation to revolt are still with us today. 
This can be seen in the fi rst batch of articles in this 
edition. Student activists take a look at the range 
of ways in which the crisis in education manifests 
itself today. Ramadiro, Mashaba, Radebe, Lukhele, 
Nqeno and the APF look at issues ranging from 
school uniforms, the high cost of education for the 
poor, the cultural crisis facing young people today, 
the failure of education policy in post-apartheid 
South Africa, neoliberalism and the privatisation of 
education today, and unemployment.  

Education has not escaped the destruction 
wrought by the government’s neo-liberal 
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This is a special edition of the Khanya journal 
on education struggles in post-apartheid 
South Africa. Over the last few years 

students in schools and universities have begun to 
respond to the persistence of inequality in South 
Africa’s educational system. With the exception 
of isolated and sporadic struggle against lack of 
access to education, the fi rst decade of democracy 
saw a decline in struggles aimed at improving the 
provision of quality education for the black majority 
in South Africa. Many of the struggles that took 
place during this period took place in universities, 
and focused on issues around fi nancial exclusions. 
The decline in the education struggles, which had 
been a prominent feature of South African political 
life for more than 30 years, was due mainly to the 
democratic transition in South Africa. 

Consistent with the important place occupied 
by education in the anti-apartheid struggle, the 
new constitution has enshrined the right to “a 
basic education and to equal access to educational 
institutions”. As many contributions in this edition 
show, the dream of a free and quality education for 
the majority of the black population is beginning to 
fade, and in response to this black students in schools 
and universities are again beginning to organise. 

June 16 1976 is now a central part of South 
Africa’s folklore of struggle. It is generally accepted 
that the democratic transition is unthinkable 
without the student uprising of June 16 1976. June 
16 did not just happen and was certainly not only 
about resisting the introduction of Afrikaans as a 
medium of instruction in Black schools. Factors that 
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political and economic programme – the Growth, 
Employment and Redistribution Strategy. A key 
component of this programme is privatisation. 
Nearly all articles note that for a large number of 
the poor and the unemployed there are devastating 
consequences as a result of the quasi-privatisation 
of public education. This includes the embrace 
of the user-fees model for school financing and a 
labour market of educators where richer schools 
who charge high school fees are able to employ 
additional educators to those provided by the 
state. The net result has been an increase in racial 
and class segregation of children within the public 
schooling system. 

The challenges facing students and young 
people in education today go beyond issues like 
school uniforms, fees, and textbooks. Nqeno, 
Motha, Weekes and Hjort take up issues relating 
to violence against students and girl children in 
particular, to sexual harassment in schools, as well 
as HIV-AIDS. In these various contributions the 
writers highlight the fact that girl-children and 
female students bear the brunt of neoliberalism, 
violence, war and lack of access to education. In 
their contributions Motha and Weekes give an 
international perspective on the problems of girl-
children and female students in the contexts of war, 
sexual violence and sexism in general.

Part of the dominant view of students and youth 
today presents them as helpless, disorientated, or 
a ‘lost generation’. For the powers that be, this is a 
convenient view, and it tries to reinforce passivity 
in the face of enormous social problems facing 
students and youth. Indeed, a lot has been said 
and written about the apathy of young people of 
today. The truth is that young people have not lost 
interest in politics but only in politicians. Many 
young people did not participate in the last general 
election (the ANC effectively got about 36% of 
the votes of the eligible voting population), but 
that does not mean they are apathetic. Articles in 
this edition show that increasingly young people 
connected to social movements are involved in a 
myriad of local struggles and organisations.  

In this issue Ndlovu, Lukhele, Nqeno and 
Velaphi, Madalase, Tsalong and the Concerned 
Learners Committee from the Vaal/Sedibeng take 
the opportunity to reflect on their struggles, to test, 
in the course of these struggles, old ideas and to 
introduce new ones. The articles they have written 
also demonstrate that they indeed possess a sense 
of how their specific concerns are a part of the 
concerns of the new social movements in South 
Africa today.        

Although young people writing in this 
journal are mainly involved in local and national 

struggles, there is a strong appreciation that ours 
is an international struggle. This is exemplified 
by an article on xenophobia and schooling; on 
Palestine and the right to education; and on the 
impact of armed conflict on the education of girls 
or women in the Africa and other parts of the 
world. From the point of view of organisation and 
mobilisation, many of the students now active view 
their struggles as part of the broader international 
struggles against globalisation and neoliberalism.

In our regular features the Special Edition 
features documents from contemporary struggles 
in education. Two documents from Students 
Against Financial Exclusions at the University of 
the Witwatersrand give a glimpse of the kind of 
issues facing students at tertiary institutions, and 
they also give an idea of the approach to struggle 
being adopted. 

We also feature documents from the history of 
education struggles. These documents are compiled 
by the Khanya Working Class History Programme 
– Mondli Hlatswayo, Lebogang Mashile and Oupa 
Lehulere. At the end of the section on organising we 
feature an overview of who got organised, and what 
they stood for. As we indicate, the South African 
Student Organisation (SASO) is probably the most 
important student organisation in South Africa’s 
history of resistance. In this edition we feature 
SASO’s policy manifesto of July 1971. The next 
document gives us a sense of the politics, strategies 
and tactics of the students who initiated and led 
the June 16 uprising. High school students have 
always tended to set the pace in student resistance 
in South Africa. The formation of COSAS in 1979 
was an important event, and it introduced a new 
conciousness about class, and the issues of links 
between workers and students. Two documents in 
this edition are from COSAS. The one is its policy 
manifesto, and the other is its call to workers to 
support student struggles in the contexts of the 
Vaal uprisings in the mid-1980s. The last document 
is a extract from Zwelakhe Sisulu’s address to the 
National Education Crisis Committee, formed 
in 1986 to coordinate struggles against Bantu 
Education. The extract from his address focuses 
on the concept of “People’s Education”, as well 
as on the strategies adopted by the anti-apartheid 
education movement.

Our next regular feature, the Barometer of 
Resistance, focuses on student struggles from 
1968 to the present, and on the events of June 16 
in particular. For many activists, especially those 
currently active within the education movement 
today, the history of student struggles in South 
Africa is not only a source of inspiration, but also 
provides an opportunity for critical reflection on 
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that history with a view to charting new perspectives and strategies in present-day struggles. As with the first 
article by Vally, the Barometer provides a link to the generation of 1976. A few writers in this edition talk about 
the death of the dream of free and quality education. But like the generation of 1976 they are saying “Mobilise! 
Don’t Mourn!

In this Edition

Guest Editors: Nerisha Baldevu, Nina Benjamin, 
Molefi Ndlovu and Brian Ramadiro. 

The Special Edition is a joint venture between the 
Khanya College and the Education Rights Project 
(ERP).

REMEMBERING 
JUNE 16

THE SIGNIFICANCE
OF JUNE 16 1976
By Salim Vally*

Toward the end of last year at the Education Rights Project’s national education camp, I had the 
honour of being amongst about a hundred enthusiastic young people. This was part of a programme 
following the successful June 16 commemorative march in Soweto of the ERP and social movements, 

which attracted close to 5000 overwhelmingly young people, and the political economy of education 
workshops also attended by close to a hundred young people. The average age of participants in both the 
political economy course and the youth camp was 14 years.  

Close to thirty years ago I was part of a gathering similar in terms of size and the age of participants. This 
was the official launch of the southern Transvaal region of the African Students Movement (SASM). It was 
held at Wilgespruit outside of Roodepoort. Many present at the SASM meeting ended in prison, exile or on the 
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Remembering June 16 

run. SASM initiated the formation of the Soweto Students Representative Council (SSRC), which organised 
the march on the 16th of June 1976 leading to the Soweto uprising. There are many today who claim that their 
political organisation was the force behind the uprising. The simple truth is that many of us were brought 
to Wigelspruit by our older siblings or neighbours already involved in the university-based South African 
Students Organisation (SASO).  Discussions amongst us focused on the daily humiliations experienced by us 
and our parents under apartheid, the need for free and equal education, strengths and weaknesses of various 
South African liberation movements, and the civil rights movement in the United States. A few young people 
talked vaguely about the struggle of the Vietnamese against US imperialism, Che Guevara and anti-capitalism. 
We certainly had no idea that our humble meeting would be the precursor of the momentous events of June 76. 
Nor did we have the clarity of thought displayed today by some youth at the ERP events around the impact of 
neo-liberal capitalism on education. What counted for us was courage, determination and disciplined action in 
the face of seemingly overwhelming odds and the apparent passivity of our parents to apartheid rule. 

The story of June 16 
In 1975 the Minister of Bantu Education issued a directive to schools that half the subjects in standard 5 and 
form 1 must be taught in the medium of Afrikaans. Dissent spread from school to school. On the 13th of June 
SASM held a mass rally in Soweto. An action committee was formed which became the SSRC. On the 16th June 
1976, 20 000 people marched through Soweto. The police opened fire and the first victim, Hector Petersen, 
died. The Soweto uprising had begun, students responded by torching symbols of apartheid and economic 
exploitation such as municipal offices, beer halls, a bank and liquor stores. Within days the uprising spread 
from Soweto and surrounding Black townships such as Eldorado Park to Pretoria and as far as Nelspruit, 
Galeshewe, Langa, Nyanga and the universities of Turfloop and Ngoye. By August the so-called ‘Coloured’ 
areas of the Cape Flats and most homelands were involved. By 1978 the uprising finally settled. The toll 
in human life was high. It is estimated that at least 1000 young people were killed in this period; tens of 
thousands arrested and thousands fled into exile. 

In 1977, the South African Students Organisation leader Steve Biko was killed in detention and all Black 
consciousness organisations including the SSRC were banned. Despite the suffering, the uprising isolated 
collaborators, homeland leaders and closed down the puppet Urban Bantu Councils; communities embarked 
on many stay-at-home campaigns and blocked a rise in rents. The uprising also provided the exiled liberation 
movements thousands of cadres at a time when for example the ANC had just a few hundred people in camps 
and revitalised the international anti-apartheid solidarity campaign. Most importantly, the uprising presaged a 
new era of resistance.  

The causes of the ’76 uprising  
Many people superficially claim that the uprising was a race riot sparked off by the introduction of Afrikaans 
as a medium of instruction in schools. This is too simplistic and does not situate the uprising in the context of 
the times. The causes of the uprising are manifold. These include: 

• The crisis in schooling. There was overcrowding and a high student-teacher ratio. Building and equipment 
were either absent or of poor quality. Teachers were not properly trained and corporal punishment 
was used extensively. Student Representative Councils were outlawed. Some progressive teachers and 
principals were continually harassed by school inspectors. In this already difficult situation came the 
introduction of Afrikaans as a medium. 

• The economic recession. Unemployment rose, inflation was high and the food prices soared. The poverty 
datum for Soweto was estimated at R129 per month; but the average Black family was earning R75 per 
month. Matriculants faced poor employment opportunities. 

• Apartheid policies. Constant and humiliating ‘dompass’ raids and arrests, compulsory homeland 
citizenship as well as unequal facilities in housing, transport and recreation contributed to grievances. 

• The ‘atmosphere of revolt’ in the 70s. This was brought about by the liberation struggles in Mozambique, 
Angola, Zimbabwe and Namibia. The workers strikes of the early 70s also played an important role and of 
course, the ideas of Black Consciousness and its organisations. 

Students and workers 
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While the uprising started as a student protest 
attempts were made to also include workers. 
Initially, students were preoccupied with preventing 
workers from going to work instead of discussing 
joint grievances and understanding the worker’s 
plight. Mistakes were made such as stoning busses 
carrying workers to their jobs. At the beginning of 
August ’76 though, students relatively successfully 
appealed to their parents and workers to stay away 
from work and march to John Vorster Square where 
many student leaders were being held and tortured. 
Altogether there were four stay-away (azikhwelwa) 
calls. It must be said that students did not forge 
links with the working class. People who responded 
to the azikhwelwa calls responded as parents and 
township dwellers concerned about the repression 
against children and not as members of the working 
class. Also the horrible rampage of migrant workers 
from Mzimhlophe hostel backed by police against 
students and their parents should be remembered. 

The next wave of student resistance the 1980 
boycotts seems to have understood the need to 
link student demands with the wider society. Two 
statements from student leaders from the 1980 
express this: 

 “We must see how short-term demands are linked up 
with the political and economic system of this country. 
We must see how the fail-pass rates in schooling are 
linked up with the labour supply of the capitalist 
system”.  

“Our parents, the workers, are strong, they have power. 
We, the students, cannot shake the government in the 

same way. We have got to link up our struggle with the 
struggle of the Black workers. Our parents have got to 
understand that we will not be ‘educated’ or ‘trained’ to 
become slaves in apartheid-capitalist society. Together 
with our parents we must try to work on a new future. A 
future where there will be no racism or exploitation, no 
apartheid, no inequality of class or sex”. 

Many of the young people who attended the 
ERP political economy course and youth camp 
realise that resistance in schools reflects issues 
in the wider society. And it is these wider issues 
that must be changed. Reforms in education alone 
will not bring about equality, as long South Africa 
remains a capitalist society. To get equality we need 
fundamental social change.  

Today, ten years after the first democratic 
elections and twenty eight years after the ’76 
uprising the context is different. On paper we have 
equal education and the elimination of a race-
based education system. Yet, we continue to be a 
capitalist society which inevitably reproduces both 
class and race inequality in education. User-fees, 
education feeder zones, language and marketisation 
of are some of the ways in which class and race 
inequalities are being reproduced in education.   

The new wave of student activism holds the key 
to free, equal and quality education for all and not 
the careerism of the ANC Youth League. It is those 
young people who stand with parents and workers, 
unemployed and poor found in social movements 
that will re-open the doors of learning and culture. 

Salim Vally works for the Education Rights Project 
and is active in a number of social movements. 

RECOLLECTIONS OF AN EDUCATION 
CONFERENCE
By Brian Ramadiro* 

Recently, a national conference to 
review ten years of education in South 
Africa was held in Johannesburg where 

representatives of government, teacher unions, 
research organisations, and representatives of 
community organisations, spoke to various aspects 
of education. In this article I will comment on 
some of the obvious but urgent questions in South 
African education. This conference held on the 13 

and 14th of May 2004 presents a rare and convenient 
way of discussing the most up-to-date views of 
some of the influential South African commentators 
on education and society. 

Before discussing the proceedings of the 
conference I want to make a few observations: 
firstly, that the conference was convened by the 
Centre for Policy Development and Management 
(CEPD). The CEPD is an education research 
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organisation based in Johannesburg with historical 
links to the Congress Movement. Secondly, most 
observers said they believed the conference to 
have been timely. By this I want to believe that at 
least a few of the speakers were being sarcastic 
alluding to the fact that the conference was being 
held safely after the general election. Thirdly, note 
that the theme of the conference is “1994-2002: 
The Role of Education in a Decade of Democracy 
– A Critical Review”, a seductive title that did 
not live up to expectations created. Fourthly, the 
conference offered very little chance for views of 
parents, learners and communities to be heard. 
Instead, opinions of experts and bureaucrats were 
privileged. Fifthly and finally, it is very telling that 
early childhood development and adult education, 
which are the least resourced aspects of education 
and yet the most important to citizens of the future 
and of today, were not discussed at this conference. 
In these two areas even desperate spin doctoring 
and manipulation of statistics has not concealed the 
appalling failure of the state. 

The director of the CEPD, the Second Secretary 
of the European Commission in South Africa, the 
General-Secretary of the South African Communist 
Party (SACP) and the chairperson of the South 
African Human Rights Commission (SAHRC), gave 
varied inputs and set the tone for the conference. 
There was consensus amongst these speakers 
that the foundations for the realisation of the 
decades long struggle and demand for free public 
education for all had been laid. The chairperson of 
the SAHRC went on to instruct the conference that 
the question is not whether we have done well as 
country. It was too obvious to the SAHRC that we 
had, indeed, done well. The correct and difficult 
question was understood to be: how well have we 
done as country in the past ten years? To pose the 
question in this way is misleading and is a reminder 
that people who are conscripted intellectuals in the 
service of the state are, by definition, not allowed to 
think beyond boundaries set by the state. 

Given that statistics is their strength, it is 
revealing that none of these gentlemen presented 
any statistical evidence that lends support to the 
view that we had indeed done well as country. 
Even official statistics paint a picture of devastating 
poverty and destitution. In a determined effort to 
salvage something positive from the past decade of 
democracy, we were told that what fundamentally 
separates South Africa from other countries is that 
we have socio-economic rights (i.e. the right to 
housing, education or healthcare) enshrined in the 
constitution. The vast majority of people in India 
are poor, but then they do not have a constitution 
that guarantees socio-economic rights. In South 

Africa we have a constitution that guarantees 
socio-economic rights, and yet the vast majority 
of people are poor. This difference between, for 
example, India and South Africa is real but it is 
not an important or a fundamental one. A refined 
argument does not drive away hunger nor pay for 
school fees or electricity. The words in the Bill of 
Rights clauses are just that, words. 

The point is that for these rights to be translated 
into meaningful improvement in people’s lives 
require political will, resources and training. The 
conference agreed as a whole that the present 
policy of user-fees for social services and reduction 
in social spending by government guarantees 
that such an improvement will not occur for the 
vast majority of the poor and working class. A 
genuinely difficult and fundamental question 
was asked from the floor: how do we pay for 
quality education when the state will not give 
a significantly greater allocation to education 
because of the economic and political programme 
of neo-liberalism in South Africa, the Growth 
Employment and Redistribution Strategy (Gear)? 
In response, the SACP claims to have detected 
yet another strong current in the corridors of 
power that wishes to implement what can best be 
described as a set of “pro-poor” policies. 

The Deputy-Director General in the national 
department of education exemplifies the malady 
of the state as a body. He started out by correctly 
diagnosing the problem with education in South 
Africa. He admits that the key question is the 
provision of basic social services and jobs because 
poverty bars children from schools, from staying in 
school, or from doing well at school. But no more 
was said of what should be done with the very 
serious problem of poverty. Instead he proceeded 
to discuss at amazing length and detail, district, 
provincial and national level systems of co-
ordination of the department of education in order 
to supposedly speed up educational delivery. I was 
stupefied. Like the most junior of state officials, the 
Deputy-Director General seemed to recognise and 
sympathize with those who are paying the price 
of our “peaceful transition” through destitution 
and watching their incomes go through the floor, 
but he felt relieved that this was not his category 
of problem. He gladly referred this central issue, 
unemployment and poverty, to another conference, 
another department, another sphere of state. 
Participants should be forgiven if they therefore 
concluded that the state is uninspired, is not earnest 
and lacks a sense of urgency in handling the social 
crisis besetting South Africa. 

Margaret Legum of the South African New 
Economics made a number of interesting and 
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SAVING THE SINKING EDUCATION SHIP
By Mamma Mashaba*

The state of Education 

Our education appears to be declining and 
not making a turn around. Poor schools are 
not even producing the quality of learners 

that they used to produce in the past. Not that it 
was the best quality or that we want to go back to 
the past. What is more is that schools are focusing 
on producing learners for a labour market that does 
not exist rather than producing learners who shall 
be immediately useful to their communities.  

The mess in the education system manifests 
itself in many forms, which culminates in mutual 
bitterness among and between parents, learners, 
teachers and authorities. Parents cannot afford to 
pay school fees, needed to pay for resources that 
teachers need to teach. Many students fall above the 
age limit of 18 years to be in high school and they 
then become victims of exclusion from schools on 
grounds of their age.  It is difficult to implement 

relevant points in her contribution. She argued 
that while partnerships with the private sector 
to build schools may be the only option for some 
communities as result of government’s refusal to 
spend adequate amounts on infrastructure, we 
must not lose sight of the primary goal, which is 
to get to a point where education, healthcare or 
housing is fully paid for by the state. We must 
deny Big Business our gratitude! She also made 
the point that government programmes aimed at 
the poor are profoundly insane. To get welfare or 
a school fees exemption you need to go through a 
means test. A means test requires that the poor and 
the destitute present incontrovertible documentary 
evidence that they have nothing. In the case of 
school fees we all know what this means. It means 
parents or guardians have to humiliate and demean 
themselves by parading their poverty in front of 
school governing bodies resolute about collecting 
school fees. 

