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mergers have meant an increase in fees leading to 
an increase in fi nancial exclusions.

While even the government has recognised that 
HIV/Aids has reached pandemic proportions and 
that sexual violence intensifi es the spread of HIV/
Aids, little is being done to deal with sexual violence 
at schools. Maolombane paints a very bleak picture 
of the conditions that girl learners are faced with at 
schools. Sexual harassment by teachers and even 
rape seem to be regular occurrences. 

Nkosi raises an interesting debate about the 
teaching and learning that is taking place in schools 
in his article on Outcomes Based Education (OBE). 
While some learners believe that the OBE model 
makes school “easier”, others believe that the present 
system does not prepare them for tertiary studies. 

The Department of Education (DoE’s) focus on a 
reduction of spending on education and a recovery 
of costs from students Sompane argues, is part of 
the government’s entrenchment of the Growth, 
Employment and Redistribution (GEAR) policy. 
This entrenchment of GEAR, Johnson and Benjamin 
argue, is being done behind a smokescreen of  
“Opening the doors of learning and culture”. 

While continuing to entrench its neo-liberal 
policies the DoE has rolled out it’s propaganda 
machinery and in May launched its “Freedom 
Charter” campaign. The “Freedom Charter” 
campaign is a cynical election ploy to hail the 
supposed victories of the department and silence 
its critics as shown by Benjamin and Johnson. 

Organising Initiatives
As writers in this edition show, increasing numbers 
of students are refusing to be fooled by government 
propaganda and remain passive recipients of 
neo-liberal education policies. June 16 is a fi tting 
time to discuss students’ responses and organising 
initiatives in 2005. 

Mphuti, Tamane and Mthembu go to the very 
heart of the education system by questioning the 
role of education in society. In this article the writers 
describe education as a tool for empowering people 
to be direct agents for changing their circumstances. 

Radebe takes this discussion further by arguing 
that existing school education entrenches ruling 
class ideologies. What is needed is the building of 
organic intellectuals, themselves built in struggle 
and who will be in the forefront of challenging the 
existing education system. 

In the article on study groups Schroeder 
proposes using reading and writing processes in 
study groups to assist with the development of 
organic intellectuals. 

Mosinki, Moiloa, Zatu and Yende all discuss 
how youth based cultural groups can assist in 

In This Edition

In this Edition
DEAR COMRADES AND 

FRIENDS,

This is the second special 
edition of the Khanya Journal 
focusing on education struggles in 

post-apartheid South Africa. Most of the writers 
involved in this edition are school students from 
communities in Gauteng. The writers came together 
to discuss the role that the Khanya Journal can play 
to assist in organising students and to identify key 
themes for this edition. Two writing workshops 
were held where students assisted each other with 
planning and writing up the articles for the Journal. 

Two key themes emerged during the planning 
for this edition, i.e. the politics and state of 
education and the organising initiatives high school 
students are involved in. The edition is therefore 
divided according to these two themes.

The politics and state of education
As Vally points out very little has changed since 
last year’s Journal edition which focused on the 
state of education in post apartheid South Africa. If 
anything conditions have worsened. 

Lukhele highlights the impact that collapsing 
infrastructure at schools has on the quality of 
teaching and learning. What is particularly 
disturbing is government’s neglect of rural schools 
forcing parents to make huge sacrifi ces sending 
their children to schools in the suburbs. 

K. Mthembu criticises government’s response 
to this fl ight to suburban schools. Instead of 
arresting the collapse of schools in the townships, 
government’s response has been to merge township 
schools where enrolment or performance has 
dropped and to retrench teachers. 

It is not the fi rst time that mergers are seen 
as a solution to the problems in education. Mati 
discusses the impact of mergers at universities. 
For students from historically black institutions, 
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organising students both in school as well as in the 
community. Mosinki and Moiloa’s article highlights 
the importance of culture as a tool for education 
and not just entertainment. Through using a 
petition Moeketsi and Nkosi provide an interesting 
insight into how school students can be organised 
outside of school. In an environment where the 
principal and School Governing Body refuses to 
allow learners to have an independent voice, using 
a petition outside of the school gates provides an 
organising space.