The most important contribution was that 
made by Comrade Dodo from the Education 
Rights Project (ERP) and Anti-privatisation Forum 
in the dying hours of the conference. He gave a 
clear, concrete and vivid account of the state of 
education in his community, which cut through 
the monotony and obscurantism of statistics and 

economic-management jargon of many of the 
previous speakers. He made three vital points: 
firstly, regardless of what the constitution or policy 
says or does not say, on the ground, education is not 
free. Education is a pre-paid service like water and 
electricity. Secondly, because of half-hearted efforts 
of government to deal with poverty, educators in 
poor schools and communities spend a large part of 
their day acting as social workers, parents, nurses, 
policemen. In such a context, what does quality 
education really mean? Thirdly and finally, Dodo 
observed that the conference had declared more 
out of despair than conviction that a shift in how 
education is funded, what education is for and 
who runs it, can only be addressed by democratic 
movements of people. To this Dodo responded 
by saying that there are many locally based but 
important initiatives by the ERP in conjunction with 
organisations like the APF that have already begun 
to mobilise around these questions. That it was up 
to the participants in the conference to put their 
money where their mouths were by supporting 
or joining this movement. He ended on a concrete 
and programmatic note by inviting the conference 
to join June 16 activities organised by the ERP and 
other social movements to fight in the streets for the 
right to free, quality public education. 

*Brian Ramadiro works for the Education Rights 
Project and is active in various social movements. 

the new curriculum in schools because of a lack of 
adequate resources. Even universities do not have  
enough money to buy books for their libraries and 
cannot afford to make copies for students. This is 
really discouraging. 

The appalling conditions under which learning 
for poor students takes place is further aggravated 
by corruption. Examples of such corruption are the 
leaking of exam papers, stealing of public funds and 
sexual abuse of learners by educators in exchange 
for good marks in exams.   

What is the government doing?
In an attempt to deal with some of the problems 
the government points to a policy on school 
fees exemption. The criteria on which a decision 
to exempt learners from school fees is based is 
questionable. Not to mention the fact that most 
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THE “LOST GENERATION” 
OF THE RAINBOW NATION 
Cultural identity and Capitalist Technology

The World Bank, International Monetary 
Fund and the World Trade Organisation 
call us the lost generation, perhaps because 

we have lost touch with our own cultures and are 
acquiring the modern culture. But it is precisely 
these capitalist agencies that dictate terms to our 
governments, which leads to us living in a divided 
society where we compete for resources. It is 
them who are forcing us to adopt Western culture 
through promoting the capitalist ideology that 
claims to be the only correct worldview. 

Under this pressure even our grandparents 
are deprived of the opportunity of story telling as 

Remembering June 16 

they are also glued to television screens. People 
now invite you to ‘umsebenzi wamadlozi’ via SMS or 
e-mail claiming that this is a quick and cheap way 
of communicating. Quality time with families is 
impossible. Children spend their time on video or 
computer games. Most of our parents are happy 
with this change and proud that their children 
are clever because they can use all these new 
technological marvels. But this is splitting families 
and makes family life revolve around getting more 
money for more technologically enhanced toys. 
Parents earn respect of their children if they can 
provide this technology; meanwhile our cultures 
are dying a slow death. 

people simply do not even know about the policy of 
school fees exemptions.  

Instead of dealing with the problem, the 
government puts the blame on others. It blames 
principals for not issuing exemptions or teachers 
for being incompetent and lazy.  Schools are 
also expected to take all the blame for poor 
matriculation results. The key issue of when 
adequate resources will be made available to all 
schools is never addressed.  

There is a lot of commentary in the media about 
how learners misbehave terribly and are violent 
in our schools. But the question of how to deal 
with the socio-economic system that produces 
such individuals is largely ignored.  Blame is also 
apportioned to parents, for failing to pay school 
fees and for failing to take on their role as serious 
stakeholders in the schooling system. 

The truth is that education is a business and 
is sold like any product. Private schools are 
mushrooming everywhere and learners and parents 
are concerned with obtaining the best results so 
they go to private schools in order to improve their 
chances of selling their labour to the highest bidder. 
As long as capitalism exists and its contradictions, 
such as unemployment, education will continue to 
be a commodity that only those with money can 
afford. 

What is the youth doing? 
Some young people drop out of school and register 
with employment agencies that promise them 
travel around the world, but only to end up being 
employed as drug couriers and pushers. This is 
how the desperation and frustration of young 
people without opportunities manifests itself. They 
resort to crime, prostitution and the like. Or they 
end up in the fastest growing working sector of our 
population - beggars on street corners! 

On the other hand there are many youth groups 
springing up everywhere that attempt to address 
some of the immediate problems faced by young 
people. Making sure, for instance, that young 
people enjoy their right to education and that young 
people themselves organise around this issue. Our 
only hope is to save the sinking education ship. 

I want to conclude on a revolutionary note. I can 
confidently say that the mess in education can and 
will be corrected by ourselves, the affected young 
people. The struggle for free and quality public 
education for all is simultaneously the struggle to 
dismantle the social system based on profit. So that 
we can build a society where all members of it will 
be valued and live their lives to the fullest. 

Mamma Mashaba is a development, 
gender and youth activist and a 
leading member of Youth for Work. 
She lives in Polokwane, Limpopo.  
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TAKING A 
SECOND LOOK 
AT EXTRA 
LESSONS 
By David Lukhele*

There is a project of Saturday extra 
lessons that has been introduced in Lekoa 
/ Vaal by the department of education 

aimed at improving the performance of grades 
10 to 12 mathematics and science learners. It is 
an important project, but there are a few things 
that I do not understand. Firstly, only the best 
performing schools have been selected to be part 
of the programme. In other words, schools that 
do not urgently need extra classes are the ones 
getting them. Secondly, learners who take general 
and commerce subjects are not given extra lessons 
even though they also need them. Thirdly, the 
programme is using teachers that are already 
employed and not the thousands of unemployed 
educators who need jobs. Fourthly, some of the 
learners are feeling bored and do not find the 
extra classes useful because they only revise class 
work and homework. Lastly, it has been alleged 
by some learners that there is a plan to extend the 
programme so that it runs on Sundays as well. 
This will deprive learners of being active in social 
movements, of going to church and to soccer 
games. It seems it is only educators that will benefit 
because they will be getting extra pay. Learners are 
not getting extra learning.  

David Lukhele is a member of the of 
the Anti-Privatisation Forum and of 
a drama group in Lekoa / Vaal, Small 
Farms 

Death of the mother tongue 
Television is being used by the ruling class to lure 
young people into self-destruction.  To be part of 
established society you have to speak the queen’s 
language and be in touch with technology. What 
is happening to the young people today - greed, 
making a quick buck and competing with everyone 
- is a reflection of what the capitalist society is 
feeding them through its institutions such as 
media and the school. Successful persons are those 
who own big motorcars, big houses, speak a lot 
of English and appear on television. It seems we 
all have to become celebrities in order to be role 
models. That is why multi-national companies 
pump huge amounts of money into non-educational 
programmes like COCA-COLA POPSTARS or 
POP-IDOLS. Educational programmes in African 
languages do not receive media support and receive 
very little support from the state.   

Where is the Rainbow Nation?  
South Africa is a so-called multi-racial society and 
all the people of the rainbow nation are supposed 
to be living peacefully and together. We are free 
but must compete for jobs and basic services that 
are reserved for those who can pay for them. Our 
government has introduced a policy that is looking 
at redressing the legacy of apartheid, called Black 
Economic Empowerment. It is not clear where the 
place of poor youth is in this programme. Where 
is the place for all young people to share in their 
diversity and to build a unifying identity as South 
Africans? 

Finding our role in society
We have started playing our most important role 
which is to fight for a classless society. A classless 
society has eluded past generations, we are making 
all the efforts towards bringing it about. Small 
steps towards this include a Political Economy 
of Education Workshop at Shaft 17 in 2002 and 
an Education Rights Project Youth Camp at Wits 
University in 2003. At the two events listed above 
young people carefully scrutinized the role of 
education in capitalist society. In addition we have 
held public meetings and marches in our schools 
and communities to highlight the poor state of 
education in our country.  

Silumko Radebe is a young activist 
from Soweto and a member of the 
Anti-Privatisation Forum’s Education 
Sub-committee. 

Remembering June 16 
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Learners are told instead of buying or accepting 
Christmas presents, they should rather use this 
money to buy school uniforms. In other words, poor 
children should not have a life outside of school.

Teachers should therefore take some of 
the blame for driving children out schools. 
Ultimately the department of education must take 
responsibility for all these violations of the rights 
of learners to an education, regardless of whether 
or not they have a school uniform. Although 
school uniforms are not compulsory by law, the 
department of education has done very little to 
protect children who are refused access to education 
because they do not have a school uniform. It is 
not surprising that the department has done little 
about uniforms because the department does very 
little as can be seen with the rampant fees-based 
discrimination in schools.

I think that schools should have a standard 
uniform provided free of charge by the state. 
I doubt that the government will do this for it 
is reluctant to provide free basic services to the 
public. Instead the government is introducing and 
expanding the pre-paid programme for essential 
services like education, water, electricity and 
housing.

As the Education rights Project says, “It will be 
a great day when our schools and learning centers have 
all the resources they need and the military has to hold a 
cake sale to buy their weapons of war”. 

*Maxwell Nqeno lives in Sol Plaatjie, West Rand, 
and is a member of the Anti-Privatisation Forum’s 
Education Sub-Committee.

THE IMPLICATIONS OF
SCHOOL UNIFORMS

Vumile Velaphi and Maxwell Nqeno*

We all thought that in freedom all people will have equal opportunity to liberate their minds and 
accumulate wisdom and knowledge. In the ten year old democratic South Africa, society has to 
some extent been deracialized but class segregation is being recreated. It is only the middle class 

OUR QUEST FOR FREE QUALITY 
EDUCATION FOR ALL

By Maxwell Nqeno*

In most township schools teachers are using 
uniforms to discriminate against those who 
cannot afford to pay for school uniforms. In 

schools around Soweto learners are constantly 
locked out of schools for not having a full uniform. 
The uniforms issue affects all school children but 
more so children living in informal settlements 
who are forced to move house every other year, 
which means changing schools and changing school 
uniforms.

I guess schools, particularly poor schools, 
require school uniforms for the right reasons. 
Learners in a school come from different socio-
economic backgrounds, thus they will be many 
poor learners will not be able to buy a variety of 
civic clothing in the place of school uniforms. Poor 
learners will not have enough clothes to change 
into everyday and this might have a negative 
effect on their school experiences. This argument is 
understandable. 

But the difficulty that I have is that schools 
are in fact making life miserable for exactly those 
learners, poor learners, that uniforms are supposed 
to protect. Teachers in schools that I was a student 
at in the township seem to believe that wearing a 
school uniform makes one a good or a bad learner.  
Teachers are aware that many learners are poor. 
Countless forms and surveys are issued by the 
department to assess the income levels of parents 
or guardians of learners, but these studies do not 
seem to bring about positive changes in the school. 

Remembering June 16 
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and the elites of the country that have the privilege 
to pay for quality education. 

In schooling this has meant that the state does 
not put enough money into public education and 
that therefore those who can afford it pay higher 
school fees in public schools or go straight into 
private schooling. 

We have always known that South Africans who 
live in poverty would find it difficult to complete 
high school or further their studies at tertiary 
institutions due to reasons of unemployment and 
poverty.  Parents /guardians would therefore 
be unable to sponsor their children’s education. 
Education policy should be concerned about 
providing the money needed to pay for quality 
school and tertiary education for all. 

Current policy, however, is problematic. For 
example, the small numbers of tertiary students from 
poor communities who actually receive financial aid, 
have to pay it back with a large interest.  And for the 
many poor students who receive financial aid or only 
little financial aid, but manage to get into university, 
sooner or later they are financially excluded from 
completing their studies. 

School and university dropouts may be solving 
the financial problems of schools or universities. 
But this is not solving the problem of society as a 
whole. There are no jobs to go to. A few students 

forced to drop out of schools and universities may 
be lucky to find low-paid unskilled work. Many, 
however, have to look forward to unemployment. 
This does not mean that education will solve the 
problem of unemployment, but that educated 
persons will have skills that can be used in fighting 
for the right to a job. 

Therefore it is in our best interest that even 
larger amounts of money are spent on education 
rather than on the military. This makes sense 
because our country has not been to war in 20 years 
and there is no threat of war on the horizon. 

Our struggle for free quality education must be 
distinguished from that of reformists. We do not 
want school fees exemptions or exemptions for the 
poor. We want a well-funded single public schooling 
system where there are no school fees; where 
children can truly go to a school of their choice. 

It is time and proper for South Africans to stand 
up and fight for free quality education so as to 
improve their lives, and contribute to the political 
and economic development of the country. 

*Vumile Velaphi and Maxwell Nqeno 
are young activists both from Sol 
Plaatjie, West Rand, and are members 
of the Anti-Privatisation Forum’s 
Education Sub-committee

ANTI-PRIVATISATION FORUM (APF) 
ON GOVERNMENT SCHOOL FINANCING
This article is an edited version of the APF submission made to the National Department of Education in April 2003 

This document was submitted to the national 
department of education in response to 
a call by the department for the public to 

respond to the Review of the Costs and Resourcing 
of Public Schools. The review of certain aspects 
of education policy was in part prompted by the 
work of the Anti-privatisation Forum, Education 
Rights Project and other social movements.  The 
APF submission convincingly articulates the deep 
crisis in education and provides numerous concrete 
solutions. 

The APF’s fundamental concerns with the 
Department of Education’s approach to the 
Review 
The APF has a number of fundamental problems 
with the review. These include its language, the 

process of the review itself, and most importantly 
the review’s basic approach to resolving the crisis in 
education. 

 Language or discourse of the review
The use of the language of business and production 
processes of ‘inputs and outputs’ is instructive of 
the DoE’s core audience focus.  We have written our 
response in the language that reflects the day-to-
day educational experience of poor students, their 
parents and the communities in which they live.     

Review Process
Government set up a reference group of 27 members 
in September 2002. The reference group consisted 
of a core team from the DoE which worked with 
a group that included ‘prominent economists and 

Remembering June 16 
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cut costs at every turn pushes those increasing costs 
onto the communities in different ways: 

• hidden fees that grow in the range and money 
demanded each year e.g. photocopying 
levies, computer levies, school outing fees, 
art supplies, etcetera.  While the review 
acknowledges that this ‘may well be illegal’, 
the cost-cutting solutions proposed will force 
schools to find further ‘creative ways’ to 
deal with their bigger problem of inadequate 
resources.  

• demands that households unable to pay fees 
must offer ‘in-kind’ contributions of unpaid 
labour in school vegetable gardens, cleaning 
school toilets, working in school kiosks, 
etcetera.  Again, while the review acknowledges 
this abuse, the solutions proposed will only 
serve to perpetuate such ‘cost-cutting’ actions 
by schools.  

• Fund-raising events that put pressures on 
households to pay additional money at every 
turn: from raffles to stokvels, discos, fun runs, 
school carnivals, etcetera.

There is a fundamental contradiction between 
on the one hand the ‘right to education’ and on the 
other hand the increasing shifting of responsibility 
for education from the state into the ‘free market’.  
The ‘free market’ by definition does not and cannot 
deliver to the rights of people.  Education left 
to the market place to set the rules, will remain 
the preserve of the already privileged and be 
increasingly inaccessible to the poor.  This is 
demonstrated in the statistics provided in the DoE 
School Register of Needs Survey (November 2001) 
that details how paid educators had decreased 
to 23,642 with 19,000 educators appointed by 
governing bodies and 4,642 by government.  
Governing body appointments are made through 
additional fund-raising initiatives by schools, 
which means the cost is shifted from the state to 
communities with the weight of the burden falling 
onto low or non-income earners!

There are further examples in the DoE register of 
needs survey of 2001 that demonstrates some of the 
huge problems we need to tackle: 

• 27% of schools have no running water

• 43% of schools have no electricity

• Of 27,000 schools only 8,000 have flush sewers 
and 12,300 have pit latrines

• 80% of schools have no library

• 10,700 need additional classrooms

• Whereas in 1996, 4,377 reported ‘weak 
buildings’, by 2000 this figure was 9,375. 

managers from inside and outside government 
(pg 8) as well as the World Bank.  There was no 
participation by any representatives of the labour 
movement’s education unions, school educators, 
governing bodies and community organisations. 
Despite complaints by labour and community-based 
organisations in the past (around the introduction 
of GEAR and subsequent privatisation policy 
processes), this dismissive practice by government 
continues and again exposes the cosmetic nature of 
public engagements such as this that we are taking 
the time to respond to.  

The purpose of the review was ostensibly ‘to 
stimulate and inform constructive discussion’ on 
how government schools are resourced (pg 6). The 
public and civil society organisations have been 
asked to submit responses to the recommendations 
made in the review.  The minister of education is 
then expected to use the review document together 
with the feedback from the public and interested 
parties, to decide strategies and policy amendments 
to deal with the problems in resourcing and 
financing government schools. 

Timeframes given by government for such 
public responses do not allow for democratic 
processes to run their course within organisations.  
It takes at least three months to allow for local 
engagement and mandating to be consolidated into 
soundly mandated organisational responses.  

Furthermore, this particular review has 
not been adequately publicized to encourage 
wide ranging responses to be received from 
directly affected parties.  We look forward to 
seeing a full report that details and analyses the 
responses received.  In addition there needs to 
be a schedule of exactly which organisations, 
individuals, etcetera responded.  This will allow 
us to determine the intention and success of the 
engagement with civil society.    

Constitutional right to education 
Kadar Asmal’s opening message in the review 

recommends that in trying to address the problems, 
we should begin with the constitution of South 
Africa that requires that: 

“Every person shall have the right …to a basic 
education and to equal access to educational 
institutions…” (Section 32a).  

The APF accepts this starting point but 
finds it difficult to reconcile the 111 pages of 
the Department of Education (DoE) review and 
recommendations that consciously continues to 
push the responsibility for getting an education 
onto ‘households and the private sector’.  This 
fundamental issue of the right to a free basic 
education is not addressed in the review.

In fact, the pressure on government schools to 

Remembering June 16 
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GEAR and the Education Budget
Given that this DoE budgeting process is framed 
within the government’s macro-economic policy of 
GEAR (Growth Employment and Redistribution), 
we need to look at how GEAR proposes to deliver 
on our constitutional right to education:  

“With spending on education at nearly 7 percent 
of GDP there is a need to contain expenditure through 
reductions in subsidisation of the more expensive parts 
of the system and greater private sector involvement 
in higher education. This will concentrate government 
resources on enhancing the educational opportunities 
of historically disadvantaged communities.”  (GEAR, 
1996, Section 6.1) 

This highlights a fundamental contradiction 
that is so clearly demonstrated in the DoE review 
document.  On the one hand GEAR argues that the 
education budget must be contained (i.e. effectively 
cut) and that the private sector must take on more 
responsibility.  On the other hand there is a stated 
commitment to a ‘pro-poor’ policy to compensate 
those historically disadvantaged.   The two are 
incompatible given the reality is that over 40% of 
South Africans are unemployed and essentially 
living in poverty.

The DoE Review acknowledges that it is possible 
that “…essentially sound policies might have been 
insufficiently funded…”  (pg 9).  Yet this is the 
last we hear of any recognition that significantly 
expanding the national budget for education 
might be the place to begin to tackle this myriad of 
schooling problems!    

One argument doing the rounds is that ‘no 
country currently spends more on education 
proportionally than South Africa’ and that the 
answer is not to increase the national budget but to 
‘first improve how the current budget is managed’.  

As the APF, we do not dispute the need for far 
greater accountability for how the current education 
budget is used.   It is cynical however, to compare 
our own post-1994 developmental needs with 
those of countries with highly developed education 
infrastructures (developed over decades and 
even centuries!) be they first or even third world 
countries.  In South Africa we are supposedly trying 
to rebuild an utterly bankrupt education system 
that barely delivered any education to the majority 
of the country throughout the twentieth century!  

The national budget that emerges from GEAR 
gives education a portion of money that cannot 
redress the past and cannot deliver an education 
system that will allow true equity and the 
development of an education base that will allow 
for the development of this region to its potential.  

The DoE Review demonstrates the commitment 
of GEAR to ensure the implementation of 

government’s core policy of increasingly 
withdrawing from the ‘free market’ and shifting 
the responsibility for education, health, water, 
housing, energy, employment, etc. onto the private 
sector and poor households in particular.  To 
decentralise the education budget within a GEAR 
policy framework is not to give local communities 
control over their quality of life, but is to offload the 
burden for education onto the poor.  What is being 
reinforced through GEAR is the already existing 
apartheid-era educational inequalities.    