The Representative Council of Learners (RCLs) 
have been institutionalised to provide school learners 
with an independent voice at school. Thekiso, 
Tshabalala, Moeketisi, Nkosi and Ndlovu question 
whether this independent voice really exists. All 
three articles speak of how RCLs at many schools 
have become no better than prefect structures

School students are experimenting with new 
forms of organising, for example through culture, 
and drawing on tactics used in the past, like boycotts. 
In response to cases of sexual violence at school, 
Maolombane speaks of a week-long school boycott 
by students. Engaging in a week-long boycott is 
not only an indication of desperation but could also 
be seen as a willingness on the part of students to 
defend their rights to be protected at school.

Outside of school young people are also 
attempting to organise themselves and their 
communities. The South African Unemployed 
Youth Forum initiative to organise unemployed 
youth and the organising through ABET project by 
comrades from the Vaal bear testimony to this.

June 16 is a time for commemoration but also 
for celebration. A time to celebrate the commitment 
and energy of a generation of students who took 
South Africa into a cycle of struggle that brought 
us to our first democratic elections. What the 
articles in this edition illustrate is that we have 
the beginning of the makings of a new generation 
of student activists. Against all odds students are 
searching for ways of organising and building a 
student resistance against the government’s neo-
liberal policies. It is for this reason that we titled this 
edition “Rebuilding the Student Movement”.

Nina Benjamin

Silumko Radebe

Molefi Ndlovu

Guest Editors

In This Edition
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Education and Growing 
Social Inequality

On 30 August 2004, Teboho Mkhonza, 
17, left school early along with many 
fellow classmates to protest against 

unemployment and the poor delivery of services 
in Intabezwe township in the Free State province. 
The protest was the culmination of pleas to 
various authorities spanning many months. The 
march ended in tragedy. Twenty-fi ve protestors, 
including an eight-year-old, were shot with rubber 
bullets and live ammunition as they tried to fl ee. 
Police beat protestors including Teboho, who later 
died in prison. 

 Two months earlier, in Kwazulu Natal, Marcel 
King, a boy of 19, was shot at point blank range by 
security guards. King was shot whilst protecting his 
mother who in turn was trying to protect her home 

from having her electricity disconnected. And in 
yet another tragic event in February of this year in 
the township of Katlehong in Gauteng, 15 year-
old Nhlanhla Masuku, a grade eight pupil, and 21 
year-old Dennis Mathibidi, in his last year at school, 
were also killed as their families resisted being 
evicted for allegedly defaulting on the payment of 
housing loans.

 It is in this context of rising poverty and 
inequality and growing protests over ‘social 
delivery’ by the poor, that the analysis of post-
apartheid education developments 11 years after 
the fi rst democratic elections must be situated. 
Many communities have grasped the fact that 
progress (or the lack thereof) in schools cannot be 
divorced from poverty and its consequences.

Salim Vally argues that the struggle around education provision must be 
located within the deepening poverty within the working class.
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The desperate poverty experienced by the 
inhabitants of Intabezwe, Phoenix and Katlehong 
has been known for some time. In 1998 the Poverty 
and Inequality Hearings captured some of the 
conditions in these townships and other rural 
areas of these provinces. Testimony from various 
community members provided evidence that 
poverty was a major obstacle blocking access to 
education, and because the costs of school fees, 
uniforms, shoes, books, stationery and transport 
imposed too heavy a burden on the family some 
pupils were forced to discontinue schooling. The 
lack of electricity, desks, adequate water and 
toilet facilities in schools were also referred to in 
a number of submissions. The chairperson of the 
Phoenix Education Forum testified that: “Together 
with thousands of other people I helped put up 
billboards declaring ‘free education’, ‘housing for 
all’ and ‘welfare for the people’.” 

According to a United Nations Development 
Programme report released in May 2004, 
nearly 22 million South Africans (48,5 % of the 
population) fell below the poverty line- R354 a 
month- compared to 20,2 million or 51% in 1995. 
Statistics SA a statutory body also noted that the 
rate of unemployment soared from 16% in 1995 
to almost 30% in 2000. Survival strategies such as 
employment in precarious and poorly paid work 
in the informal sector are not considered in the 
unemployment statistics. The addition of such 
categories would increase the unemployment 
figures to catastrophic levels. Although the ruling 
party has claimed that government spending on 
welfare and service subsidies has boosted the 
effective incomes of the poor and ameliorated 
poverty, the UNDP report found that 65% of 
households are still deprived of access to at least 
one basic social service. Although the government 
document “Toward a Ten Year Review” lists the 
progress made in housing, electrification since 1994 
it is silent about the number of those who have 
defaulted on their home loans and those who have 
suffered disconnections as a result of failure to pay 
the user fees for these utilities.

Education reform in South Africa is situated 
within a policy framework of cost reduction, cost 
recovery and fiscal austerity measures linked 
to a self-imposed structural adjustment policy. 
The introduction of user fees and other hidden 
education costs have rendered abstract and largely 
meaningless the idea of education as a “right”. 

Despite attempts to equalise funding and 
resource allocation, material inequalities between 
schools continue to be stark. The most recent 
national School Register of Needs Survey (SRNS) 
conducted in 2001 indicates that while there has 

been general progress in educational provision since 
the previous survey (conducted in 1996), adverse 
conditions remain and in some instances such as 
the state of school buildings has deteriorated.  The 
present survey estimates that 27% of schools have 
no running water, 43% have no electricity, 80% have 
no libraries and 78% have no computers.  Even in 
schools that have toilets, 15.5% are not working.  
The survey also suggests that due to overcrowded 
conditions over 10,700 additional classrooms are 
needed. The situation of other education sectors 
such as Early Childhood Development and Adult 
Basic Education is dire. Five years ago the previous 
minister promised to eradicate illiteracy by the end 
of his term, yet the functional illiteracy rate among 
adults is estimated at 50% while the participation 
rate in current provision has yet to exceed the 1% 
mark.” 

A human rights framework recognises the 
link between the right to education and other 
human rights. This is because education operates 
as a multiplier, enhancing the enjoyment of all 
individual rights and freedoms where the right 
to education is effectively guaranteed, while 
depriving people of the enjoyment of many rights 
and freedoms where the right is denied or violated. 
The quality of education, particularly in countries 
like South Africa is also a human rights issue. For 
instance, while the high enrolment rates in South 
Africa are positive, this is eroded by the conditions 
of schooling for many young people. To put it 
starkly, getting young people to school is important 
but doesn’t make sense if the young women who 
get there are then raped. Also, the high enrolment 
rate does not reveal the ability of the system to 
retain learners. According to the Department of 
Education (2001), while about 1.3 million learners 
enroll every year for school in Grade 1, only about 
570 000 – fewer than half – make it through to 
Grade 12.

Salim Vally is based at Wits University’s Education 
Policy Unit (EPU). He is also active in the social 
movements.

Education and Growing Social Inequality
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Imposing 
Charterist Political 
Hegemony
The Freedom Charter and 50 
Years of Education Struggles

The 26th of June 2005 marks the 50th 
anniversary of the Freedom Charter. At the 
beginning of May this year the Department 

of Education launched it’s “Freedom Charter 
Campaign” - “Opening the doors of learning and 
culture through a quality education for all”, to 
celebrate 50 years of the charter. 

The campaign is meant to focus on the ANC 
government’s achievements over the past 11 years. 
The minister argues that even though government 
has not yet delivered free and compulsory 
education it has made great strides in transforming 
the education system, guided by the Freedom 
Charter. And it is here that the myth unravels. 
Anyone participating or observing will recognise 
this as a cynical response to the crisis in education. 
Instead of an improved education system, the ANC 
government has reshaped the education system to 
serve the interests of a few. We now have a system 
in which learners have to pay user fees, suffer the 
consequence of fewer educators and learn under 
appalling conditions.

Instead of the Department of Education critically 
reviewing its pathetic delivery in education, the 
Freedom Charter is used to assert the ANC’s political 
legitimacy. It is not the fi rst time that the Charter has 
been used by the ANC for this purpose. The ANC 
continually reinvents the history of the apartheid 
education struggles to suit its political needs.

The Congress of the People in 1955 that adopted 
the clause in the Freedom Charter that the ‘doors of 
learning and culture shall be open to all’ is hailed as 
a democratic, mass-based event culminating in the 
synthesis of popular demands. Unfortunately the 
initial intentions to evoke popular participation were 
not successful and the Charter is not an accurate 
refl ection of the education struggles of the time. 

The Charter process was planned as three 
phases: (i) recruitment of ‘Freedom Volunteers’ 
to popularise the Congress and collect demands 
for the charter; (ii) establishment of committees in 
workplaces, townships and villages by provincial 
committees; and (iii) convening of delegates from 
all committees to formulate the Charter. This did 
not happen. Instead of popular participation a small 
committee wrote the Freedom Charter.