Until this fundamental contradiction is 
addressed, any actions by any state departments, 
to engage government concerns over financing, 
will be smokescreens.  Any supposed ‘efforts’ 
by government departments to rework their 
inadequate budgets will lead to demoralization of 
staff and growing government frustration. So-called 
‘pro-poor’ interventions will only tinker with the 
surface of the problems.

For the DoE to use this ‘closed-budget’ approach 
to dealing with the complexity and extent of the 
problems faced in government schools, they are 
simply recycling the problems.      

‘Pro-poor’ funding realignment 
The review’s core recommendation is to deepen 
its ‘pro-poor’ approach to improving education 
funding while also giving increasing power to 
schools (encouraging the shift from being Section 
20 to Section 21 schools) to decide how their funds 
are spent.  The review itself acknowledges that ‘40% 
of the country can be considered poor in absolute 
terms’.  Furthermore, Stats SA 2002 had as a key 
finding, that between 1995 and 2000, the average 
African household had a 19% fall in income while 
the average white household had a 15% increase in 
income.

The very schools that will be given a highly 
limited budget to then ensure that it is ‘pro-poor’ are 
the very schools that are crying out that their budgets 
are consistently, drastically inadequate.  They are 
already turning to the already squeezed communities 
they serve to ‘top-up’ their budgets through higher 
fees, hidden fees, etcetera.  There is no chance that 
these funds really will be used to ensure that the 
very poorest get education, but every chance that the 
funds will be spent on keeping the school going (a 
new electricity card to reconnect for the last week/s 
of the month, etc.).  This approach cannot bring 
about an equitable quality education system, but 
will further isolate the poor and continue apartheid 
education!   

Remembering June 16 
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Remembering June 16 

THE STREETS ARE MY HOME

The streets are my home

The streets are my hiding place

I have sought refuge in the streets 

I have soughtrefuge from hunger, poverty, abuse

I am a street child, a child people look at with strange eyes,

I sleep on the streets; I witness a lot of things on the streets,

I see many people on the streets, some who are good and bad,

I love the streets because they are the only place I can hide in ,

I have lost hope in life; my best friend is my bottle of glue

My food supplier is the dust bin I sleep next to,

I live in fear, fear from the outside world,

I dream myself happy with people who care, but when I wake up I know I have to face reality.

I have been called names, treated like I’m not human, but I’m still a street child. 

Watson Salanje 
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GENDER, VIOLENCE, 
& EDUCATION 

T H E  FA I L U R E  O F  
SCHOOL GOVERNING 
BODIES TO PROTECT 
THE GIRL LEARNER 
Maxwell Nqeno*

The government has not made much 
progress to combat violations of girl learners 
in public schools. Recent reports we have 

received with regard to the issue show that sexual 
harassment of and violence against girls by boy 
learners is still very high. Most learners that do 
not have informed and articulate guardians end 
up relinquishing school simply because they are 
continuously threatened by their teachers that if 
they talk about their experiences at school they will 
get into trouble.

School Governing Bodies (SGBs) have not 
played a discernable role in dealing with these 
problems at schools. Recently, a girl told me she 
reported an incident of sexual harassment by a 
learner at school. The matter was referred to the 
department of education’s district office where  
the complaint apparently disappeared. Instead 
of SGBs campaigning to abolish school fees, they 
are the ones who impose and collect school fees. 
The collected school fees are never used to pay 

for therapy of learners that have been sexually 
harassed or violated. 

The causes of violation of girl learners are many. 
A school in Soweto, Diepkloof, insists on locking 
latecomers out of school. Most of these latecomers 
are usually only five to ten minutes late. But they 
also happen to be mostly girl learners. These girls 
are at risk of being attacked by evil or mischievous 
people, like the “amatsotsi’’ who always stand 
outside the school gates. 

In high school I have seen what problems 
teachers who date school children cause. The girls 
are always uneasy at school and this makes them 
to lose their ability to perform well in their studies 
because they are afraid of their teacher-Boyfriends.  
There is also the other problem where the girl who 
dates a teacher is passed through the grades and 
only to get stuck at matriculation when the teacher-
Boyfriend cannot help any longer. 

SGBs seem to have absolutely no power to 
protect girl learners. They do not know what is 
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going on in the classroom. The only thing they 
know is to force children to pay school fees; to 
threaten children with expulsion if they cannot 
contribute to so-called fund-raising for the school. 
This strengthens the opinion that SGBs are not in 
schools to improve the quality of education that 
we fought for on June 16 1976, but instead are 
there for the money.  It is really sad that most Black 
and White schools do not teach learners about the 
importance of June 16. Teachers only relish the day-
off from work. 

Teachers must see a child in a learner, not a wife. 
Children do not go to school to have babies or to 
be married. Girl learners must be taught about the 
very significant contribution they can make in the 
country’s politics and economy. We must teach 
them life is not only about boyfriends, sex and 
babies. 

Maxwell Nqeno is a young activist from Sol 
Plaatjie, West Rand, and is a member of the Anti-
Privatisation Forum’s Education Sub-committee. 

GENDER-BASED VIOLENCE, 
EDUCATION AND ARMED 
CONFLICTS 
By Sarah Motha*

This article will draw on the experiences of 
people in a number of countries that have 
recently experienced armed conflicts or, 

rather, exist under conditions of military invasions. 
It will also discuss how sexual violence affects the 
education of children in general, and especially 
girl learners or teenagers in the process. Sexual 
violence is a very complex and sensitive issue that 
nevertheless takes place within most communities, 
and we will look into some of its dynamics. As 
we commemorate the events and consequences of 
South Africa’s 1976 student activism, and as we 
have moved almost three decades away from those 
events, we must remember the continued human 
violations of education rights of young people 
that still exists, due to armed conflicts, military 
invasions, and war, that each day leave long-term 
physical and psychological wounds on the world’s 
various communities. An important instance of 
such violations is taking place in Iraq today, where 
girl children are exposed to appalling physical and 
psychological violence.

In this article we will begin by looking at 
other young people who are losing educational 
opportunities due to on-going armed conflicts. 
This includes young people who have been forced 
to sexually violate their mothers and sisters, and 
who have been abducted and recruited as child 
soldiers. The influence of external forces in armed 

conflicts with their interest in mineral resources that 
continues to stir and exacerbate ethnic and religious 
conflicts amongst communities cannot be left 
unmentioned. These are struggles that continue to 
link our South African education struggle (amongst 
others) to other young people in the world, 
irrespective of the established geographic borders 
and boundaries.

Sexual violence and armed conflicts
Girls still account for more than half of all illiterate 
children. The realisation of a balanced socio-
economic environment will remain doomed if 
the education of girls continues to be unstable. In 
this article we argue that armed conflicts generate 
sexual violence and as a consequence of this, girls 
cannot make full use of mainstream education. 
Statistics of sexual violence are often unreliable as 
most victims are reluctant to report such cases and 
are also reluctant to seek medical help due to lack 
of access to health care facilities during situations 
of armed conflicts. Stigmas and taboos attached to 
issues of sexuality are also often an impediment to 
this. The present US-British war and occupation 
of Iraq has been going on for almost 18 months, 
and reports reveal that it is difficult to get statistics 
over the number of sexual violence cases. Reports 
indicate that “there has been breakdown in police 
record keeping and widespread looting of court 
and hospital records that ensued after U.S. troops 

Gender, Violence, and Education
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entered Baghdad” It is important to note that 
occupying forces, such as the US in Iraq, do not 
record violence against local populations. 

In situations of armed conflicts, communities 
become vulnerable as they are exposed to appalling 
conditions directly affecting their well-established 
socio-economic structures. Long established social 
relationships are dismantled in the blink of an eye 
and the social fabric is torn apart.  Communities are 
disintegrating and are forced to vacate their original 
spaces of safety as the gruesome conditions of 
conflict intensify the displacement of communities 
inside and outside their country’s borders. 
Infrastructal damages are immeasurable, and 
provision of public services, including health care 
facilities, education, water and shelter, is collapsing. 
It takes long time – if it ever happens - to regain a 
situation of normality, as armed conflicts have at 
times proven to be repetitive and cyclical. It is this 
kind of a vulnerable situation which adds to already 
existing patterns of sexual violence. 

Different forms of sexual violence emerge during 
armed conflict situations such as abduction, rape, 
sexual humiliation, forced prostitution, forced 
pregnancy and of late trafficking. These gruesome 
acts immediately and subsequently impact on the 
ability of girl children to attend school. Often they 
are forcefully taken by the armed forces and used in 
prostitution, or forced into prostitution to provide 
for economic the needs of their families. 

Collection of fire wood in refugee camps, some 
of which have existed for very long periods, means 
that nearby trees are depleted, and girls – who 
are responsible for the collecting of wood - have 
to spend most of the time of a day walking long 
distances. For example, in the case of Sudan, where 
some refugee camps have existed for almost 50 years 
due to the ongoing civil conflict, girls have spent the 
whole day walking to and fro to collect one load of 
firewood and have consequently become exposed to 
sexual violence. Rape is often used as a mechanism 
to destroy the pride of the men in a community, 
and as a result whole communities. At times sexual 
violence is used as a means of inflicting terror or as a 
genocide strategy where the purpose is to eliminate 
another ethnic group. The Rwanda /Burundi 
genocide is a typical example.  

Some of the effects associated with escalated 
sexual violence are the breaking down of the 
traditional divisions of labour, lack of privacy in 
refugee camps (i.e. where displaced communities 
are often accommodated), lack of security and 
the collapse of state control. This has always 
positioned girl children/teenagers at the receiving 
end of increased sexual violence. Men’s traditional 
roles as the providers in the family deteriorate as 

opportunities to earn an income are limited during 
displacement during wars and armed conflicts. 
One survey revealed a shift that showed that men 
worked for four hours a day while women worked 
for 20 hours a day and men spent most of their time 
socialising at the market. 

Safety and security is another critical issue 
during armed conflicts. Not even large international 
humanitarian agencies dealing with displaced 
communities have security personnel to protect 
civilians. Government security systems have 
apparently failed to protect and provide reliable 
security in refugee camps. There are many instances 
where girl children have suffered and fallen victim 
to sexual violence even at the hands of government 
security personnel.

It is necessary for the youth of South Africa to 
put into perspective the nature of conditions young 
children are exposed to and the struggles they are 
involved in, in their day-to-day lives during armed 
conflicts. The past 10 years of democracy in South 
Africa has attracted a number of asylum seekers 
and refugees who are fleeing political, religious, 
and ethnic conflicts and other types of persecutions. 
Although studies reveal that a majority of these 
migrants are young males, let the girls not suffer 
a second blow while they are in our hands. We 
should ensure that the ‘progressive’ Refugee Act 
of 1998, which provides refugee children with the 
right to study, is popularised and enforced in South 
African schools.

Conclusions 
The above discussion is descriptive and tells a 
gruesome narrative about gender-based violence 
and its impact on education during armed conflict. 
The article hopes to generate a grounded discussion 
around education of displaced girls in South 
Africa and around the world.  As girls are forced 
to give up educational opportunities, something 
that has deep socio-economic effects, we young 
South African people should not forget those girls 
who have died, disappeared, and who continue 
to suffer emotional and physical scars due to 
current ongoing armed conflicts. We should move 
away from ‘traditional cultural roles of males and 
females’ which are questionable in a world where 
some powerful states are holding a wealth of a 
history of imposing their practices onto whole 
peoples – practices that are later developed into 
cultures and which, with time, become traditions.  

*Sarah Motha is from a rural area 
in Mpumalanga province. She is a 
teacher and works with the Education 
Rights Project. 
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EDUCATION UNDER OCCUPATION: THE 
CASE OF PALESTINE

By Anna Weekes*

A group of students, academics and workers 
from the Right to Education Campaign 
based at Bir Zeit University, Palestine, 

visited South Africa in February 2004. They were 
hosted by the Palestine Solidarity Committee. 

Their aim of their visit was to understand 
education issues in South Africa and discuss the 
serious problems confronting students and staff 
in Palestine. The Palestinian comrades met many 
members of South African social movements and 
addressed students in schools and universities. The 
tour was a great success. 

The right to education in Palestine is non-
existent. 230 000 learners and over 9 300 educators 
are unable to reach their classrooms regularly. This 
is a direct result of the Israeli military occupation of 
Palestine.

Occupation of schools and curfews
About 580 Palestinian schools have been closed 
or occupied by the Israeli Occupation Forces 
(IOF) and used as military bases or turned into 
jails. It is virtually impossible to get permission 
from Israel to build new schools. When these 
rare new schools are built, they are easy targets 
for occupation. An example is the new Dar al-
Kalima Model School in Bethlehem, used by 240 
learners. For most of March 2004, learners could 
not attend school because of an on-off occupation 
that began when three Israeli tanks occupied 
the premises. After pressure by the Bishop of 
Bethlehem and the international community the 
tanks withdrew after 3 days. But then the whole 
area was immediately put under curfew by the 
Israeli army. The road to the school was also torn 
up by deep trenches made by IOF bulldozers. It 
was only possible to access the school through 
a much longer route on foot. Damage had been 
done to all the classrooms and even the childrens’ 
artwork. The school was occupied again a few 
days later and educators feared that it was going 
to be used as a detention camp for Palestinians 
that the IOF continually rounds up from the 
neighboring Dheisheh Refugee Camp. 

Imprisonment of learners and their abuse in 
prisons
As at May 2004, 373 Palestinians under 18 are being 
held in IOF detention centers and prisons, nearly all 
on “charges” of stone throwing. Several are under 

14 years of age. At least 300 of the prisoners were 
found to be subjected to physical and psychological 
abuse in jail, like Odeh Abu Zaanonah, 15, who 
was detained in the southern West Bank city of 
Hebron in 2003. He said he was punched, kicked, 
interrogated, shackled, blindfolded and placed in 
solitary confinement for the first three days. He was 
not allowed to call his parents or a lawyer. “One of 
the soldiers threw me as hard as he could against 
an iron door and then banged my head several 
times against the hard iron,” Zaanonah said in his 
testimony. “The other soldier ... was jamming the 
barrel of his machine gun into my back again and 
again.” Zaanonah was detained for 70 days. More 
than 2,500 Palestinian children have been arrested 
and detained since the outbreak of the second 
Intifada. Educators face the same problem. 

Killings, demolitions, sniper attacks on 
schools
In April 2004 alone, 22 learners were killed by the 
IOF. This has been a consistent figure over the 
years. Learners from refugee camps near cities, like 
Balata camp in Nablus, are specifically targeted 
by snipers and gunfire from tanks on their way to 
and from school. Disabled learners are often killed 
at checkpoints or in their schools. Two years ago 
at the El-Amal School for the Deaf in Rafah, Gaza 
Strip, 16 year old Shadi Siam, was shot in the chest 
and died. Learners from the Gaza Strip, particularly 
Rafah refugee camp which borders Egypt, are often 
assassinated. But assassinations of learners also 
happen in small villages. In April and May 2003, 
four learners in Qarawat Bani Zeid village near 
Ramallah in the West Bank were executed by IOF 
snipers – two inside the school yard. In the same 
village in 2004, another pupil was beaten and left 
for dead, another had his intestines shot out, and 
two more were shot at close range by rubber coated 
steel bullets.

In May 2004 the El-Amal School for the Deaf in 
Rafah came under threat after 10 days of massacres 
by the IOF in the refugee camp community. The 
school is one of the remaining buildings left facing 
the IOF’s “shoot to kill Philadelphi strip” – a 
wasteland of bulldozed former homes adjoining the 
Egyptian border. By the time you read this article, 
the El Amal school may be demolished. All 131 
deaf students between four and 16 years old had to 
write end of year exams one month early and then 
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stay at home for their own safety to avoid being 
massacred. Principal Mr Abu Sharakh said “There 
used to be ten houses between us and the border. 
Now we are the last building on the front line. They 
are determined to destroy all the buildings along 
here and we are in the way,” he said. In February 
2004, the IOF seized the school and used it as a 
snipers’ nest for two days, shattering most of the 
windows on the upper floors and smashing 51 
doors even though none was locked.

Apartheid Wall
In September 2003 when the new school year 
opened, many learners faced problems due to the 
Apartheid Wall. In the village of Jubara, learners 
were separated from their school by the Wall. In 
villages affected by the wall (the entire North West 
Bank) access to school depends purely on whether 
the soldiers will open the gate in the Apartheid 
Wall. In this tiny village of 500 residents, 50 primary 
school learners aged from five years old and 
another 38 learners must face the barrel of a gun 
every morning. Before the wall was built, learners 
were able to walk to school or pay 75c to take a taxi. 
Now there is no way for the taxi to pass through the 
gate. And if the gate is not opened, learners have to 
walk around (several kilometers) to a checkpoint 
and wait in a long line to pass through. After the 
checkpoint, they must take a taxi on the dirt road 
to school, which costs R8 each way. Since almost all 
of the families in the village are unemployed, they 
choose between sending their children to school or 
having food to eat. 

The IOF and Israeli settlers unite against 
learners
Sawiya village lies on either side of a settler 
highway that was built through the village several 
years ago. It is isolated from the closest cities by 
checkpoints and settlements and faces continuous 
violence from the Israeli military and settlers who 
have been expanding on the hilltops. In 2003 the 
IOF declared a permanent Closed Military Zone 
between Sawiya and its neighbouring village, 
Lubban. The girls’ school of Lubban and the access 
road to the boys’ school fell in this zone. Learners 
and educators in both schools have been denied 
permits to access the Closed Military Zone. Over 
the past three years, settlers raided the school over 
ten times, causing major destruction. In one raid, 
45 settlers set fire to classrooms, books, computers, 
files and furniture after entering the school through 
a gate less than 100m away from a Palestinian house 
occupied by Israeli soldiers. The village collected 
money to replace lost property and redecorated the 
school, only to find the settlers back two months 

later to steal the new computers and do more 
damage to the buildings. 

In May 2004, Israeli settlers occupied rooftops in 
the Old City of Hebron and poured boiling water 
on learners who were walking to school.

Apart from the brutalities of the IOF, 
Palestinian learners face all the same problems as 
South Africa’s working class learners. All Gaza 
learners face problems of hunger. Schools are 
overcrowded and derelict. 

The 1.6 million Palestinian learners living in 
1948 Palestinian towns that remain inside Israel 
face racism and discrimination. Although they 
are considered to be Israeli citizens, they are 
educated in a public school system wholly separate 
from the Jewish Israeli majority.  Their schools 
are overcrowded and understaffed, poorly built, 
and badly maintained. The Israeli  Ministry of 
Education allocates less money per head for 1948 
Palestinian learners than for Jewish children.  

Campaigning in Palestine for the Right to 
Education
All the various international bodies (UNICEF, 
Amnesty International, Save the Children and 
others) are agreed that Palestinian children are 
being denied their right to education because of the 
IOF. Dozens of reports on violations of children’s 
and learners’ rights are churned out by these groups 
and other NGO’s. 

But since the right to education can only be won 
by Palestinians through struggle on the ground 
against the Israeli Occupation, Bir Zeit University’s 
Right to Education Campaign and international 
solidarity groups working in Palestine have chosen 
to use direct action instead of diplomatic lobbying. 

This includes united learner, educator, 
international and community actions to remove and 
march through checkpoints. It includes massive 
organised defiance of curfews. In cities like Hebron 
where heavily armed fundamentalist paramilitary 
settler groups roam the city daily in search of 
Palestinian targets, two international groups 
accompany learners to school every day. Palestinian 
Popular Committees have organised children’s 
marches against the Apartheid Wall and convened 
camps inside schools under threat. International 
activists have set up permanent presences at some 
schools where they aim to chase out snipers and 
hold spontaneous solidarity protest marches with 
Palestinian learners against military tanks and jeeps 
as they approach schoolyards. More grassroots 
international solidarity is needed to enforce the 
Palestinians’ right to education.

*Anna Weekes is a member of the Palestine 
Solidarity Committee (South Africa)
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WE MUST SURVIVE THE VIRUS: 
SEXISM, YOUTH AND HIV-AIDS
By Linn Hjort*

The HIV/AIDS pandemic in southern and 
South Africa has resulted in widespread 
social problems and individual suffering. 

Among those living with HIV/AIDS two groups 
are most affected - women and youth.