Historians such as Jonathan Hyslop have 
recorded that education struggles, at that time, were 
not coordinated by any organisation, including 
the ANC. The process of drafting the Freedom 
Charter did not play a signifi cant role in building 
education struggles and organisations of the time. 
The struggles emerged from below within localised 
communities from the degradation of dignity 
and the emotional and psychological stresses of 
apartheid. There were a number of strikes and 
demonstrations such as the Lovedale strike of 1946 
and protests at Bethesda Bantu Training College. In 
1949 Fort Hare students supported nurses at Victoria 
Hospital in their sit-down. Opposition took the form 
of ‘physical damage of school property, arson, class 
boycotts and sometimes attacks on teachers’. 

Other struggles on the eve of the adoption of the 
Freedom Charter include a parents’ school boycott 
against the Bantu Education Act of 1953. The 
boycott began on the East Rand and spread to the 
Eastern Cape.  

During the 1960s educational struggles 
continued at colleges and schools, escalating 
by 1968 and later, 1976. Struggles took place at 
missionary schools throughout the Eastern Cape 
and Natal. They were an expression of students’ 
frustrations with food rationing, discipline issues 
and grievances such as broken beds. 

By late 1968, resistance took on renewed 
proportions as black students founded the South 
African Students’ Organisation (SASO), an 
explicitly black student movement, inspired by 

With the 50th anniversary of the Freedom 
Charter, Nina Benjamin and Bernadette 
Johnson show how the Charter has often 
been used to impose ANC politics on 
educational struggles. 
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Steve Biko and Black Consciousness (BC). In 1972 
the South African Students’ Movement (SASM) was 
established. These organisations were engaged in 
anti-apartheid education boycotts and were central 
to the Soweto uprisings of 1976.

The 1976 uprising remains the most politically 
significant educational struggle, which spread in 
magnitude, scale and altered the field of political 
engagement fundamentally. It is not the ANC 
but the Black Consciousness movement that gave 
organisational expression to the uprisings of 1976. 
Political leadership of 1976 has been usurped by the 
ANC to create the impression of political hegemony 
going back to the Freedom Charter.

SASO was banned in 1977, leaving a political 
vacuum in education struggles. In 1981, through 
the launch of the Azanian Student Organisation 
(AZASO), this political vacuum was filled. It 
brought together the student representative 
councils (SRCs) on the black campuses. There was 
a strong alliance between AZASO and the Azanian 
Peoples Organisation (AZAPO), which represented 
Black Consciousness. 

With the launch of the UDF in 1983 the ANC 
imposed the Charter as a criterion for affiliation to 
the UDF. In the Western Cape a bitter fight ensued 
between organisations belonging to the DBAC 
(Disorderly Bill Action Committee), a coalition 
formed to fight the Koornoff Bills. At the heart of 
the fight were Charterists asserting their hegemony 
over flourishing student and community struggles. 
This fight spilled into AZASO with the Charterists 
gaining the upper hand and forming SANSCO to 
exclude any other political tendency. SANSCO in its 
own words boasted its “complete adherence to the 
Freedom Charter and the congress movement led 
by the ANC”.  With scant regard for student unity 
the Charter was used as a divisive tool to assert the 
ANC’s political hegemony. 

SASCO is born out of the same divisive traditions 
as SANSCO. SANSCO and the white National 
Union of South African Students (NUSAS) merged 
in 1991 to form SASCO, a non-racial, ANC-aligned 
student organisation. SASCO regarded its role 
as imposing political hegemony on the student 
movement through dominating all SRCs nationally. 
At the University of the Western Cape (UWC) and 
the University of Durban-Westville (UDW) fights 
broke out during the 1990s within the student 
movement over SASCO’s continued imposition of 
charterist politics on students. As a consequence, the 
Committee of Democracy (CODEMO), an alternative 
voice open to students from any political persuasion 
was formed at UWC. SASCO’s political intolerance 
at UWC resulted in the expulsion of CODEMO 
supporters who then formed the Student League.

Even though SASCO’s support on campuses 
has dwindled, the organisation has not committed 
itself to a critical review of its role in the decline of 
the student movement. A Charter should be a guide 
to political action, building unity and organisation. 
Contrary to the Department of Education’s attempt 
to portray an untarnished image of the ANC since 
the launch of the Freedom Charter the divisive 
politics of Charterists is a history that must be told. 

Nina Benjamin works at Khanya College. 
Bernadette Johnson lectures in Education at Wits 
University. Both are active in the Anti-Privatisation 
Forum (APF) education sub-committee. 

Imposing Charterist Political Hegemony
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Closing Down the 
Gates of “Free, 
Equal Education” 
for the Poor.

History has shown us that “free, equal 
education” in South Africa will not be 
easily achievable today. Judging from the 

direction current education thinking is inclined, the 
future looks even less promising, unless something 
concrete is done to address the issue properly. In the 
past Bantu education was used to limit the minds 
of us blacks. The apartheid regime threw black 
people’s ability to become technicians, engineers, 
pilots and so on into the dungeons. An outlet was 
available only to a small minority who slipped into 
exile and the thin layer of “privileged” urban black 
elite. Through the use of tools such as corporal 
punishment and the Afrikaans language policy, 
educational institutions ensured the oppression of 
black minds.

The South African Unemployed Youth Forum 
(SAUYF) was formed in response to current 
problems facing the unemployed, out of school 
youths in our region, Sedibeng, in particular and 
in largely black poor townships across the country. 
The Forum was formed in January 2004 and has 
seen tremendous growth since its formation. Part 
of the reasons provoking its formation was the 
collective realisation that promises made by our 
municipal mayor and his gang of councilors have 
been nothing but hot air, intended to keep young 
peoples’ fi ghting spirits at bay.

Very little has been said about the impact 
and causes of unemployment, least of all 
in the commercial media. What direction is 
“transformation” taking and have poor people 
benefi ted? The offi cial position states that 
globalisation requires the South African economy 
to be integrated into the global economy, and in this 

Johanne Themba Sompane argues that the 
promise of free and equal education for 
all after 1994 was utopia because of the 
capitalist neo-liberal policies adopted by the 
new government which disadvantage the 
poor and the academically challenged. 
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process it needs to “adjust” itself to operating on a 
global scale. This means that individual nation states 
need to withdraw from involvement in the economic 
functions and limit themselves to regulating and 
overseeing market forces. The one way to do 
this is by cutting down on government spending 
through measures such as privatisation of state 
utilities concerned with provision of social services 
such as water, electricity, health and education. 
This, the logic continues, will encourage private 
competitiveness and improve the quality of services.

In our experiences and those of poor people 
all over the world these policies have resulted in 
massive job losses, while whole sections of the 
population have been shunted to the periphery and 
excluded from the “formal” economy. Contrary to 
assertions made by state technocrats and priests 
of the Growth, Employment and Redistribution 
(GEAR), this has not only led to “jobless growth” 
but to “Job Loss Growth”.

It is our contention that the demand for free, 
equal education will remain nothing but a distant 
dream given the capitalist, neo-liberal policies 
adopted by the State. The State promotes policies 
that encourage an individualistic, competitive spirit 
where the survival of the fittest is the principle 
for achieving a good quality life. If you are not 
wealthy enough or “clever” enough then your life is 
characterised by disease and hunger.

Those that rule over us know that education is 
a weapon with which the marginalised can strike 
blows at the legitimacy of those in power. How can 
they then give these weapons freely? Rather, they 
make profits out of the ignorance and gullibility of a 
population that is poor and illiterate.

Since ‘Uhuru’ we have seen massive cuts in 
social spending by the neo-liberal South African 
state, including spending on education. At tertiary 
institutions we have seen systematic cuts in 
subsidies, forcing institutions across the country 
to annually raise tuition fees and the cost of 
registering. The bursaries available to poor students 
have been dwindling while student aid schemes 
such as TEFSA and NAFSAS are prioritising high 
academic achievers for loans that are repayable 
upon the students’ graduation.

At secondary level, poor communities are 
still pushed to pay learner admission fees and 
annual school fees, with very little information 
given to parents of the exemption policy. Also, we 
see rising intolerance for learner formations that 
“bring community politics into the classroom”. The 
South African Schools Act explicitly states that no 
other learner representative structure is officially 
recognised apart from the legislated Learner 
Representative Council, effectively shutting down 

all legal means by which alternative learner voices 
and representation can exist within the school yard.