In South Africa, around 5,3 million people 
live with HIV. According to a recent study, 10,2 
per cent of all young people are infected with the 
virus. On the African continent, young people are 
the most hard-hit by HIV/AIDS. This is partly 
because a large proportion of Africa’s population 
is made up of young people. Most these young 
people live in deep poverty – with little or no access 
quality education, jobs that pay a living wage, and 
adequate healthcare facilities. The result of such 
destitution makes it very difficult to distribute 
information about the virus and to treat those who 
suffer from it. 

Women of all age groups are more vulnerable to 
HIV/AIDS than men. 55 per cent of adults infected 
in sub-Saharan Africa in the year 2000 were women. 
Some of the reasons for this are of a biological 
nature. For example, that there is more virus in 
sperm than in the discharge of the vagina, and 
women are more sensitive to sexually transmitted 
diseases (STDs), which in turn increases the risk of 
contracting HIV. But it is the social circumstances in 
patriarchal societies – that is, societies where men 
have more economic, social and political power 
than women - that is the main force behind the 
higher number of infected women.

In South Africa, women make up a small part of 
the formal workforce. In 2001-02, only 36 per cent 
of workers in formal employment were women. 
Despite the very high unemployment rate in South 
Africa, and despite the very low wages and insecure 
working conditions of many jobs, men in general 
have more financial stability than women as they 
make up the majority of formal workers. When 
women work, they often have the lowest paid 
and most insecure jobs in the labour market. This 
makes it difficult for women to protect themselves 
from sexual exploitation because of their weak 
economic position. So that in order keep a partner, 
in other words to keep a provider of resources for 
themselves and their children, many women find 
that it is difficult to ask or compel their partners 
to use condoms, or to demand that their partners 

become faithful. Women who have no source of 
income and turn to prostitution are even more 
prone to contracting the virus. 

The high level of gender-based violence against 
women in South Africa – which includes sexual 
abuse, rape and domestic abuse – is another 
reason why more women than men acquire HIV. 
The fear of violence may prevent a woman from 
demanding the use of condoms, in case her partner 
would suspect her of being unfaithful. Rape is 
also a significant means by which the HIV virus is 
transmitted. 

With teenage girls the picture is quite bleak. In 
a recent survey, quoted in THISDAY of 19 May, it 
was reported that of all HIV-infected young people 
(between 15 and 24 years), a whole 77 per cent were 
female! According to one of the researchers, the 
difference between the HIV-AIDS infection rate 
of young men and young women in South Africa 
is the biggest ever noted any international study. 
While more research still needs to be done to find 
out why this is the case, some of the factors outlined 
above are thought to be the major contributors. 

This shows in general that girls and women 
from an early stage have little or no control over 
their sexual lives. They have little choices about 
with whom they have sex, when and under what 
circumstances, and this is partly what makes 
them vulnerable to HIV infection. In this instance, 
financial dependency, sexism and the oppression of 
women is, literally, a deadly combination. 

Young people, by getting involved in 
organisations such as the Treatment Action 
Campaign, Anti-Eviction Campaign, Youth For 
Work, or Anti-Privatisation Forum understand that 
the fight against HIV/AIDS is also a fight against 
those who keep us in poverty and forced ignorance. 
But the link between the struggle for social 
emancipation, women’s emancipation and HIV/
AIDS is still not well-understood and elaborated 
even in the programmes of social movements. In 
order to stem the tidal wave of AIDS related deaths 
and to survive the pandemic, we must tighten the 
links between our struggles and the struggle against 
HIV/AIDS.  

*Linn Hjort is a member of the Coordinating 
Committee of the Workers Organisation for Socialist 
Action. 
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MAMA LISTEN BEFORE I TELL THIS
MAMA, MAMA LISTEN BEFORE I TELL YOU THIS, MAMA LISTEN

REMEMBER WHEN I WENT TO MY FELLOW MANS COUNTRY, MAMA REMEMBER WHEN I SAID I’M GOING TO SEEK 

REFUGE IN MY FELLOW MANS LAND, 

MAMA LISTEN, LISTEN BEFORE I TELL YOU THIS, MAMA FROM THE DAY I GOT THERE I LIVED IN FEAR, MAMA 

FEAR WAS FOLLOWING ME EVERYWHERE IN THAT LAND, MAMA THE  FUNNY THING IS ONE DAY THE FEAR CAME 

KNOCKING ON MY DOOR,MAMA LISTEN TO ME BEFORE I TELL YOU THIS? BANG! BANG! BANG! A HEAVY KNOCK 

ON MY DOOR IN THE MIDDLE OF THE NIGHT, WHO IS IT? I SAID, IT’S POLICE OPEN UP? WHAT DO YOU WANT? 

OPEN UP? 

MAMA WHEN I OPENED? HIM THE POLICE MAN STEP INSIDE AND HIT ME WITH THE TORCH ON MY HEAD, I FELL 

TO THE GROUND, MAMA PLIEASE DON’T CRY, MAMA LISTEN TO ME MAMA LISTEN BEFORE I TELL YOU THIS, THE 

POLICE MAN PICKED ME UP BY MY PANTS LOOKED ME IN THE EYE, YOU KNOW WHAT HE SAID MAMA, HE SAID 

WHERE DO YOU COME FROM,

I SAID AFRICA, MAMA HE HIT ME FOR THE SECOND TIME AND SAID WHERE DO YOU COME FROM, I SAID AGAIN 

AFRICA.

MAMA PLEASE STOP CRYING, MAMA LISTEN, LISTEN BEFORE I TELL YOU THIS, THEY PUT ME IN THE POLICE VAN 

DROVE ME TO SOME PLACE CALLED LINDELA LOCKED ME UP, MAMA STOP CRIYING MAMA THE PLACE LOOKS 

HORRIBLE MAMA MY BROTHERS AND SISTERS MAMA LOCKED UP INSIDE LIKE ANIMALS, MAMA, THE ROOMS 

WERE SMELLING AND UNCLEAN, THE FOOD WAS NOT HEALTHY, MAMA THE PLACE LEAVES YOU WITH MEMORIES 

OF NOT WANTING TO GO BACK, MAMA MY PEOPLE FROM ALL OVER AFRICA MAMA LOCKED UP LIKE ANIMALS, 

MAMA ITS TERRIBLE THE WAY IT WAS, THE WALLS OF LINDELA THEY GIVE NIGHTMARE’S IN YOUR SLEEP, MAMA 

THEY DERPOTED ME AFTER ONE MONTH, 

MAMA ONE MONTH KEPT LIKE A BIRD IN THE CAGE, MAMA PLEASE DON’T CRY MAMA LISTEN, LISTEN TO 

ME BEFORE I TELL YOU THIS, MAMA ALTHOUGH I WAS TREATED BAD, CALLED KWERE KWERE, GRIGAMBA, 

INTERLOPER, FOREIGNER, MAMA LOOK AT ME NOW SICK AND THIN LIKE A COW IN DROUGHT, MAMA I WILL GO 

BACK MAMA I WILL GO BACK, MAMA LISTEN? LISTEN TO ME BEFORE I TELL YOU THIS, MAMA I WOULD NOT LIKE 

TO BEAR A CHILD INTO A WORLD LIKE THIS, MAMA I WOULD NOT WANT MY NEIGHBOUR, SISTER, BROTHER, 

FRIEND TO LIVE IN A WORLD LIKE THIS, MAMA STOP CRYING PLEASE MAMA STOP CRYING, LISTEN TO ME LISTEN 

BEFORE I TELL YOU THIS,

NO MATTER HOW HARD IT RAINS NOR HOW HARD IT PAINS, MAMA I WILL FIGHT THE SYSTEM THAT CAUSES THIS, 

MAMA I WILL TEACH ALL MY PEOPLE ON THE GROUND, MAMA LISTEN BEFORE I TELL YOU THIS, I WILL GO BACK 

AND FIGHT XENOPHOBIA.

BY WATSON  SALANJE , email: wsalanje@yahoo.co.uk
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By Molefi Ndlovu*

Over the past few years we have seen 
considerable growth in emerging social 
movements in terms of the number of 

constituent community organisations taking 
part in struggles, as well as the scope of issues 
covered.  It is within this context that education 
has increasingly become a key demand within 
South African social movements, drawing in a wide 
layer of young activists confronted with the brutal 
realities of increased impoverishment and declining 
prospects for a dignified life. 

The campaign around education has made 
it possible for students to link general economic 
justice struggles, e.g. for decent housing, free 
electricity and water, to school level struggles 
around school fees, school governance and the 
inadequacy of school feeding schemes. 

A critique of South African education is that 
whilst education policy gestures towards equality 
in the education system, in reality inequalities 
that characterised the separate development of 
the apartheid education system continue. In most 
instances the socio- economic disparities of the past 
are worsening. In response, this critique calls for a 
free, single and resourced public schooling system 
for all.   

Political responses that have emerged from 
communities have ranged from campaigns based 
on immediate demands made to local authorities 
to establishing links with other communities in 
an effort to create a national campaign around 
the right to free and quality education. This is 
the case for instance in an informal settlement, 
Mandelaville, which was forcibly removed from 
Soweto and literally dumped in the middle of an 
abandoned mine dump in the disused mining area 
in Roodepoort-Durban Deep in the West Rand. The 

immediate problem of lack of any infrastructure 
including an absence of schools meant that learners 
needed to travel great distances to reach the 
nearest schools. The immediate political demand 
in this community was the provision of free school 
transport for all. After many struggles with the 
education district office, free transport is now 
provided. 

Mandelaville is but one instance of numerous 
expressions of the struggle for free education. More 
and more, there is a growing trend towards a more 
generalised response to what may seem like local 
problems. This has taken the form of examining 
and exposing the contradictions of education policy 
and pointing out the huge gap that exists between 
stated policy and the lived experiences of poor 
communities. 

There is widespread acceptance in social 
movements that a campaign narrowly defined 
by the discourse of state through statutes such as 
the South African Schools Act, while promising 
solid immediate gains, will not go far enough to 
addressing other areas of educational inequalities. 
In some communities the demands include areas of 
provision such as Adult Basic Education (ABET). 
The Education Rights Project and communities 
in the Vaal have begun a campaign that seeks to 
combine tactics such as meetings with officials, 
marches and participative projects so as to diversify 
modes of resisting.

As the national campaign on education unfolds 
and develops; the view that understands schooling, 
or education more generally, to be an integral 
part of the political-economy of capitalism will be 
strengthened. Of necessity, therefore, the function 
of the campaign will be to expose the role of the 

S T U D E N T S 
O R G A N I S E 

EDUCATION AS INSTANCE OF 
ORGANISING: PROSPECTS AND PITFALLS



KHANYA: A journal for activists No: 6 June 2004

—
 2

2 
—

KHANYA:A journal for activists No: 6 June 2004

—
 2

3 
—

current education system in promoting the neo- 
liberal political and economic agenda of the state 
and to draw inspiration and lessons from the global 
social justice movement and in developing and 
struggling for alternatives – not just educational 
alternatives – but general alternatives to the entire 
system of capitalism. 

The campaign is at its early stages but has seen 
some dramatic successes, such as having been one 
of the key reasons why the state reviewed parts 
of its policy on school fees in 2002. Clearly the 
campaign is a positive development, but it poses 
real challenges to the ways in which we organise. 
The layers of learners that continue to be drawn 
into the campaign recognise the shortfalls in their 
education, but many have not gone beyond the 
concerns of a particular experience of learning in 
their schoolyards. The links are apparent but by 
no means obvious. This will influence the manner 
in which we approach organising. We have to find 
a way of developing a thorough-going critique of 
schooling under capitalism as we build a campaign 
to challenge the hegemony of capitalist ideas in 
education. 

 The Learner Representative Forum and the 
Concerned Learners Forum (CLC), both of Lekoa 
/ Vaal, are examples of organisations that have 
sprouted from within the school institution and 
filled the void left by current Representative 
Councils of Learners. They find a way of fighting 
and agitating for changes within school premises, 
yet at the same time participating in political spaces 

outside of the narrow confines of the school fence. 
Three questions must be thought about as we 

build the campaign. How do we on the one hand, 
base our programmes on the concrete experiences 
of learners; and yet on the other hand make 
the campaign speak to the national and global 
forces that shape the day-to-day experiences 
of learners? How do we ensure real political 
control of the campaign by the participants in the 
context of resources being controlled by resource 
organisations? The assumption made in this 
article has been to view the education struggle in 
terms of a campaign. This is quite intentional, but 
by no means uncontested. There are some who 
would like to see it as an organisational form. 
This is the third question that we need to think 
about: whether it is possible to build our struggles 
on the ground without generating a plethora of 
skeleton organisations with very little connection to 
solidarity at the site of struggle?   

Finally; we all have the revolutionary conviction 
that this is potentially the birth of a powerful surge, 
an opportunity to use all our creative energies 
and minds in creating new ways of imagining 
our collective efforts with which the hegemonic 
discourses of capitalism can be exploded. Spaces 
where all can converse and contest views without 
fear. Spaces without structural enclosures, which 
provide opportunities to grow, to learn, to laugh 
and fight!

*Molefi Ndlovu works for the Education Rights 
project and is a member of the Anti-Privatisation 
Forum. 

FIGHTING XENOPHOBIA AND 
DISCRIMINATION IN OUR SCHOOLS 

David Lukhele*

From the 31st March to the 1st of April the 
Learner Representative Forum hosted a 
workshop that aimed to deal with the issues 

of xenophobia and discrimination, for high school 
learners in the Lekoa / Vaal area. The workshop 
was attended by 60 learners and youth activists and 
was held at Zone 7 community library in Sebokeng. 

We invited learners from an albino association 
and immigrants from the Southern African 
Region to talk to us about their experiences of 
discrimination on a daily basis. They had a lot of 
interesting things to say. For example, Sipho from 
the albino association explained that: “usually 

people like to do nasty things when they see a 
person like me. Some will cover their noses or sit 
on the ground. Many people don’t shake hands 
with us. Some of the kids are afraid of us and call 
us makgowa (i.e. white people). The poor kids don’t 
say things that hurt us like that because they are 
bad, they are told by their parents. People have to 
know that we are the same. We are only different 
because of the colour of our skin, which is only an 
accident of birth. We laugh, date and play soccer 
just like everyone”. One of the learners did asked 
Sipho a question: what should be done so that we 
don’t hurt you? In response Sipho said “don’t give 

Students organise
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us the special attention – good or bad. We want to 
be treated like everyone”.  

A lot of questions were asked of and discussed 
with Sipho and his friends from the albino 
association. The thinking of people in the workshop 
began to change as more myths about albinos were 
discussed. Including that albinos don’t die, or that 
they go to a mountain where they disappear, and 
that albinos get albino children. None of these 
things are true, explained Sipho. 

Then we were lucky to have Watson, a 
Zimbabwean young person, talk to us about his 
experiences of xenophobia in South Africa. Watson 
told his story: “I live in the city, Jozi. Like other 
immigrants, I am victimised on a daily basis mostly 
by police and some South Africans living in the 
city. Police come and go as they wish in our houses, 
and say all the bad things that they want to say. If 
some thing goes wrong in the city, we are the first 
suspects. They police come to our apartments and 

Zikhona Madalase*

In three general elections the people of South 
Africa including the youth have been promised 
free education, jobs, free water and housing. 

Election after election young people wake up to 
the same world, the election promises having 
not been fulfilled. The opposite is happening. 
Evictions, water and electricity cut-offs are the daily 
experiences of the people. In education, school 
fees are rising and this widens the gap between 
the quality of education in township schools and 
those located in rich suburbs. It does not end 
there, the incidence of crime are growing in poor 
communities. 

However, it is not all bad news because young 
people are beginning to take the initiative and to 
challenge a variety of government polices that 
undermine the quality of their lives by establishing 
various organisations. A list of some of the youth 
groups that the youth has developed in the past few 
years provides a picture of the range of activities 
in which young people are involved. This includes 
groups like the Youth for Work, the Community 
Networking Forum, the Masithandane Youth 
Development Club, the Uphuhliso Youth Activists, 
the School Youth Forum in Ceres, the Positive 
Youth, the Mitchell’s Plain Youth Forum, Youth 

Students organise

take what they want. Sometimes they have raids 
and arrest us at 2:00am or 3:00am and then just 
release us in the day. My request is: we are all the 
sons and daughters of Africa. Treat us like as you 
want us treat you. I don’t want to hear that we are 
bringing diseases, stealing your jobs and wives! 
We are here because of the struggles and terrible 
conditions in our countries and to find a better life 
for ourselves”.  

I am amazed that when you are a foreigner and 
white you are called an investor or a tourist. But 
when you are black you called a kwere kwere and 
are unwanted. South Africans, we need to show 
compassion and understanding to all peoples 
whether they are different from us, like albinos, or 
they come from other countries, like Zimbabweans. 

*David Lukhele is a member of the of 
the Anti-Privatisation Forum and of 
a drama group in Lekoa / Vaal, Small 
Farms 

YOUTH ACTIVISM WORKS!

Against Human Imbalances, Youth in Action, the 
Treatment Action Campaign Youth, the Youth for 
Future, the Masifunndisane Environmental Group 
and the Anti eviction Campaign) 

The struggles of young people have an impact. 
In the case of townships around Cape Town 
where the townships are built on dusty fields with 
absolutely no green, youth are organising to green 
their communities by forcing local and provincial 
authorities to provide the necessary resources. It 
is for this reason that we should not give up our 
struggles for basic social services. 

Zikhona Madalase is young activist with the 
Community Network Forum, Khayelitsha, Cape 
Town. 



KHANYA: A journal for activists No: 6 June 2004

—
 2

4 
—

KHANYA:A journal for activists No: 6 June 2004

—
 2

5 
—

Xolani Tsalong*

The Education Rights Project is an important 
initiative by the Wits Education Policy Unit. 
It is a tool to educate and help communities 

organise around their right to free and quality 
education. This project works with learners and 
parents faced with a range of violations of education 
rights. Ranging from assisting parents and learners 
who have to contend with schools which illegally 
withhold report cards of learners who are too 
poor to pay school fees, to assisting schools and 
communities to access free school transport for 
learners that walk long distances to schools. 

In a country where half of the population lives 
under the poverty line, it is anyone’s guess where 
poor and working class will find the money for 
school fees, uniforms, excursions and lunches at 
school. Is this not one of admitting the sad fact that 
quality education is only for the rich? 

It is clear to me the situation just described will 
persist for as long government continues to pursue 
the neo-liberal agenda. And for as long as ordinary 
people are unable to organise and challenge this 
agenda. What the ERP is doing in KwaZulu-
Natal is to run workshops together with a layer of 
education activists in various communities. Schools 
are regarded as a primary site to conscientize and 
organise learners, educators and parents around the 
right to free and quality education. 

We are mindful of the fact that decisions 
regarding whether or not a school should charge 
fees and how much fees is often made by a few 
people who form part of the School Governing 
Body (SGB). Too often parents and other affected 
members of the community are not told that a 
decision to charge school fees can only be made by 
a general meeting of parents. It happens also that 
SGB members themselves do not fully understand 
their functions and powers, and find themselves 
having to succumb to the pressure of the school 
principal who wants the fees to pay the utility bills 
of the school. Instead of putting pressure on parents 
and learners, school principals and educators 
should become agents of the people, not of the state 
– they should demand that the state should allocate 
more resources to their schools. 

It is vital to get our educators to understand that 
they are the ones who are best placed to defend and 

protect the rights of children to human dignity and 
to knowledge. This is especially important in the 
context of the HIV/AIDS pandemic, which weakens 
even further the thin social fabric which holds 
together the lives, dreams and hopes of children. It 
makes absolutely no sense therefore that children 
are emotionally and physically abused by those who 
are duty-bound to protect them on account of school 
fees. But this does help to explain why there are so 
many children on the streets during school hours. 

This is an important project for all of us in 
social movements. We must embrace this initiative. 
We are all fighting for social justice through 
different programmes. Our programmes may 
seem divergent. All these programmes, however, 
will encounter the issue of education and will 
have to address it at some point. The ERP calls 
for assistance from serious organisations and 
individuals to take the issue of education rights 
and the campaign for free and quality education to 
all communities where its limited resources cannot 
reach. It is through such a united front that we can 
hope to end illiteracy.

Poor people will never benefit from any social 
or economic development as long as they are kept 
illiterate or semi-literate. We must face the fact that 
if the project of neo-liberalism, whose components 
include cost recovery for basic services, is not 
challenged it will will continue to frustrate the 
longstanding demand for the doors of learning and 
culture to be opened to all. 