At primary level, learners are plagued by 
insecurity and alienation, their poverty or that of 
their families being seen as a reflection of their own 
failures. Gates continue to be locked at lunch time 
regardless of the fact that school based nutrition 
programmes are generally non-functional, if they 
exist at all. We see children going to school in tatters 
because their parents cannot afford to buy school 
uniforms. The children face constant humiliation 
from peers and some teachers, which affects their 
dignity and self-esteem.

The experience of education transformation has 
been consistent with the imperatives of capitalist 
goals of profit and wealth generation. It has had 
nothing to do with the responsibility of the State to 
redress inequalities in the lives of the majority of 
poor people.

Our teachers have also been affected. Most are 
qualified yet do not have the security of permanent 
placements, which has often resulted in low 
motivation to teach as well as lack of confidence 
in teaching. Most teachers are from a militant 
generation that spear- headed the struggle for an 
education that is free, but casual conversations with 
our teachers reveals that they have lost hope in the 
struggle for free quality education. We urge our 
teachers to take the struggle approach to teaching.

The Freedom Charter demands that the doors 
of learning and culture shall be open, that the 
government shall discover and develop national 
talent for the enhancement of our cultural life, for 
the free exchange of ideas and that education shall 
be free, compulsory, equal and universal for all. 
What happened to these demands?

Our votes were a mistake. We were misled by 
utopian manifestos and festive election rallies. 
They have been wolves in sheep skins, promising 
us an egalitarian society yet all along they were 
not necessarily opposed to capitalist exploitation, 
the driving engine for the construction of 
apartheid oppression.

AZANIA SHALL BE FREE! – 

Johanne Themba Sompane is a member of the 
South African Unemployed Youth Forum.

Closing Down the Gates of “Free, Equal Education” for the Poor.
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The Importance of Free 
Public Education

The Katlehong Concerned Residents is a 
community-based organisation in the East 
Rand. It was formed in response to escalating 

problems faced by members of our community. The 
main problems began with the concerted attacks 
waged by commercial banks assisted by the State 
through a bulldog structure called Servecon, which 
they used to evict residents out of their homes. Local 
authorities on the other hand began a concerted 
campaign for cost recovery. What this meant was 
that hundreds of households had their water and 
electricity cut off. Our organisation then began a 
radical program of resisting these attacks against 
poor marginalised communities.

Over the years, KCR has grown to represent a 
diversity of views including the education rights 

Thabang Mphuti, Tankiso Tamane & 
Ntokozo Mthembu argue that education 
should be made free for the poor for 
therein lies their true liberation.

of learners. Through the establishment of an 
education sub-committee, our organisation has 
began highlighting and mobilising on issues of 
school learners as well as youth in general.

Our work in the schooling sphere includes 
mobilising community members to take up some 
of the rights written in policy documents and 
use them in the practice of living. The liberation 
struggle could not have got as far as it did were it 
not for the organising of youths especially around 
the issues of an education system free of the agenda 
of the apartheid regime- to dominate the black 
minds. We believe the demand went further to also 
struggle against an education system suited to the 
purposes of undoing the damage caused by this evil 
regime. We campaign for an education system for 
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everyone based on the principles of democracy and 
free expression.

The reality of a two-tier education system still 
lives with us today, with black township schools 
still lacking the types of resources that private 
and former Model–C schools have. The State’s 
education funding approach is very conservative 
and is underpinned by a belief that the government 
cannot increase education spending as radically 
as is necessary to ensure that the schooling system 
is at the same level, both in terms of the content 
and the material resources available for all schools. 
The advent of neo-liberalist approaches on the 
responsibilities of the state makes it even more 
unlikely that there could be a turn-around. Schools 
are persistently pushed to sleep with private sector 
investors who often impose a “business”- that is the 
profit motive when offering the service of education.

The effects of shifts in the macro economic 
imperatives of the state Growth, Employment 
& Redistribution (GEAR) strategy, have been 
documented by many- the most crucial being the 
massive losses of jobs and many finding themselves 
thrown right out of the formal economy (40% of the 
population is unemployed). It has been estimated 
that 58-65% of all South African children live in 
poverty. The most progressive constitution in the 
world is silent on how to redress the fact that 20% 
of the richest households are controlling 66% of the 
nations wealth.

The picture appears gloomy and hopeless for 
many, but we, refuse to be de-mobilised by “new” 
economic imperatives. As KCR we have been 
tirelessly advocating for the right to an education 
for all. 

In 1994 we were promised a lot through well 
thought-out election manifestos. We were told that 
the dream of quality equal education was upon us. 
Our eyes and mouths have dried out and we have 
awakened to realise that it was nothing but clever 
marketing on the part of those hungry  to replace 
the oppressive colonial masters.

At the level of school-based organising, our 
organisation has been taking up the struggles 
of poor learners who have been systematically 
thrown out of schools for failure to pay school and 
admission fees. Schools use dirty tactics such as 
withholding learners’ results, and some schools 
go to the extent of sending lawyers threatening to 
attach parents’ properties. These actions deny the 
learners their rights to an education,and go against 
the principles set out in the South African Schools 
Act which read: “A public school must admit 
learners and serve their interest without unfairly 
discriminating in any way.” 

For example, there is a case where a child was 

kicked out of school and the mother was threatened 
by the school with endless phone calls. The 
calls threatened arrest and having her  property 
attached. The learner becamse a constant victim of 
humiliation from teachers and the principal.

We are of the view that education is one of the 
major means by which the disadvantaged majority 
can break the shackles of the cycle of poverty. It is 
the best way through which those who have lived 
with the brutal realities of oppression and lack of 
life opportunities can develop themselves - both in 
terms of their skills levels as well as the expansion 
of knowledge. Only an educated population can be 
able to feel empowered enough to be direct agents 
of changing their particular circumstances. Public 
education therefore needs to be free and accessible 
to all - especially those who are vulnerable in the 
current competitive global environment.

In a situation where poverty-burdened 
communities have too few success stories and 
role models of their own, attaining an education 
could build a greater confidence of members of the 
community to be self-reliant. This in turn could lead 
to the general raising of communities’ standards 
of living and engender a higher sense of dignity of 
their members.

We will continue the struggle to open the doors 
of learning and culture because this demand is not 
abstract, it has real possibilities of attaining self 
and collective liberation for millions bound by the 
chains of illiteracy and starvation.

Indeed, it will be a joyful day when we poor 
people can attain good quality education that is 
free- for therein lies the weapons of true libaration!

Thabang Mphuti, Tankiso Tamane & Ntokozo 
Mthembu are all members of KCR in Katlehong and 
are active in the APF education sub-committee. 

The Importance of Free Public Education
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Education 
Privatisation 
Enslaves Parents 
and Learners

Soshanguve Community Development 
Forum (SCDF) is a community based 
organisation which was established in May 

2003 by residents of Soshanguve East. The purpose 
of the SCDF is to tackle education problems like 
the school feeding scheme, payment of high 
school fees, the lack of resources within schools, 
punishment during school hours, the continued 
use of corporal punishment and other problems. 
The aim of this article is for the community to 
know about these issues. 

As the SCDF we are currently running an 
education campaign. The aims of the campaign 
are to raise awareness about the problems in 
public schools, to involve learners in identifying 
their problems and to mobilise them to stand up 
for their rights and to build the organisation. We 
decided to run this campaign with a petition so 
that learners can list their problems individually. 
The petition focuses on the issue of school fees. The 
Gauteng Schools Education Act of 1995 says that 
every person shall have the right to basic education 
and to equal access to schools. But schools like 
Amogelang senior secondary school in Soshanguve, 
fail to comply with the Act by refusing learners 
admission to school due to failure to pay school 
fees. On the contrary, their fees are high. They 
have been charging R200 per year for the past four 
years. Exemption forms have not been introduced 
properly to the parents. In 1994 our parents voted 
for the dream of free education but it has now 
become a nightmare of pre-paid education. 

Corporal punishment still exists and learners 
do not have a say in the matter because they are 
threatened by teachers. Yet, when we look at the 
Act it says no person shall administer corporal 
punishment to a learner at any public school. We 

believe that now is the time for learners to come 
out and have a say about or take an action against 
corporal punishment. They should also demand 
functioning nutrition programmes, which at the 
moment are sporadically running in a handful of 
primary schools in our area. Every one knows that all 
children - from primary to high school - need food. 
Hundreds of learners continue to be locked out of the 
school premises during break with no provision of 
meals for those who have no food at home. 

Representative Councils of Learners (RCLs) have 
been elected to represent learners, but instead they 
have become school administrators’ puppets. They 
do not know the chores or their rights as learners, 
all they do is to say yes to principals and educators. 
For example, when learners are late they lock the 
gates instead of standing up for them. 