Xolani Tsalong works with the KwaZulu-Natal 
Education Rights Project and is a member of the 
Ethekweni Social Forum and is activist in anti-HIV/
AIDS movement. 

OPENING THE DOORS OF 
LEARNING AND CULTURE

Students organise
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By the Concerned Learners Committee*

In the past few months education struggles 
have become the focus of the Bophelong 
community. The community joins many other 

communities and organisations in Gauteng and 
other parts of the country in taking the struggle for 
free quality education for all. In Bophelong these 
struggles are being led by a Concerned Learners’ 
Committee (CLC) with membership drawn from 
two high schools. The CLC is a structure that works 
inside schools around concerns of learners such 
as the school fees, feeding schemes, shortage of 
textbooks and the roles and functions of school 
governing bodies.  

The CLC is an alternative structure to the docile 
Representative Council of Learners (RCL). RCLs 
have failed to champion the demands of learners 
and defend their interests. Instead the RCL has 
allowed itself to be used by school administration to 
oppress and pressurise poor learners to for instance, 
buy uniforms and pay school fees. Poor learners are 
locked out of school gates by members of RCLs for 
not paying school fees or wearing a school uniform. 
Members of the CLC continue to be subject to daily 
harassment and intimidation by principals and 
educators for daring to take ‘school matters’ outside 
the school yard.  

Unlike average RCLs the CLC begins with 
an understanding of simple facts, such as that 
schooling is only one instance of community life.  
This means that the problems of schooling cannot 
be considered and resolved in isolation of those 
of the community as a whole. There are many 
problems that the community of Bophelong is 
faced with, including rampant unemployment, 
inadequate provision of social services, and the 
continued perversions of apartheid polices of 
unequal development of largely Black and poor 
communities compared to largely White affluent 
communities.   

The increasing trend towards pre-paid education 
is the most undemocratic practice of neo-liberal 
commodification of our lives; it is a vicious attack 
on the poor of this country. Parents are forced 
to pay school fees at the banks before they can 
register their children at a school. As a result 
parents are forced to borrow money from loan 
sharks – trapping them in a cycle of debt. In 1994 
our parents voted for a dream of free education but 
this has turned out to be a nightmare of pre-paid 

education. Today, bureaucrats are arrogant enough 
to tell crowds of people that Free Education is a 
mere rumour. 

Since the beginning of the 2004, hundreds of 
learners have been denied access to stationery and 
textbooks for failing to pay school fees, feeding 
scheme programmes are run only in primary 
schools even though everyone knows that all 
children need food and hundreds of learners 
continue to be locked out of school premises for 
not wearing school uniforms. The CLC facilitated 
several public community meetings where parents 
and learners could discuss these issues. This proved 
a good idea as parents and learners could speak 
openly about the fact that schools were just simply 
not taking seriously the fact that most people 
cannot afford to pay school fees or buy uniforms. 

In order to strengthen its campaign for the right 
to free quality education for all, the CLC has made 
links with many community organisations and 
individuals that believe the issue of education is 
important and urgent. This link became useful at 
the beginning of this year when the CLC organised 
a massive march to the local office of department 
of education. The march was attended by learners, 
parents and other members of the community. 
The demands of the march included: that the 
principals and educators of Tsolo and Sapphire high 
schools immediately stop intimidating learners for 
participating in the activities of the CLC; that the 
right of learners to give and receive information be 
respected within the school premises; and that the 
CLC has the right and obligation to raise the issue 
of school fees, corporal punishment or uniforms in 
and outside of school forums; and the scrapping of 
school fees. 

We say no to individual school fees exemptions. 
We say yes to school fees exemptions for everyone. 
We say forward to free quality and public education 
for all. 

Compiled by members of the Concerned Learners 
Committee of the Vaal\ Sedibeng region

Students organise

THE RIGHT TO BUILD LINKS BETWEEN 
SCHOOL AND COMMUNITY 
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WHO GOT ORGANISED, AND WHAT 
DID THEY STAND FOR:  STUDENT 
ORGANISATIONS 1924 – 1995

NAME OF 
ORGANISATION

DATE 
FORMED

WHAT DID THEY STAND FOR

National Unions of South African 
Students (NUSAS)

1924 Liberal student organisation opposed to the segregation and 
apartheid policies of successive white governments. Membership 
drawn mainly from white English speaking universities. 1968/9 
black students split under leadership of Steve Biko. NUSAS 
is radicalised by the split, the birth of the black trade union 
movement, and by the revival of Congress politics in the country. It 
joins the United Democratic Front in 1983. Dissolved in 1991.

African National Congress (ANC) 
Youth League

1943-4 Formed out of a number of initiatives to organise students, like the 
Transvaal African Student Association.  Mainly organised among 
students in Universities like Fort Hare, Wits and Cape Town, and 
teachers and other young African intellectuals. Promoted a militant 
African nationalism, which led to the 1949 programme of Action. 
Promoted mass struggle as a strategy of resistance. Played an 
important role in the Defiance Campaign of the ANC in 1952.

Society of Young Africa (SOYA) 1951 Mainly university students allied to the All Africa Convention. 
While also raising conciousness about the national oppression, 
SOYA argued that class exploitation was the more fundamental 
problem. Adopted the 10 point Programe of the Non-European 
Unity Movement and non-collaboration with apartheid institutions 
as its policy.

African Students Association (ASA) 1961 ANC aligned student organisation. Attempted to keep organisation 
alive after the Sharpville massacre and the banning of the 
liberation movements. Mainly university based.

African Students Union of South 
Africa (USUSA)

PAC aligned student organisation. Attempted to keep organisations 
alive after Sharpville. University based.

University Christian Movement 
(UCM)

1967 Emerged as part of a broader international reawakening of student 
activism at the end of the 1960s. Launched discussion groups on 
campuses focusing on political and social issues. Majority made 
up of black students. Used literacy teaching as a way of raising 
conciousness. Disbanded in 1972 and transferred most of its 
assets to SASO.

South African Students 
Organisation (SASO)

1969 Probably the most important organisation in the history of the 
student movement in SA. Formed by Steve Biko and others after 
a split from the mainly white NUSAS, SASO adopted a policy of 
Black Consciousness and militant politics in its opposition to the 
apartheid state. Emphasised psychological liberation of black 
people as the first step towards total liberation. Opposed any 
collaboration with institutions of the apartheid state, especially 
the homelands. Organised mainly on black campuses. Banned in 
1977.

Students organise
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NAME OF 
ORGANISATION

DATE 
FORMED

WHAT DID THEY STAND FOR

South African Students Movement 
(SASM)

1972 Formed out of a number of groups operating in black high schools, 
like the Soweto based African Students Movement. Used various 
methods to organise, like debating societies, cultural activities and 
concerts. Linked to SASO, which provided political education and 
training in organising strategies. SASM was instrumental in the 
organising of the June 16 uprising in 1976.  Banned in 1977.

Congress of South African Students 
(COSAS)

1979 COSAS was formed as a national organisation of high school 
students. Its main aim was to struggle for free and compulsory 
education based on non-racial principles. Linked up with workers 
struggles and struggles in townships. Banned in 1985. Unbanned 
in 1990 and continues to operate.

Azanian Students Organisation 
(AZASO)

1979 Was formed as an organisation of university students, and initially 
aligned to the Black Consciousness tradition. Split in 1980 and 
from then on part of the Congress tradition. Joined the United 
Democratic Front in 1983, and worked closely with COSAS and 
NUSAS.

Committee of 81 1980 Made up of representatives from high schools in the Western Cape. 
Formed mainly to coordinate the schools boycott of that year. In 
many of its statements it advanced an anti-capitalist position.

Azanian Students Movement 
(AZASM)

1983 Formed under the inspiration of the Youth Wing of the Azanian 
People’s Organisation (AZAPO), the main organisation of the 
Black Consciousness movements following on the banning of 
BC organisations in 1977. Its main aim was to work towards a 
‘socialist Azania’. Initially it organised both tertiary and high school 
students, but later focused on high schools.

Students of Young Azania (SOYA) 1983 Emerged out of a split in AZASO over the latter’s decision to join 
the UDF in 1983. Mainly active in the Western Cape. Believed that 
the struggle in South Africa was against racial-capitalism.

Western Cape Students Congress 
(WESCO)

1986 Formed to coordinate SRCs from schools in the Western Cape. Part 
of the Congress tradition in the liberation movement.

South African National Students 
Congress (SANSCO)

1986 AZASO changes its name to SANSCO

Pan African Students Organisation 
(PASO)

1989 Organises students in tertiary institutions and in high schools. 
Allied to the pan-Africanist tradition in South African liberation 
politics.

Azanian Students Convention 
(AZASCO)

1991 Part of the Black Conciousness tradition. Came out of AZASM, and 
focused on organising tertiary students. AZASM currently focuses 
on high school students.

South African Students Congress 
(SASCO)

1991 Formed from the merger of NUSAS and SANSCO. Continued policy 
of affiliation to the Congress Alliance.

Students League 1995 Based at the University of the Western Cape. Advanced a socialist 
ideology, and its main activities focused on taking up students 
issues on the campus. 

Students organise
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THE RIGHT TO LEARN
Statement released by Student Against Financial Exclusions (SAFE)

Higher education is today only possible 
for those with money.  This is the message 
being sent out by Professor Nongxa when 

he cuts financial aid to disadvantaged students by 
50% and then complains when we disrupt classes of 
paying students in anger.  The Wits Administration 
has for some time now celebrated its being on 
the ‘cutting edge’ of transformation in the higher 
education sector, claiming that increasing access 
of disadvantaged people to higher education is 
one of its priorities.  Indeed its earlier decision to 
make financial aid packages 100% bursaries in the 
absence of a full national bursary scheme must be 
commended.  However, its claim today that the 50% 
cut in financial aid is in the interests of increasing 
the number of disadvantaged students who can 
have access to an already limited pool of funding, 
is nothing more than the failed attempts of second 
rate spin doctors.  Giving more people the chance 
to pay half of their fees does not mean that they 
will be able to raise the rest.  Instead, the majority 
of us will become trapped in dreams that will never 
be lived.  Most of us do not have parents who can 
afford to send us to university or to get bank loans 
to subsidise our studies.  For most of us, financial 
aid is the only way that we can remain students.  
For Wits University and higher education in South 
Africa generally, financial aid is the only way to 
achieve the transformation in access to higher 
education that all our policy documents claim as 
their desired end.  

With apartheid’s legacy of inequality demanding 
redress, the right to learn can only be entrenched 
in society by making it financially possible for 
poor, Black students to attend university.  This 
means making the funds available for such 
redress to be effected.  Surely this is what the Wits 
Administration recognised when it offered 100% 
bursaries to us in the first place.  To change its mind 
now not only leaves those already into their degrees 
in crisis, but goes against a fundamental principle 
underlying the national transformation policy 
process in higher education – increasing access and 
sustaining numbers of disadvantaged students 
to higher education. When so many students are 

D • O • C • U • M • E • N • T • S

affected, this becomes an issue of national concern.  
It points to the failures in the National Student 
Financial Aid Scheme (NSFAS) in meeting the 
demands of the sector it serves and delegating 
its responsibility for providing for the total needs 
of students to individual institutions.  This said, 
however, Wits University is an institution rich in 
resources.  It is common knowledge that Wits has 
funds which it keeps ‘in reserve’.  Surely, such 
reserves should be open to access in times of such 
emergency and crisis.  Surely, the Wits community 
at large should be given information regarding 
these reserves and be allowed to participate in 
deciding how they are spent.  In addition, there 
are many rich and powerful individuals who sit on 
our Council.  What do they have to say about the 
state of things at the moment?  And can’t the Bobby 
Godsells be called on now to contribute to resolving 
this financial mess?  Why do they sit on our Council 
if not to give advice and intervene with skills and 
resources when needed?

The truth is that poor, Black students are not 
really wanted at Wits.  We don’t have the right 
accents, clothes, background or ‘lifeskills’ to make it.     

Under-funding of tertiary education is not just a 
crisis at Wits. As we fight for the right to education, 
students across the world are engaged in a struggle 
against the privatisation, commercialisation and 
under-funding of our universities. Students priced 
out of education in the USA have only one other 
route to get funded to university – to join the army. 
Many pay with their lives in Iraq as a result. Students 
from the UK to Australia face monumental loan 
repayments upon graduation and in Africa most 
students face a daily battle to make ends meet before 
they can even begin to study for their courses. 

Our campuses have come to be run like 
businesses, with out-sourcing and privatisation 
of basic resources, services and staff becoming 
the new mantras of ‘transformation’. Super-Care 
workers at Wits toil daily to take home a pitiful 
amount of money while management feasts on 
fancy finger buffets finding new and innovative 
ways to “cut costs” no matter what social 
destruction they cause.  These policies mean the 
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majority of students are priced out. 
On a global scale privatisation of University accommodation has seen dramatic increases in living costs 

while creating huge profits for investors. Now Wits is looking to pawn off accommodation to get a short term 
cash boost without any thought as to how it will impact upon students in the long term. Corporatisation takes 
on a more sinister role when companies buy in to Universities to further their own research and profits. From 
arms manufacturers to pharmaceutical companies everyone seems to be able to cash in on education except 
for students. The global trend – placing education at the mercy of neo-liberal capitalism – is one we cannot 
let dictate our right to learn. The restrictions of education during apartheid are all too fresh in our minds. 
We cannot let a world increasingly obsessed by wealth and capital determine our access to University today 
and our fundamental right to a decent education. Societies and communities across the country will be the 
ultimate losers if we are to deprive today’s individuals from gaining an education that contributes to creativity, 
enlightenment and hope. 

The SRC may have brought the management 
back to the negotiating table but the 
demands that we are fighting for have not 

been sealed or secured. Yesterday was marked by 
confusion. Students were unsure whether the 50% 
cuts had been reinstated and whether they could 
continue classes with the confidence of financial 
security. Different messages were thrown around 
from various groups who claim to represent this 
movement. Yet there is no leadership of this week’s 
events. Mass action erupted spontaneously and 
captured popular anger against the University’s 
targeting of a sizeable group of students who can 
only afford to study at Wits if they receive 100% 
funding. What defines the popular movement are 
its objectives. 

Put simply those demands are to ensure that the 
University guarantees that the 50% cuts it proposed 
are reinstated and does not exclude enrolled 
students for financial reasons. We are still waiting 
to see these demands accepted by management 
without conditions. Although we are told they 
have agreed to the principle that no student will 
be financially excluded, we must continue to fight 
for 100% now and get a written guarantee to that 
effect. All we have gained so far is an agreement 
to seek “alternative sources of funding” and a 
promise from management to negotiate terms 
and conditions – such vague promises are not 
acceptable, setting a dangerous precedent for 
the University to betray the poorer and most 
needy students in years to come. We are unsure if 
graduation will be determined by debt repayment 

THE SETTLEMENT OF FINANCIAL 
EXCLUSIONS AT WITS 

Statement released by Student Against Financial Exclusions (SAFE)

and how interest will affect students who take out 
new loans that the University may secure. 

We already have seen how the management 
has deceived students when they retracted the 
money in the first place. Then they replied to 
peaceful mass action by bringing in over 100 police 
armed to the teeth aided by 120 black-shirt militia 
thugs to intimidate and bully students. Moreover, 
Vice Chancellor Nongxa called our protests 
“unacceptable” while enjoying his R700,000 salary. 
How can we expect this man to negotiate with us – 
we have seen his contempt for the protests. Nothing 
short than a written guarantee for 100% funding is 
acceptable. Otherwise De Wet and Swemmer and 
their lackey Nongxa must pack their bags and go. 
We can only negotiate from a position of strength 
and that comes from continuing the protests, class 
boycotts and mass action. If we take the pressure off 
Nongxa we cannot be assured of victory. We must 
rely on ourselves to continue the fight – this cannot 
be won by leaders or groups but by a united front 
of Wits students. We cannot let this opportunity 
slip away – the chance to secure an immense 
victory over an arrogant and thoughtless University 
management that has shown nothing but hostility 
and abuse to its students.

Debt relief now, feel pain later
Most National Student Financial Aid Scheme 
(NSFAS) students leave university with debts owed 
to the institution and banks as well as to the student 
finance aid scheme. By leaving the repayment of the 
50% financial aid packages offered by Wits “until 

Documents
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graduation”, the financial aid is converted into a loan. Repayments of NSFAS loans are only due on finding 
employment. Adding most of this unplanned loan and the interest that will be charged on other debts incurred 
during the year, Wits students will owe DOUBLE the loan they qualified for. 

Fewer than 40% of all students who received funding through the NSFAS are currently employed in 
the formal sector. The rest are either unemployed or in jobs where they are not registered for tax or are still 
studying. You may graduate, then, but only to find yourself without a job and with a debt to Wits that a 
‘compromise’ in April 2004 will force you to pay.

“SASO POLICY MANIFESTO” JULY 1971
1. SASO is a Black Student Organisation working for the liberation of the Black man first from psychological 

oppression by themselves through inferiority complex and secondly from physical oppression accruing 
out of living in a white racist society.

2. We define Black people as those who are by law or tradition, politically, economically and socially 
discriminated against as a group in the South African society and identifying themselves as a unit in the 
struggle towards the realisation of their aspirations.

3. SASO believes:

a) South Africa is a country in which both Black and White live and shall continue to live together

b) That the White man must be made aware that one is either part of the solution or part of the problem,

c) That, in this context, because of the privileges accorded to them by legislation and because of their 
continued maintenance of an oppressive regime, Whites have defined themselves as part of the problem,

d) That, therefore, we believe that in all matters relating to the struggle towards realising our aspirations, 
Whites must be excluded, 

e) That this attitude must not be interpreted by Blacks to imply “anti-Whitism” but merely a more positive 
way of attaining a normal situation in South Africa,

f) That in pursuit of this direction, therefore, personal contact with Whites, though it should not be legislated 
against, must be discouraged, especially where it tends to militate against the beliefs we hold dear.

4. i) SASO upholds the concept of Black Consciousness and the drive towards black awareness as the most 
logical and significant means of ridding ourselves of the shackles that bind us to perpetual servitude.

ii) SASO defines Black Consciousness as follows:

• BLACK CONSCIOUSNESS is an attitude of mind, a way of life 

• The basic tenet of Black Consciousness is that the Blackman must reject all value systems that seek to make 
him a foreigner in the country of his birth and reduce his basic human dignity.

• The Blackman must build up his own value systems, see himself as self-defined and not as defined by 
others.

• The concept of Black Consciousness implies the awareness by the Black people of the power they wield as 
a group, both economically and politically and hence group cohesion and solidarity are important facets of 
Black Consciousness.

• BLACK CONSCIOUSNESS will always be enhanced by the totality of involvement of the oppressed 
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people, hence the message of Black Consciousness has to be spread to reach all sections of the Black 
community. 

iii. SASO accepts the premise that before the Black people should join the open society, they should first close 
their ranks, to form themselves into a solid group to oppose the definite racism that is meted out by the 
White society, to work out their direction clearly and bargain from a position of strength. SASO believes 
that a truly open society can only be achieved by Blacks.

5. SASO believes that the concept of integration can never be realised  in an atmosphere of suspicion and 
mistrust. Integration does not mean an assimilation of Blacks into an already established set of norms 
drawn up and motivated by White society. Integration implies free participation by individuals in a given 
society and proportionate contribution to the joint culture of the society by all constituent groups.

 Following this definition, therefore, SASO believes that integration does not need to be enforced or worked 
for. Integration follows automatically when the doors to prejudice are closed through the attainment of a 
just and free society.

6. SASO believes that all groups allegedly working for “Integration” in South Africa-and here we note in 
particular the Progressive Party and other Liberal institutions-are not working for the kind of integration 
that would be acceptable to the Black man. Their attempts are directed merely at relaxing certain 
oppressive legislations and to allow Blacks into a White-type society.

7. That SASO while upholding these beliefs, wished to state that black consciousness should not be 
associated with any political party.

“TO TOWN!!! TO ELOFF!!! 
TO THAT EXCLUSIVE WHITE PARADISE!!! 

FROM MONDAY!!!”
Flyer by Soweto Students’ Representative Council announcing demonstration on September 
23, 1976

This will be the new step - the fourth in 
series - by the revolutionary people of South 
Africa. Countrymen, the liberatory struggle 

has brought a new phase, namely the shattering of 
the myth that the Coloureds are more white than 
black. The killing of many of them in Cape Town 
and their stand, together with their African brethren 
to rock the centre of the oldest city, that symbol of 
white occupation of our country - Cape Town - is 
the greatest victory and marks another step in the 
development of a people, namely, to each one of 
them, the consciousness of oppression irrespective 
of degree. Divide and Rule was dealt its deathblow 
in Cape Town.

Johannesburg or Soweto, the capital and 
the supposed centre of this National Drive, has 
already lagged behind the countryside. The heart 
of Cape Town city - Adderley Street - was rocked 
by revolutionary demonstrators. Are we made of 

a different metal from them? Surely Not! They are 
mortals like ourselves. But their discontent about 
the present oppressive structure has made them 
bold. They burnt buildings, they took possession 
of what was forcefully raped from them a number 
of years ago. They did not plead for wealth any 
more. They brought so much panic to the already 
frightened whites that all guns obtained in public 
market were sold out.

Police re-enforcements were called as far afield 
as Johannesburg. Therefore we are in the process of 
selling out the country-side, which we have stirred 
to revolt, only two months ago, for we failed to 
keep busy our local police to such an extent that 
they are free to murder elsewhere.

  Countrymen, this is not yet the time to retreat. 
Surely not at a time when two universities have 
reduced their institutions to ashes to support the 
revolution. Surely not when everybody conscious 
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has been arrested, surely retreat is impossible when our fellow brothers studying in the country-side have 
razed their schools to the ground and closed them for the rest of the year. These people also value their 
education but have abandoned it for a better cause - namely the elimination of oppression. We cannot retreat 
to the classrooms unless we can reverse the whole course of events this year. And Reversing The Tide Is 
Tantamount To TREACHERY.

We cannot succumb to the threats of this wounded and vicious bull Vorster. Already his police thugs are 
demanding passes at gun point. Already rents have gone higher. Are these concessions. No! Surely lets move 
forward, Vorster must not delude himself and think that we will stop anywhere short of freedom. Let us 
not betray the nation by pursuing selfish ends like writing Exams. If we profess to be leaders, the first and 
indispensable character is: Independent Thought and Moral Courage. If we are still looking for favours from 
[Minister of Bantu Education] M. C. Botha to recognise us as matriculants it simply means that we. are not 
independent - but like Gatsha Buthelezi who is paid by Vorster we also want Vorster Matriculation Certificates. 
To Hell with Paper! A Certificate! the Certificate we want now is our land and for that we shall fight till the 
bitter end. CRIMINAL VORSTER Keep your Certificates and give us back our land. Give us back our birth 
rights - we won’t exchange them for a paper of enslavement. Education is itself good, but the first school for an 
oppressed people is a revolution.

TO TOWN!! To Johannesburg!! that pride of the white racists will be rocked by the revolutionary people. 
From MONDAY Eloff [StreetJ and the surroundings will be the operational area for the people are resolved 
and have taken the fate with their leaders, to their own hands. The counterrevolutionaries and traitors and all 
those who are tired will call us the Tsotsi element but we call ourselves the Revolutionary Force in Society.

TO TOWN! Town will be centre of the demos [demonstrations]. We did it early this year and the SASO 
trial was transferred by the Racists to Pretoria. They have done it in Cape Town! What will Stop Us Now? 
TO TOWN is the slogan of the people in revolt. It is the very cry of an oppressed but determined people. 
It is a slogan of the most deprived part of humanity. Trains will [be] boarded not for work-but for a violent 
Demonstration of our bitterness. 

TO TOWN FELLOW COUNTRYMEN.

POWER TO THE PEOPLE. . !!

POLICY OF THE CONGRESS OF SOUTH 
AFRICAN STUDENT”, STATEMENT, 1979

Our policy will be towards a philosophy that:

• will determine the interest of all in the education of the country.

• will disseminate ideas that will lead the people towards an education which  leaves every one free to 
think, Act and live.

• will in the final analysis lead to total liberation in South Africa.

ON EDUCATION
We strongly condemn the present system of Education which is aimed at:

• White superiority in the country of our birth

• The homeland policy by structuring our education along tribal lines.

We condemn the present system of education which is aimed at rendering [us] perpetual slaves in the 
country of our birth, maintaining white superiority and dividing the people into ethnic races/classes that are 
going to render the struggle ineffective.
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WE ENVISAGE
A society where free and compulsory education will cease to be a priviledge but a right and one that is 
democratically determined to teach the people to love one another, maintain their culture and dignity and, 
honour human brotherhood.

ON SPORT:
We view the present system of multiracial [sport] as an attempt by the government to create an impression of a 
genuine change so as to gain international recognition. As an anti-racial organisation we will recognise non-
racial sport from grassroots.

ON RELIGION
We do not recognise the kind of religion introduced by the colonialists with the aim of keeping the oppressed 
inferior and subservient to the oppressor. We recognise religion as a living reality and identify it with the social 
problems of the oppressed.

DIALOGUE
We maintain that a genuine and meaningful change will be brought about by the will of the people. We reject 
any direct or indirect dialogue with government created bodies or institutions.

RELATIONS
Our organisation will work and identify itself with any progressive group whose policy and principles are 
similar to those of ours. 

CLASS
We outrightly reject the government’s strategy of granting concessions to a sector of our society as an attempt 
to create a middle class in order to render our struggle ineffective…

We do not recognise the concessions and grouping of people into classes. We will fight as a single group 
and close this gap in the society.

WORKERS, WORKERS, BUILDING 
SUPPORT FOR STUDENT STRUGGLES IN 

THE SCHOOLS!

For many months 1000s and 1000s of us have 
struggled in the schools. We students united 
in massive boycotts to fight for our demands: 

• Student Representative Coucils (SRCs) in every 
school

• An end to all age restrictions

• For the reinstatement of every single expelled 
student

• Free books and schooling

• For an end to corporal punishment

• In protest against the new constitution which 
excludes the majority of people is racist and 
anti-worker

 Like you Workers:  we want democratic 
committees under our control (SRCs) to fight 
for our needs

 Like you Workers: we students are prepared to 
fight all and every dismissal from our schools

 Like you Workers: we defend older students from 
being thrown out of our schools, just like you 
defend old workers from being thrown out of 
the factories

Documents
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 Like you Workers: demand free overalls and boots so we students demand free books and schooling. And 
students don’t pay for books and schools it is workers who pay.

 Just as the Workers: fight assaults against the workers in factory so we students fight against the beatings we 
get at school.

From Cradock to Pietersburg, from Paarl and Cape Town to Vereeniging, from Tembisa, Saulsville, 
Atteridgeville, Alexander, Wattville, Katlehong we have come out in our 1000s in mass boycott action.

 Workers, you are fathers and mothers, you are our brothers and sisters. Our struggle in the schools in your 
struggle in the factories. We fight the same bosses government, we fight the same enemy.

 Today the bosses’ government has closed many of our schools. Our boycott weapon is not strong enough 
against our common enemy, the bosses and their government.

 Workers, we need your support and strength in the trade unions. We students will never win our struggle 
without the strength and support from the workers movement.

 Prepare for a joint meeting of students and workers to discuss concrete support for the student struggle.

 Workers, we students are ready to help your struggle against the bosses in any way we can. But today we 
need your support.

Issued by Cosas Transvaal Region, 1984.

PEOPLE’S EDUCATION FOR PEOPLE’S 
POWER

Zwe1akhe Sisulu

(Extracts from Keynote Address, National Education Crisis Committee, 29 March 1986)

FRIENDS, COMRADES,

I welcome you to this historic gathering, a 
meeting of people from all over the country, 
from every province, from big and small 

towns, rural and urban areas. We gather here as 
a meeting of people drawn from all walks of life, 
from all sections of the people: students, teachers, 
parents, workers, community and political leaders. 
We bring together all sections of the oppressed 
community and all who detest apartheid. We 
have tried to ensure representation of all political 
tendencies and all sections of our population, black 
and white.

This is a truly historic conference in the tradition 
of earlier national meetings such as the Congress 
of the People of 1955 and the 1961 All-in Africa 
conference.

It is an important lesson to the apartheid 
forces: The people stand united. Ten years after 

the 1976 rising we remain united in our demand 
for the ending of apartheid education and the 
establishment of a democratic, people’s education. 
We also remain convinced that this can only be 
achieved with the eradication of the apartheid 
system and the establishment of a democratic 
people’s South Africa.

Ever since 1976 the people have recognised 
that apartheid education cannot be separated from 
apartheid in general. This conference once again 
asserts that the entire oppressed and democratic 
community is concerned with education, that we all 
see the necessity of ending gutter education and we 
all see that this is a political question affecting each 
and every one of us.

Let us now turn to the critical question which 
concerns us all, all oppressed and democratic 
South Africans. The December Conference gave the 
government until today to meet the demands of 
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of enemy we face.
Another area where we are demonstrating the 

possibilities of people’s power is through the school 
committees. The December Conference took a 
resolution to replace statutory parents’ committees 
with progressive parent, teacher, student structures.  
Although these government committees continue 
in name, they have been rendered unworkable in 
many parts of the country. Democratic people’s 
committees have been established and are 
preparing to take more and more control over the 
running of the schools. They are the ones who are 
putting forward the pupil demands and negotiating 
with the school principals. The government 
committees are now being ignored. In effect they 
are falling away. In some areas their members 
have abandoned them and joined the people’s 
committees.

Of course we should mention here that teachers 
are also coming into the fold of the people. The 
decision by the traditionally conservative Atasa 
to withdraw from the structures of the DET 
reflects the beginning of this process. We now 
have to ensure that this process is accelerated, that 
teachers fully identify with the aspirations and 
struggles of the people. 

What do we mean when we say we want 
people’s education? We are agreed that we don’t 
want Bantu Education but we must be clear about 
what we want in its place. We must also be clear as 
to how we are going to achieve this.

We are no longer demanding the same 
education as whites, since this is education for 
domination. People’s education means education 
at the service of the people as a whole, education 
that liberates, education that puts the people in 
command of their lives.

We are not prepared to accept any ‘alternative’ 
to Bantu Education which is imposed on the people 
from above. This includes American or other 
imperialist alternatives designed to safeguard their 
selfish interests in the country, by promoting elitist 
and divisive ideas and values which will ensure 
foreign monopoly exploitation continues.

Another type of ‘alternative school’ we reject is 
the one which gives students from a more wealthy 
background avenues to opt out of the struggle, such 
as commercially-run schools which are springing up.

To be acceptable, every initiative must ccme 
from the people themselves , must be accountable 
to the people and must advance the broad mass of 
students, not just a select few. In effect this means 
taking over the schools, transforming them from 
institutions of oppression into zones of progress 
and people’s power. Of course this is a long-term 
process, a process of struggle, which can only 

parents, students and teachers. Has the government 
met the demands? We want to answer this loudly 
and clearly so that there can be no mistaking what 
we are saying: The answer is NO. They have not 
met our demands.

As we meet:
• Cosas remains tanned

• Students are still in detention

• Teachers continue to be dismissed and forcibly 
transferred 

• Attempts are still being made to stop 
democratic SRCs from functioning

• School buildings are not repaired

• Troops are still in the townships.

• Boycotts have taken place throughout the 
country because of the intransigence of the 
authorities, their refusal to meet our just 
demands.

PEOPLE’S EDUCATION FOR PEOPLES’ POWER
The struggle for People’s Education is no longer 
a struggle of the students alone. It has become 
a struggle of the whole community with the 
involvement of all sections of the community. This 
is not something which has happened in the school 
sphere alone; it reflects a new level of development 
in the struggle as a whole.

It is no accident that the historic December 
Conference took place at a time when our people 
were taking the struggle for democracy to new 
heights. [It was happening] at a time when the 
struggle against apartheid was being transformed 
into a struggle for people’s power. In line with this, 
students and parents were no longer only saying, 
“Away with apartheid, gutter education!” We are 
also saying, “Forward with People’s Education, 
Education for Liberation! “

In the few short months since the December 
conference, we have “ already seen some of the 
things People’s Power can achieve in our education 
struggle. We have also seen that the state will do 
anything it can to reverse these gains and turn them 
into defeats. In hundreds of schools students have 
established democratic SRCs, but the state is doing 
everything it can to frustrate and crush them. The 
state has conceded our demand for free textbooks, 
but tries to wriggle out of this by saying there aren’t 
enough. Also, many detainees, student leaders, are 
being released, but then excluded from schools. 
These are only a few examples which show the kind 
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ultimately be secured by total liberation. But we 
have already begun this process.

When we fight for and achieve democratic SRCs, 
and parents committees, we are starting to realise 
our demands that the People Shall Govern and that 
the Doors of Learning and Culture Shall be Opened. 
We have to take this further and make sure that our 
teachers are prepared and able to assist students in 
formulating education programmes which liberate 
not enslave children. The campaign to draw up 
an Education Charter is an important part of this 
process of shaping People’s Education, since it will 
articulate the type of education people want in a 
democratic South Africa. 

In P .E. last week the DET locked the students 
out of the schools. Over two thousand parents took 
their children to the schools to demand that they 
be opened. I understand that they successfully 
occupied the schools. This is in line with action 
workers are taking in certain parts of the country, 
where they are occupying factories in defiance of 
the bosses’ attempts to lock them out. These school 
occupations give students the opportunity to start 
implementing alternative programmes, people’s 
education.

Struggles in the Communities
The demand for free, democratic people’s education 
we have said, is part of, indeed inextricably tied, to 
the struggle for a free, democratic, people’s South 
Africa. The struggle against apartheid education 
is not a question for students and teachers alone. 
A conference like this demonstrates the concern of 
the entire community with the problem of gutter 
education.

Likewise the enemy views education as a crucial 
political issue. To ensure that our demands are not 
met, to maintain  the existing educational system, 
SADF and SAP are deployed against our children, 
shooting and tear-gassing them - driving them 
into and sometimes out of schools, detaining and 
harassing them in numerous other ways.

It is for this reason that our demands at the 
December conference were against apartheid 
education and also the broader acts of war against 
our communities.

Now, three months later, we have noted that 
our demands have not been met. What should 
our response be? It is not for me to preempt the 
decisions of this conference. What might be useful, 
however, is for me to outline some of the strategies 
and tactics that our people have adopted and 
are using at present in their struggles against the 
enemy. It is important that we assess these and 
understand how best they can further some of the 
gains that we have made and how they can increase 

the crisis and disarray in the ranks of the enemy.
What I am saying is that we do not choose 

tactics at random. Any tactic that serves to unite the 
entire community on as broad a basis as possible, 
involving as many sectors and areas as possible, 
must be encouraged.

Any tactic that is likely to be sustained and 
to help build our organisation; that consolidates 
our strength and our unity, must be encouraged. 
Any tactic that hampers this process must not be 
embarked on.

Against this background let us look at recent 
campaigns: In many townships, community 
councillors have been forced to resign. We have 
noted that popular structures have often been 
erected to replace them. Through these democratic 
organs our people are starting to control their own 
lives. These organs are based on and simultaneously 
facilitate the development of organisation.

In many townships, especially in the Transvaal, 
successful rent boycotts have been instituted. 
Some of these have been sustained for more 
than two years. The value of rent boycotts is that 
they strike at the material basis of Black Local 
Authorities, while simultaneously relieving some 
of the economic pressures on the masses. Without 
drawing exorbitant rents from our people, the 
community council system cannot operate. It 
reported now that every month that the boycotts 
continue, the system is losing R2 million. Amongst 
our people, unemployment has reached a record 
figure and continues to increase. GST continues to 
impose a heavy burden. In this situation, people, by 
refusing to pay rent, transfer part of the burden to 
the system.

In the rural areas, bantustan rule is under 
sustained attack. So-called tribal authorities 
are being forced to resign and sometimes being 
replaced by village councils that enjoy confidence 
and ensure the participation of the community.

One of the key forms of struggle employed 
in recent years been the consumer boycott. The 
weapon’s potency lies in fact that it requires the 
organisation of the entire community in order to 
be effective. To sustain it requires strong, deeply-
rooted organisational structures. Its success in the 
Eastern Cape lay in the street committees which 
facilitated the effective participation of most 
residents. This proved very effective in the Eastern 
Cape in the people’s campaign to get troops out of 
the townships.

Where organisation has been weaker the 
consumer boycott has not only been less successful, 
but its implementation has at times weakened 
rather than strengthened unity amongst the people. 
In such situations, young people, often well-
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meaning have tended to apply force instead of political education, to persuade the community to support the 
boycott. This has had the effect of alienating some people from the struggle.

Another dramatic and often-utilised weapon is the stay-away. Where it is based on strong organisation, 
it is powerful, builds unity not only within the community, but also between community and trade union 
organisations. -Where such organisation is not present, where such stayaways are not adequately prepared, 
they tend to produce, as with consumer boycotts, intimidation instead of persuasion, disunity instead of 
growing unity of the people. The adequate preparation for such a tactic requires careful discussion amongst 
all sections of the community, including hostel dwellers, and especially between community and worker 
organisations. Only then is this weapon powerful and effective.
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BAROMETER OF STUDENT STRUGGLES:  
JUNE TO AUGUST 1976
Compiled by the Khanya Working Class History Project

DATE PROVINCE / CITY COMMENTS

13 June 1976 Transvaal, Soweto About 400 students attend a meeting in Orlando. At the 
meeting, Tsietsi Mashinini (a 19-year-old-leader) of a SASM 
branch, call for a mass demonstration against the use of 
Afrikaans for the following Wednesday, 16 June 1976.

16 June 1976 Transvaal, Soweto Students gather at different points throughout Soweto, and 
then set off to meet at Orlando Sports Ground. About 20 000 
Soweto schoolchildren march to protest against the use of 
Afrikaans as one of the languages of instruction in secondary 
school. The march turns violent when the police start 
shooting at the schoolchildren. The 13-year-old Orlando West 
schoolboy, Hector Peterson, is the first child to be shot. The 
scholars retaliate by throwing stones and bottles at the police 
and their vehicles are damaged.
Within 24 hours violence and shooting spreads to all the 28 
townships of Soweto. Students also set fire to symbols of 
Apartheid, such as government buildings, municipal beer 
halls and liquor stores, Putco buses, and vehicles belonging 
to white business. Violence also spreads from Soweto to 
other parts of the former PWV area.

19 June 1976 Transvaal In Soweto, the black youth attempt to prevent commercial 
vehicles from entering the township.
At the Sebenza (‘coloured’) township near Edenvale in the 
East Rand a school and some shops are burnt down.

Natal 87 Black medical students from the Alan Taylor Medical 
School in Wentworth (Durban) are arrested during a solidarity 
demonstration.

20 June 1976 Transvaal At the Hebron Training Institution in BophutaTswana 1,300 
school students are sent home after a school hall was burnt 
down.
In Evaton the Sephotembe Secondary School is destroyed by 
fire.

R E G U L A R 
F E A T U R E S  
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DATE PROVINCE / CITY COMMENTS

21 June 2004 Transvaal, Pretoria UBC offices at Atteridgeville and Mamelodi are burnt down 
after large demonstrations.
In Atteridgeville demonstrators burn a shopping center and 
several bottle stores during clashes with the police.
In Mabopane at least a dozen buses are firebombed during 
fierce clashes between the police and the demonstrators who 
block the Pretoria-Mabopane road for most of the day.
At Rietgat a crowd of 300 attack a white farmstead, burning it 
down and slaughtering the farmer’s livestock.
In Bophutatswana several hundred-school students from 
the GaRankuwa High School demonstrate in solidarity with 
Soweto. The principal’s office and government truck are 
burnt. All boarding schools in Bophutatswana are then closed.

Northern Transvaal At Sibasa in Venda and Elim in Lebowa there are disturbances 
in most of the schools.

22 June 1976 Transvaal In Mamelodi 1,200 Chrysler car workers go on strike. Police 
open fire on demonstrators and kill at least six people.
At Kwa Thema in the East Rand a bottle store complex and 
the BAAB offices are attacked and set alight.
The GaRankua High School students refuse to attend classes 
and on the arrival of the police they attack and burn the 
schools. All schools in GaRankua are closed. 

Eastern Transvaal There is unrest in the Nelspruit area.

23 June 1976 Transvaal At Daveyton, Randfontein and Kwa Thema there are arson 
attacks on bottle stores, schools and offices.
Vehicles and buildings are burnt and a secondary school is 
attacked at Jouberton near Kleksdorp.
 

Eastern Transvaal At Kanyamazane township (Nelspruit) vehicles are stoned and 
buildings burnt.

24 June 1976 Transvaal, Soweto Parents plan for a mass funeral of 176 people.

Northern Transvaal A church at Tshilidzini is destroyed by fire.

Cape Police riot squads move in to Langa township after a crowd 
stones two BAAB officials.

25 June 1976 Transvaal In Soweto food, coal supplies and transport services return to 
normal. A bus is stoned in Jouberton (Kleksdorp).

Cape In Langa township a crowd confronts a BAAB official.

Barometer of Struggles
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Barometer of Struggles

DATE PROVINCE / CITY COMMENTS

26 June 1976 Cape In Langa arson attempts are made on a school and the 
township Post Office.

27 June 1976 Transvaal In Soweto and other townships large funerals take place for 
victims of the police shootings.

The week (28 June to 02 July) was uneventful. The schools are closed and gradually life in the townships became quieter.

03 July 1976 Transvaal The Black Parents Association organise a ‘symbolic funeral 
service’ for Hector Peterson, the first fatality of June 16.
Large crowds gather in Alexandra for several funeral 
services.

Orange Free State Angry scenes develop in Bothaville after the police interrupt a 
film show. Several hundred Africans stone the building before 
being dispersed by the police who open fire and arrest most 
of them.

06 July 1976 Transvaal African school students stone buses traveling from 
Randfontein to Westonaria.
Mr. M. C. Botha climbs down on the use of Afrikaans in 
schools and school principals are given the powers to decide 
the medium of instruction.
 

08 July 1976 Transvaal In Middelburg the offices of the Highveld BAAB are set on 
fire. Arsonists also attack a white farmer’s house in nearby 
Vaalbank.

12 July 1976 Orange Free State At St. Helena Gold Mine in Welkom, police are called in to 
deal with worker unrest.

13 July 1976 Transvaal In Alexandra three policemen assault eleven black people, 
point their guns at three others and drag one white man from 
a car, beat him up and threaten him with death if he reports 
the incident.

15 July 1976 Transvaal Justice Minister J. T. Kruger invokes the detention clause of 
the Internal Security Act and announces that African schools 
in the Pretoria-Witwatersrand-Vaal area are to remain closed. 
In Soweto a government vehicle is attacked and stoned and 
the white driver is seriously injured.
In Krugersdorp one BAAB official is killed and another 
seriously injured in a gunfight with two armed blacks.

16 July 1976 Transvaal In Jouberton (Kleksdorp) a crowd of fifty blacks confront 
three police detectives in their car. After some shooting in 
which one man was injured, the crowd is disperses.
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Barometer of Struggles

DATE PROVINCE / CITY COMMENTS

19 July 1976 Transvaal In Kempton Park an arson attack is made on the magistrates’ 
court. 

Cape Violent clashes develop after the police attempt to disperse 
a demonstration at the University of Fort Hare (Alice). The 
University is then closed and 1,700 students are sent home.
The Lovedale Teachers Training College Administration 
building is burnt down.

20 July 1976 Transvaal Demonstrations demanding the release of detainees take 
place in several townships and when police move in violent 
clashes develop and the demonstrators attack cars and 
buildings.

North Eastern Transvaal At Lynville (Witbank) violent clashes develop after a 
demonstration calling for the release of detainees. BAAB 
offices are attacked and a number of government vehicles 
are destroyed. Some of the demonstrators attack shops and 
buildings in neighboring Indian and ‘coloured’ areas, and a 
large evacuation of the Indian population takes place.

Orange Free State Arson attacks on schools in townships outside Parys and 
Kroonstad.

Natal At St. Chad’s African High School (17km from Ladysmith) the 
students boycott classes. The police are called in and school 
buildings are burnt down. At Amanzimtoti the men’s hostel of 
Adams College is set alight. 

21 July 1976 Transvaal In Mhluzi township buses are burnt and demonstrators battle 
with the police.

22 July 1976 Transvaal Other Transvaal schools re-open but are met with boycott in 
African townships. In the mean time, Afrikaans is not imposed 
as a medium of instruction. Many school buildings are stoned 
and set on fire, possibly by militants who did not want others 
to return to school.

23 July 1976 Transvaal The school boycott is solid. There is ‘an explosion’ in the 
principal’s office at Tsakane Primary School near Brakpan. 

Northern Transvaal The education minister of the Venda Bantustan reports 
widespread unrest in Venda schools.

Cape Ten arson attempts on schools are reported from Montshiwa 
(near Mafikeng).

Orange Free State School buildings at Thaba ‘Nchu in BophutaTswana are burnt 
down.
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24 July 1976 Natal Several arrests are made after a school is burnt down at 
Greytown (north of Pietermaritzburg).

25 July 1976 Natal A school at Vryheid is burnt down.

26 July 1976 Transvaal Soweto school principals meet and call on the government to 
withdraw the police forces to ease the tense situation.

Cape In the Transkei the official car of George Matanzima is set 
on fire. Four high ranking leaders of the Transkei opposition 
party are detained. In Mafikeng (N. Cape) a training center is 
attacked.

Orange Free State A school in Bochabelo (Bloemfontein) is damaged by fire.

Natal Schools at Kokstad and Empangeni are stoned and set alight. 
In Kwa Mashu township (Durban) main water pipes are 
destroyed. 

27 July 1976 Transvaal In Soweto demonstrations take place, demanding police 
withdrawal and in Meadowlands a large crowd stones the 
police. At least one school is damaged by fire.

Orange Free State At Witsieshoek in Qwa Qwa a trade school and a high school 
are set on fire.

Natal The extent of Natal unrest is becoming apparent. Some 
schools are set alight during protests by school children.

28 July 1976 Transvaal Five more schools in Soweto are damaged by fire. Arson 
attacks are also made in Kagiso (Krigersdorp) and Thokoza 
(Alberton).

Northern Transvaal At Seshego (Pietersburg) a mass walkout takes place when 
Mohlakeng Secondary School students join the boycott. 

29 July 1976 Transvaal, Soweto A few of the remaining schools are closed after threats of 
arson.

30 July 1976 Transvaal, Soweto Four more schools are burnt down despite heavy police 
patrolling.

Cape At the University of Western Cape over 1000 ‘coloured’ 
students begin a one-week boycott of classes.

Natal After fires in Helpmekaar seven students are arrested 
reportedly in possession of school exercise books containing 
‘subversive material’ of the ANC.

01 Aug 1976 Transvaal, Soweto The UBC, having received Mr. Kruger’s permission, holds an 
open-air meeting in Soweto.

02 Aug 1976 Transvaal The UBC’s appeal for a return to school has no effect. The 
boycott continues. At Sharpville (Vereeniging) a school is set 
alight.  

Orange Free Sate An arson attempt is reported from a school in Witsieshoek in 
Qwa Qwa.

Natal Two more arson attacks are reported on schools in KwaZulu.
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03 Aug 1976 Transvaal Police open fire during a demonstration at Inhlazane railway 
station in Soweto.

Cape White students at the University of Cape Town call for a one-
day boycott of classes for the next day. 

04 Aug 1976 Transvaal, Soweto About 20 000 students try to march from the township to 
police headquarters at John Vorster Square in Johannesburg 
to demand the release of fellow pupils held in custody since 
16 June 1976. Students organise the first of a series of 
stayaways by Soweto workers.

Cape 600 white students at UCT boycott classes and hold protest 
meetings in Solidarity with Soweto.

05 Aug 1976 Transvaal Police use automatic rifles and teargas to break up a 
demonstration of 5 000 people attempting to march to 
Johannesburg, killing at least one person and injuring several 
others. Pickets continue to appeal to workers to stay away 
from work.

Cape At UWC R50 000 damage is caused by firebomb attacks.

06 Aug 1976 Transvaal The third day of the stay-at-home begins with police 
throughout the country placed on standby and reinforcements 
sent to Soweto. 5 000 students make a third attempt to 
march to Johannesburg. Again, the police intervene and the 
students give battle. Protests and clashes continue in other 
townships.

Cape Hewat Teachers Training College in Athlone (Cape Town) is set 
alight.

Orange Free State Police use dogs against students during a demonstration in 
Thaba ‘Nchu.

09 Aug 1976 Transvaal Soweto residents make another attempt of setting up 
barricades to keep the police out. In Diepkloof running battles 
develop between demonstrators and the police. Arson attacks 
are made on two schools and a magistrate’s court.

Cape The BophutaTswana Legislative Assembly building is burnt 
down and several official cars are destroyed. The homes 
of Lucas Mangope and other Bantustan figures are placed 
under police guard. 400 UWC students stage a protest march 
without incident.

Natal Over 1 000 students from the University of Durban-Westville 
march through the campus and announce a one-week 
boycott of classes.

10 Aug 1976 Transvaal At Bekkersdal near Westonaria (west of Johannesburg) police 
break up a demonstration and a beer hall is burnt down.

Cape Two more (unsuccessful) arson attempts are made at Hewat 
Training College in Athlone (Cape Town). At Zwelitsha (King 
Williams Town) police violently disperse several hundred 
people protesting at the death in detention (on 05 August) of 
Mapatla Mohapi.
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11 Aug 1976 Transvaal In Kagiso (Krugersdorp) 76 people are arrested and a 14-
year-old boy is shot in the leg after a large crowd attack 
a school and several other buildings. Police also disperse 
students in Kwa Thema after a peaceful demonstration.

Cape In Umtata St. John’s College is set alight. 
In the African townships of Cape Town (Langa, Nyanga and 
Guguletu) police break up three separate and peaceful 
demonstrations. Violent clashes soon develop and police 
open fire killing at least 16 people in a few hours.

12 Aug 1976 Transvaal Arson attacks on schools and BAAB offices are reported from 
Katlehong (Germiston), Bopalong (Vereeniging) and Ikageng 
(Potchefstroom). In Daveyton (Benoni) police break up a 
student demonstration and arrest 136 people.

Cape In Langa, armed police use helicopters to attack Nyanga and 
Guguletu demonstrations. The police arrest 76 white students 
attempting to march to Nyanga to join a demonstration 
there.  The first large ‘coloured’ demonstration takes place at 
Belgravia High School.
The unrest spreads out of Cape Town area to Somerset 
West where arson attacks are made on a school, and to 
Worcester where several hundred-school students stage 
a demonstration. By evening the Cape Town townships 
are sealed off and fierce fighting continues. 130 police 
reinforcements are flown in to assist the local police.

Orange Free State At Wietsieshoek in Qwa Qwa several hundred people are 
involved in demonstrations. Another school is gutted by fire.

Natal 1 500 Indian students demonstrate demanding the release of 
detained student leaders.

13 Aug 1976 Transvaal Police are patrolling Soweto making indiscrimate attacks 
on people. A 13-year-old boy is shot dead as he plays in a 
schoolyard with a group of children. A nationwide round up 
of the militant political leadership is taking place. Amongst 
those arrested is Winnie Mandela.

Northern Transvaal Arson attacks on schools in the area north of Pietersburg take 
place. At Seshego in Lebowa numerous injuries and arrests 
occur in clashes between demonstrators and police.

Cape The school boycott in the African townships here is solid: 
police are guarding all the schools.
‘Coloured’ students hold another mass meeting at Belgravia 
High School. Several hundred UWC students march to 
Bellville Magistrate’s Court where trials of their colleagues 
are taking place. 

Orange Free State An arson attack destroys much of the Strijdom Technical 
School near Bloemfontein.

Natal At Weenen in central Natal, students attempt to set fire to a 
beer hall and a school.
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14 Aug 1976 Transvaal In Soweto two large funerals take place for victims of 
recent police attacks. The Brakpan post office is completely 
destroyed by fire.

Cape The stoning of a white policeman near Guguletu. 

15 Aug 1976 Transvaal Another massive funeral gathering takes place in Soweto, this 
time for SSRC executive member Abiel Lebelo (19) who was 
shot dead on the 11th.

Cape A large demonstration takes place in Mdantsane (East 
London) and is attacked and dispersed by police.

16 Aug 1976 Transvaal At Tembisa (Kempton Park) a school is set alight. In 
Mabopane (Pretoria) a BophutaTswana government clinic and 
a high school are burnt down.

Northern Transvaal At Seshego in Lebowa the students of the Madikoti Technical 
School walk out in protest.

Cape At three ‘coloured’ schools demonstrations calling for 
African-’Coloured’ solidarity take place peacefully. In the 
African townships students announce that they will continue 
their school boycott. Nearly 1 000 UWC students stage 
another march to Bellville Magistrate’s Court, where they are 
dispersed.

Natal 400 Indian students at the University of Durban-Westville are 
still boycotting classes. 

17 Aug 1976 Transvaal, Pretoria Clashes between police and demonstrators take place 
at Mamelodi Secondary School (near Pretoria). Police 
keep buses out of the township after stoning incidents. 
In Hammanskraal (north of Pretoria) the Temba Primary 
School is gutted by fire and Kgetsejatsi Secondary School is 
extensively damaged.

Cape After police attempt to detain Mr. Mzimkhulu Gwentshe ( a 
banned person) in Port Elizabeth a crowd of 400 gathers and 
clashes with the police.

Natal Black medical students at the University of Natal (Durban) 
stage a protest during the faculty’s 25th anniversary 
celebrations.
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18 Aug 1976 Transvaal In Soweto, Orlando High School is damaged by fire. Both in 
Mamelodi and Soweto students demonstrate against the 
detention of local school principals.

Cape In the New Brighton, Kwazakele and Zwide townships of 
Port Elizabeth peaceful demonstrations by several thousand 
people erupt into violence after a police attack. Police kill at 
least eight and seriously wound 20 others.
Students in Mdantsane (East London) decide to boycott 
school and the Ciskei Education Department then decide to 
close all post-primary schools in Mdantsane. Demonstrators 
clash with police and stone police cars at the township’s bus 
terminus.
At UWC the Rector threatens to close the University after 
clashes on the campus in which some staff are injured. The 
students resolve at a mass meeting to continue their boycott.
A peaceful demonstration takes place at Somerset West High 
School and students start a school boycott.

19 Aug 1976 Transvaal Arson attacks on schools take place in Mamelodi (Pretoria), 
De Wildt (Brits) and Katlehong (Germiston).
At Middelburg police disperse 600 demonstrators outside a 
magistrate’s court.

Northern Transvaal Angry scenes take place at the University of the North at 
Turfloop (near Pietersburg) when police disperse a crowd of 
black students protesting at the cancellation of a memorial 
service for the victims of police shootings.

Cape Resistance continues in the port Elizabeth townships 
and fierce fighting is reported from inside the sealed off 
townships. The local death toll rises to 17 and scores are 
injured.
At UWC the Rector retaliates against student militancy by 
expelling eight student leaders.
In Transkei several hundred-school students march through 
Lady Frere protesting against Transkei ‘independence’ and 
setting fire to government property. 266 demonstrators are 
arrested.

Natal Several medical students from the University of Natal 
(Durban) boycott classes in protest against the detention of 
five of their colleagues.
Students at Ziphathele High School in Claremont (Durban) 
boycott their classes and stage a demonstration.

20 Aug 1976 Transvaal Arson attack in Duduza (Nigel)

Cape At Uitenhage Coloured and African school students join 
together to demonstrate.
In Athlone (‘coloured’) township outside Cape Town a primary 
school is completely destroyed by arson, whilst serious 
damage is caused at Healdtown High near Fort Beaufort in 
the Eastern cape.

Orange Free State Another arson attack is reported from Witsieshoek in Qwa 
Qwa.
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21 Aug 1976 National The countrywide round up of black leaders by the police is 
continuing.

22 Aug 1976 Transvaal Leaflets issued in the name of the banned ANC and the 
Soweto SRC are circulating in Soweto and other townships 
calling for another three day stay-at-home.

Cape In defiance of a court order students attempt to attend the 
funeral of Langa schoolboy Xolile Mosi. The police disperse 
the mourners with teargas and batons.

Natal Police move into Chatsworth Indian township (Durban) after 
rumors of impending disturbances. 

23, 24 & 25 Aug 1976 Transvaal, Soweto There are a series of work boycotts by Soweto workers. 
Migrant workers go on a rampage, attacking and killing other 
residents, among them schoolchildren. 

26 Aug 1976 Transvaal The fighting between some migrant workers and Soweto 
residents continues. At least 31 people are killed in three 
days (the police admit to causing 10 deaths) and hundreds 
are injured. 

Cape Large crowds again gather in Bonteheuwel and police who 
fire shotguns and teargas at the crowds soon inflame the 
tense situation. 

27 Aug 1976 Transvaal In Soweto several clashes occur between residents and 
police but the slaughter of the past few days seems over. 
Police are still shooting into crowds and several people are 
hit.

Northern Transvaal Two buildings at the University of the North are set alight.

Cape In Guguletu (Cape Town) police use baton-charges and 
teargas to disperse a demonstration demanding the release 
of detainees.
Students at UWC attempt to re-start their boycott.
After a series of arson attacks on schools in Mdantsane, the 
Ciskei authorities close all Mdantsane secondary schools.

28 Aug 1976 Transvaal Calm returns to Soweto and residents begin to repair the 
damage and bury the dead.

29 Aug 1976 Transvaal Police open fire on group of people in Soweto.

Cape In Athlone a ‘coloured township’ secondary school is burnt 
down.

30 Aug 1976 Transvaal, Soweto Police are still terrorising Soweto. There are few people on 
the streets but police shoot six dead and wound several 
others.

31 Aug 1976 Transvaal Indian students in Lenasia (borders of Soweto) boycott 
classes in solidarity with the people of Soweto.
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BAROMETER OF STUDENT STRUGGLES: 
1968 TO 2004
Compiled by the Khanya Working Class History Programme

DATE  PROVINCE/CITY COMMENTS

1 February 1968 Natal, Nongoma Students at Nongoma Vocational Training School boycott classes 
because they are dissatisfied with food.  One first year and four-
second year students are expelled.  

February 1968 Transvaal, Pietersburg The Secretary of Bantu Education stops the meeting between Turfloop 
University student leaders and the SRC of the white Johannesburg 
College of Education. 

August 1968 Cape, Cape Town White students at the University of Cape Town are involved in a 
sit-in protest against the apartheid state’s refusal to appoint a black 
academic. 

13 September 1968 Transkei. The police arrest over 200 male students at Clarckebury Institution 
in Transkei. The students stone the school buildings and damage two 
cars at the school. The students’ anger stems from complaints about 
food.  

3 December 1968 Tranvaal, Johannesburg The National Students Union of South Africa (NUSAS) announces 
its protest action and demonstrations. The action is to start at the 
beginning of 1969 and aims to stopping the state led harassment of 
NUSAS and its leaders.    

1968 Countrywide Students in black universities engage in struggles for genuine 
SRCs. Fort Hare students refuse to attend J.M.de Wet’s installation 
ceremony. 

December 1968 Transvaal, Pietersburg The South African Student Organisation (SASO) is formed and is 
officially launched on 1 July 1969 at Turfloop.   

1969 Countrywide Students at the English-medium universities and colleges hold 
placard demonstrations, public meetings and other forms of mass 
demonstrations.  Students were protesting against the tenth 
anniversary of the “extension of university education act”, in terms of 
which the previous open university were closed to non-whites unless 
with special Ministerial approval. Students link their protest with the 
“France 1968” students uprisings. 

15 April 1969 Natal, KwaDlangezwa The Deputy Minister of Bantu Education announces that twelve 
students of the College of Zululand were not admitted at the college 
because of  “ill-discipline.” 

5- 14 August 1968 Cape, Alice Students at Fort Hare University are involved in mass action in 
support of their right to elect an SRC. The response of the state and 
the administration includes suspension of student leaders, arrests and 
expulsions. 

May 1970 Cape, Bellville Students hold a “sit-in” in the administration building of the University 
of Western Cape demanding, among other things, a genuine SRC.   

12 May 1971 Natal, Durban SASO members start leadership programmes, community projects 
and literacy classes among black communities. SASO members at the 
Natal Medical School launch a free preventative health clinic. 
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April 1972 Transvaal, Pietersburg The SRC of Turfloop University elect Abram Tiro to speak at the 
graduation ceremony. Tiro attacks the control of universities and 
education in general by whites and discrimination against blacks.  

2 May 1972 Transvaal, Pietersburg The all-white disciplinary committee expels Abram Tiro. When a 
petition of his reinstatement is rejected, students begin a sit-in in the 
main hall. The university authorities suspend the SRC and ban student 
activities on campus. Subsequent to that the university administration 
expelles 1 146 students. The police arrive and attempt to crush the 
uprising. By 6 May the campus is deserted and practically sealed off 
by the police. 

1 June 1972 Countrywide Events in Turfloop University are followed by the countrywide protests 
organised by SASO. Subsequent to that there are demonstrations 
at the universities such as the University of the Western Cape and 
University of Durban-Westville, ML Sultan Technikon, University of 
Zululand, Fort Hare, Johannesburg College of Education and so on. 

1972 National NUSAS under attack from the state. Its activists and supporters are 
arrested and often beaten up by the police. The state makes it clear 
that it will crush the organisation. A commission of Inquiry into NUSAS 
is launched by the state where witnesses are subpoenaed.    

2, 5, and 9 June 
1972

Countywide 128 students are arrested for demanding a non-discriminatory 
education system. 

March 1972 Transvaal The black high school students from Soweto, Eastern Cape and the 
Eastern Transvaal form the South African Students Movement (SASM).  

May 1972 Cape, Bellville Students at the University of the Western Cape elect the SRC, which 
is not recognised by the authorities.  E Isaacs, the SRC President and 
the subsequent chairman of SASO is expelled from campus and is 
arrested and banned in 1973.  

1973 Cape, Bellville As an attempt to crush student uprising, the police raid students’ 
residences at UWC and often harass students.  

18-23 May 1973 Cape, Cape Town The Ministers of Justice and Police announces that 296 black 
students were arrested in 1972 as a result of uprisings in five black 
schools. They also alert parliament that the number of arrests would 
increase in 1973. It is also reported that a number of black schools 
are engaged in demonstrations. 

1973 Cape, Alice Students at Fort Hare’s Beda’s hostel demand the resignation of a 
despotic hostel warden. Subsequently students damage his hostel 
house. This results in a generalised uprising at the university. The 
police respond by using force against the students. 

1973 Transvaal, Pretoria The interim report from the commission that investigated NUSAS 
is released. Subsequently five of NUSAS leaders are banned. In the 
meantime, the wage commissions are set up by NUSAS at the English 
medium universities. 

8 September 1973 Transvaal, Pretoria It is reported that SASO leaders including Steve Bantu Biko and SASO 
in Fort Hare, Turfloop, Western Cape and Bophuthatswana are banned.  

15 August 1974 Cape, Bellville The university administration agrees to recognise the constitution of 
the Western Cape University SRC which was presented to it by the 
student body and was, in fact, the same as the constitution that the 
administration rejected in 1973. 
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25 September 1974 Transvaal, Pietersburg The “pro-Frelimo” rally is held at Turfloop university despite the 
administration’s refusal to grant permission for the rally. After several 
encounters between the police and students, the university is closed.  
Subsequently SASO leaders are detained. 

1974 Countrywide NUSAS launches a “Release all Political Prisoners” campaign. 

September 1974 Transvaal, Pretoria NUSAS is declared by the state as an “affected organisation” which 
means that it can not raise funds abroad. 

July 1974 Natal, Pietermaritzburg In its 51st Annual Congress, NUSAS decides to change its strategy 
from “active protest” to a “more pragmatic” approach emphasizing 
among other things wage investigations.  

February 1974 Botswana A parcel bomb kills Abram Tiro. 

22 January 1974 Transvaal, Hammanskraal SASO holds a five-day meeting which condemns the presence of the 
apartheid forces in Namibia, reaffirms the non-collaboration stance 
of the black consciousness movement and condemns the bantustan 
leaders.  

1974 Transkei and Natal Students in the following schools are involved in protest action:- Saint 
Francis College in Marianhill, Natal, Moroka High School in Thaba’ 
Nchu and various schools in Transkei. In most cases, the police are 
called to crush the protests. 

1975 A number of NUSAS national executive committee members and 
SASO leaders are arrested.   

14 March 1975 Cape, Cape Town In Parliament the Deputy Minister of Bantu Education reports that 103 
former students of Turfloop were not readmitted. SASO argues that 
most of the students are its members. 

February 1975 Transvaal, Pietersburg The Turfloop university administrations bans SASO from its campus. 

July 1975 Transvaal, Pietersburg SASO holds its annual conference under very difficult conditions. It is 
reported that there is only one member of the executive committee at 
the meeting. The rest of the executive members are either banned or 
arrested. 

16 June 1976 Countrywide Students stage protest against the enforced use of Afrikaans as a 
medium of instruction. Nationwide uprisings follow as students from 
all over the country join the protests.

February 1977 Natal, KwaDlangeza Following the “June 16” uprising at the University of Natal, the 
university does not readmit students that are suspected of being 
involved in the uprisings. 

20-27 March 1977 Countrywide The Black People’s Convention calls up black people to mourn the 
death of black people who died during the Sharpville massacre and 
during the “June 16” uprising. The mourning starts on 20 March and 
ends on 27 March 1977 and is called the “Heroes Week”.    

11 June 1977 Transvaal, Pietersburg Turfloop students boycott classes in support of their demand to elect 
an SRC. The SRC had been dissolved since the “pro-Frelimo” rally in 
1974. Students return to classes on 20 June 1977. They start another 
round of class boycotts on 25 August 1977, which culminates in the 
closure of the university. 
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16 June 1977 Countrywide Uprisings are reported in the Transvaal and other areas. These 
are preparations for the commemoration of June 16 and many 
students leaders are arrested before the commemoration. One of the 
commemorative events is in Regina Mundi Cathedral in Soweto. The 
police use force to disrupt the event.   

12 September 1977 Steve Biko is killed in detention. 

 20 September 1977 Cape, Bellville The University of the Western Cape students hold protests against 
the inferior black education.  Subsequent to that the university 
administration closes the university and suspends the SRC members.

September 1977 Natal, Durban At the University of Durban-Westville students disrupt a meeting 
which was to be addressed by Gatsha Buthelezi

15 September 1977 Cape, Alice Over 1 250 Fort Hare students are arrested for holding a Steve Biko 
memorial service.  

19 October 1977 Transvaal, Pretoria SASO, SASM are among organisations banned in terms of Internal 
Security Act. 

November 1977 Natal, Pietermaritzburg In its 55th annual conference, NUSAS reaffirms its “Africanisation” 
orientation. The organisations argue that education should solve 
African problems. 

1977 Countrywide After the “June 16” students in many schools continue with school 
boycott. Students demand the release of the arrested students. 
Students also argue that they will not write examinations unless 
bantu education was scrapped.   

7 October 1977 Countrywide It is reported that 196 000 black students are either boycotting 
schools or not attending school because of closures. 

1978 Countrywide There are less student uprisings in the country due to the fact that the 
state is openly confrontational and some students decide to join the 
armed struggle and the liberation movements in exile. 

3 January 1978 Cape, Port Elizabeth Schools in Port Elizabeth reopen. Attendance in the schools fluctuates 
because of spontaneous student uprisings. 

April 1978 Natal, KwaDlangeza Female students lead a boycott at the University of Zululand. The 
students demand the unconditional reinstatement of students who 
were expelled because of pregnancy. 

1 February 1978 Transvaal, Soweto Twelve out of 40 schools reopen in Soweto. 

May 1978 Cape, Grahamstown English and Afrikaans university SRCs meet in Grahamstown to 
discuss cooperation. The meeting does not reach any agreement but 
delegates committ themselves to a dialogue. 

January 1979 Transvaal, Soweto Students and their formations debate the return to schools. The 
Soweto Students’ League argues that students should return to 
schools and continue the fight against Bantu education in schools. 
Various students oppose this position but students ultimately go back 
to school in 1979. 

April 1979 Transvaal, Pretoria Solomon Mahlangu, the young Umkhonto Wesizwe combatant is 
executed. Subsequent to the execution, students march and a 
memorial service is held by the Soweto Students’ League. 

 May 1979 Transvaal, Soweto The Soweto Students’ League’s activists are arrested by the state. 

June 1979 Transvaal, Roodepoort The Congress of South African Students (COSAS) is formed. 
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1979 The Azanian Students’ Organisation (AZASO) is formed and organises 
students in the tertiary education sector. 

 1980 Transvaal, Pretoria The Cillie Commission which investigates the causes of the “June 16” 
releases its report. 

1980 Natal, KwaMashu Students in KwaMashu defy Gatsha Buthelezi’s “back to school” call. 
The students’ uprisings in the Bantustan show that students reject the 
system. 

February 1980 Cape, Gugulethu Students at Fezeka High School present the principal with a list 
of demands that relate to school governance, lack of student 
representation, school fees and uniform. Students boycott until the 
meeting of students, teachers and parents on 21 February 1980.     

20 March 1980 Cape, Hanover Park, 
Mountview and Crystal 

Students in Hanover Park, Mountview and Crystal hold a mass 
meeting where students discuss the physical conditions of the 
schools and other related issues. Three white teachers who attend the 
meeting are dismissed. Subsequent to that students boycott classes 
and demand an unconditional reinstatement of the teachers.    

Early March 1980 Transvaal, Soweto COSAS in Soweto calls for a boycott of Soweto Schools to protest 
against the uniform requirement and school fees.  

19 April 1980 Cape, Cape Town A “committee of 81” (81 representative from various secondary 
schools) calls for a countrywide boycott of schools. The boycott 
spreads from Cape Town to other parts of the country. Black 
Universities and students in the bantustans are also involved in the 
boycotts. The state responds by using violence against students and 
detaining a number of students.

March 1981 Transvaal, Johannesburg Two student organisations invite the minister of cooperation and 
development, Piet Koornof to address a lunchtime meeting at the 
Wits’ Great Hall. The meeting is attended by over 1 200 students but is 
disrupted by about 300 black students. 

29 April 1981 Countrywide While whites are holding “elections” for the whites-only parliament, 
black students protest against white-only general elections. Black 
students call for a universal franchise. 

16 June 1981 Cape, Western Cape Over 60 students arrested in the Western Cape for commemorating 16 
June 1976. 

January 1982 Natal, Durban Students in the Umlazi area boycott schools because the department 
of education wants them to rewrite the examination. The department 
cites examination paper leaks as a reason for demanding re-
examination. The police are called in but the boycott continues for 
some days.  

1 May 1982 Cape, Alice Students at Fort Hare throw stones at the Ciskei government officials 
who visit the campus. On May 3, the entire student body boycotts 
classes in support of 22 students who were arrested on 1 May.     

April 1982 Transvaal, Pietersburg Turfloop students threaten to boycott because the university has 
expelled nine pregnant students. 

June 1982 Transvaal, Pietersburg Turfloop holds a “Tiro” Day to commemorate the late Abram Tiro. 
Subsequent to the commemorative event, it is reported that students  
burn the university bookshop.
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Barometer of Struggles

DATE  PROVINCE/CITY COMMENTS

1983 Countrywide Student protests in the educational institutions increases. It is 
estimated that about 10 000 students participate in protest action in 
all four provinces and bantustans. Among other things, students are 
protesting against bantu education. Many students are detained and 
tortured.     

March 1983 Transvaal, Pretoria Medunsa experiences its first massive protest in 1983. The entire 
student body boycotts food for four days.

21 March 1983 Natal, Umlazi Students boycott classes for a week after the expulsion of 3 students 
who organised the commemoration of Sharpville Day.   

9 June 1983 Cape, Alice Over 2 000 Fort Hare students protest against the hanging of 3 ANC 
cadres  

June 1983 Natal, KwaDlangezwa The University of Zululand calls the police to campus when students 
demonstrate against the hanging of three ANC cadres. Inkatha attacks 
and kills unarmed students.  

3 July 1983 Transvaal, Pietersburg. The Azanian Student Movement (AZASM) is launched in Turfloop.  
The organisation draws its membership from High School level of 
education.

22 July 1983 Transvaal, Mabopane Students at the Mabopane East Technikon boycott classes due to the 
fact that the administration expelled students. The technikon is closed 
until 8 August 1983.

September 1983 Cape, Alice Fort Hare students engage in a mass action after Steve Biko’s 
commemorative event.  

January – February 
1984

Countrywide It is reported that 13 107 students in various schools in the country 
have boycotted school at the beginning of the year 1984. 

End of June 1984 Countrywide COSAS and AZASO call a countrywide day of solidarity with all 
schools, universities and colleges. 

5-6 November 1984 Transvaal COSAS participates with other mass organisations in a stay-away. 
Throughout the year COSAS makes the following demands: - the 
recognition of the democratically elected SRCs, the end to corporal 
punishment, the scrapping of the age limit restrictions, the end to 
sexual harassment of female students, free text books and so on.    

End of May 1984 Transvaal, Pretoria Medunsa students boycott classes in support of the striking workers.  

1984 Countrywide Students in various schools engage in class boycotts because of 
arrests of fellow students, congested examination timetables and so 
on.   

November 1985 Countrywide AZASM calls upon black students not to attend graduation 
ceremonies.  

April 1985 Transvaal, Pietersburg Clashes break out between AZASM and AZASO supporters at Turfloop.  

April 1985 Transvaal, Pretoria SASPU National, a student union newspaper, is banned. 

21 July 1985 Countrywide The state of is emergency imposed by the apartheid regime.

August ,1985 Countrywide COSAS is banned

January 1986 Transvaal The Transvaal Students’ Congress is formed. 
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1986 Countrywide Eastern Cape and Johannesburg schools are mostly affected by 
schools boycotts. As a result of the countrywide boycotts, 54 schools 
are suspended for short periods and a further 33 are closed until 31 
December. Among other things, students demand the lifting of the 
state of emergency and the removal of the South African Defence 
Force in the townships. 

7 March 1986 Countrywide The state of emergency is lifted but is again imposed on 12 June 
1986.

March, 1986 The National Education Crisis Committee (NECC) is formed with the 
objective of coordinating education struggles. 

6 October 1986 Countrywide The National Students’ Coordinating Committee, which embraced 
students’ congresses in the Eastern and Western Cape, Natal and 
Transvaal, launches a campaign against detention of students, parents 
and teachers and the closure of schools.  

December 1986 Cape, Bellville AZASO changes its name to the South African National Students; 
Congress (SANSCO). 

1987 Nationwide 147 schools were affected by school boycotts. 

January 1987 Countrywide The united Democratic Front, NECC, Azanian People’s Organisation 
(AZAPO), AZASM and SANSCO launch a “return to school” campaign.     

1987 Nationwide Various tertiary education institutions also affected by boycott of 
classes. 

May 1987 Cape, Bellville The Western Cape University SRC refuses to register AZASM as part of 
its clubs and societies citing that AZASM did not adhere to principles 
of “non-racialism”.    

24 April 1987 Bophuthatswana, 
Mabatho

The University of Bophuthatswana closes for 3 months because 
of student protests against the administration and the bantustan 
leaders.   

24 April 1987 Cape, Cape Town Students disrupt lectures and set fire to a vehicle following a 
lunchtime meeting as part of a protest against the death and firing 
of members of the South African Railways and Harbours’ Union 
(SARHWU).

6 May 1987 Natal, Durban Students at the University of Natal boycott classes to protest against 
whites-only elections.   

1986 Transvaal, Pietersburg The South African Defence Force and the police are brought into 
Turfloop to crush students’ resistance. 

21 April 1987 Cape, Bellville Dentistry students boycott classes for three weeks and are supported 
by other students. 

1988 Cape, Cape Town Government announced that 917 schools (as opposed to 147 in 1987) 
were affected by boycotts. 

February 1988 Cape, Cape Town The South African Students’ Congress (SASCO) is formed as a student 
organisation that organises in tertiary education institutions. Just like 
COSAS, it also endorses the Freedom Charter. At the same time, the 
South African Youth Congress (SAYCO)which was closely associated 
with SASCO is banned.   

April 1989 Natal, Durban A report which details conflict between AZASM and SANSCO is 
released, 
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October 1989 Transvaal, Roodepoort The Pan Africanist Student Organisation (PASO) is launched.  

September 1989 Countrywide SAYCO unbans itself during the defiance campaign

1 September 1989 Transvaal, Pretoria Northern Transvaal Technikon students boycott classes in opposition 
to racism on campus and the firing of a cleaner.    

January 1990 Transvaal, Johannesburg The NECC calls upon students to go back to school. 

February 1990 Cape, Cape Town Restrictions are lifted on student organisations.  

February 1990 Cape, Cape Town 72 000 students are involved in stay-aways. 

January to May 1990 Countrywide  Many teachers engage in strikes over wages and teaching conditions.  

May 1992 Countrywide SASCO announces its campaign against financial exclusions and cuts 
in subsidy.   

March 1993 Transvaal, Pretoria Vista University Campus closes for three weeks. It is alleged that the 
fact that the SRC members want to be paid as university officials 
caused the boycott.   

April 1991 Transvaal, Pretoria The Azanian Student Convention (Azasco) is formed as a black 
consciousness student organisation drawing its membership 
from Universities, Technikons and Colleges (Nursing, Agricultural, 
Education, Technical). It is officially launched at the Medical University 
of South Africa (Medunsa) in April 1991.

August/
September 1993 

Transvaal, Johannesburg Wits students trash campus in support of their demand for 
transforming the university. 

August 1993 Countrywide The South African Democratic Teachers’ Union (SADTU) conducts its 
first nationwide strike.  

1993 Cape, Cape Town The department of education reports that teachers’ strikes and 
students’ boycott had a “devastating” effect on the education system.  

February 1994 Transvaal, Springs Seven schools in the Springs area boycott classes in protest against 
the arrests of certain COSAS members.  

February 1994 Natal, Pietermaritzburg The Imbali township students boycott classes for a week in protest 
against the expulsion of students.   

1995 Countrywide Tertiary education students’ struggles are largely about 
transformation and financial exclusions.  

January 1996 Countrywide SASCO launches “operation access” aimed at increasing admission of 
students at tertiary education institutions.   

1998  Fort Hare, Western Cape 
and Venda

The universities of Fort Hare, Western Cape and Venda are forced 
to close for a period because of student protests against financial 
exclusions. 

20 October 1998 Cape, Belllville Students and academics support workers strike over wages.  

8 August 1999 Gauteng, Johannesburg It is reported that one in every three female students experiences 
sexual violence at school.

30 January 2002 Gauteng, Pretoria Medunsa students boycott classes. Subsequently the university 
closes. 

3 February 2002 Mpumalanga, Balfour In scenes reminiscent of the turbulence of 1980s, all 7 schools in 
Balfour’s Siyathemba township boycott classes demanding free and 
compulsory education. The police force uses brutal force against 
students.   
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14 February 2002 Gauteng, Katlehong The school principal’s car is set alight subsequent to the principal’s 
assault of a student. 

2 May 2002 Eastern Cape Over 60 000 students boycott classes in protest against the shortage 
of books and bad learning conditions.  

28 May 2002 Gauteng, Johannesburg About 10 000 COSAS supporters march in Johannesburg demanding 
free and compulsory education.   

6 April 2002 Gauteng, East Rand and 
Mpumalanga, Balfour 

PASO leads a school boycott against school fees. Over 23 000 
students take part in the action which lasts for six weeks. The state 
and the police respond by banning political activities at schools and 
arresting the leaders of the boycott.   

6 April 2002 Gauteng COSAS warns that it would not tolerate boycotts and disruption of 
schools in the East Rand and Balfour. 

2 June 2002 Limpopo, Polokwane Students at the University of the North boycott demanding more 
money to be spent on a party.  

26 June 2002 North West, Vryburg The Pomfrel High School students demand the replacement of white 
teachers by black teachers.   

18 July 2002 Gauteng, Thembelihle Thembelihle residents and students start a school boycott in protest 
against evictions.   

14 August 2002 Gauteng, Katlehong Teachers end a week-long strike caused by the fact that one of the 
teachers had not been appointed in a permanent position.   

29 September 2002 North West, Vryburg Former Vryburg High School student, Andrew Babeile, wants to 
resume his studies after spending 18 months in jail for stabbing a 
white student.

14 August 2003 Gauteng, Johannesburg Wits Technikon students protest against the regulation which prohibits 
male students from visiting female residences at night.  Over 300 
students are arrested.  

26 April 2004 Gauteng, Johannesburg Wits University students disrupt classes in protest against the 
administration’s announcement of a 50% cut in financial aid. The 
students demand an increase of financial aid to students.   

April 2004 North West, Mmbatho Students at the university of the  North West boycott classes 
demanding  an end to financial  exclusions.
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