We have found out that learners are afraid of 
opening up.  Others talk about their problems but 
they do not take action. 

We are hoping to broaden this campaign 
nationally as we know that June 16 plays an 
important role in the education struggle. We will 
assess the campaign by monitoring the amount of 
changes in different schools. 

WE DEMAND FREE QUALITY EDUCATION AT ALL 
LEVELS! 

Grace Moeketsi and Tshepo Nkosi are both 
members of SCDF in Soshanguve and are active in 
the APF-education sub-committee. 

This article by Grace Moeketsi and 
Tshepo Nkosi addresses education 
problems including high fees and corporal 
punishment and the issues surrounding 
this. 
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The Long Walk to Free Education

In the past three years more than 12 schools 
have been the subject of mergers and some 
schools that are well run or top achieving are 

being overcrowded. Mr. Kekana has appealed to 
Soweto-based schools to raise the standard and 
quality of learning as well as the standards of 
teaching to lure the children back to the famous 
township instead of letting them go to Lenasia, 
Eldorado Park, Newclare, Ennerdale, Mondoer and 
the southern suburbs. But Mr. Kekana is missing an 
important point that Naledi Pandor, the minister 
of education, has acknowledged but failed to 
implement in the schooling system. 

GOVERNMENT IS DOING ITS BEST BUT PARENTS 
ARE FAILING!
“These children are being robbed, raped and 
others involved in accidents on their way to and 
from these schools outside Soweto,” says Mr. 
Kekana. He also adds that parents are facing the 

burden of transport costs to take their children 
to these schools. For the next seven months until 
the end of 2005, all schools under the control 
of the Department of Education are due to be 
subjected to a full audit. The school register of 
needs (SRN) audit will provide an accurate record 
of the improvements since 1996 and the extent of 
the backlogs in school infrastructure. Besides the 
audit, the department is also collaborating with the 
Public Works department and parastatals including 
Telkom to remove bureaucratic obstacles to ensure 
that no time is wasted in the construction of 
schools and bringing water and electricity to these 
institutions. 

A group of 39 high school teachers from 
South Africa are currently attending a ten-week 
education training programme at the Prince George 
Community college in Maryland near Washington 
DC in the United States. The course will improve 
the teachers’ mathematics, physical science and 

Silumko Radebe argues it is the government’s GEAR policy which is 
responsible for the continued crisis in working class education.
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technology skills. It is funded by the United States 
Agency for International Development (USAid) 
at about R10, 2 million. This course will train 
about 134 teachers by the end of 2005, proving 
that government is committed to improving the 
standard of education in our country by following 
the US model. 

BANKRUPT EDUCATION SYSTEM (APARTHEID 
SYSTEM & BANTU EDUCATION)

All the efforts made by our government are 
necessary for its own benefit but this does not mean 
that education will be free and compulsory for all 
South African citizens at all 
levels. Our education system 
is from a bankrupt past and 
our government needs huge 
resources to overcome this 
backlog. But the same old 
story has been recited that 
“we do not have funds or 
resources” to be able to offer 
free quality public education 
for all. The ANC government 
has made commitments to the 
United Nation’s Millennium 
Developmental Goals but 
it lacks the political will to 
eradicate poverty & illiteracy 
by providing free public 
education at all levels. All the 
African countries’ national 
budgets tell a different story 
to their commitment to the 
Millennium Developmental 
Goals as the purchase of 
ammunition absorbs a huge 
chunk of their budgets.  

WHY WE DO NOT HAVE FREE EDUCATION
The reason why parents are taking their children 
to private or former Model C schools is because 
of apartheid’s bankrupt education system which 
has not been improved or is being ignored by the 
current government in terms of poor infrastructure. 
The SRN has failed to note that there has been no 
improvement in the past 11 years at black schools 
due to the government policy of not improving 
these facilities. The market driven orientation of the 
state is worsening the current situation. 

THE ROAD TO RECOVERY
Our government has to scrap its macro-economic 
policy, the Growth, Employment & Redistribution 
(GEAR), and increase its public spending on 
education to eradicate poverty. The mergering of 

The Long Walk to Free Education

 “As long as our fellow parents 
and members in Soweto 
continue to enroll their children 
at schools situated outside 
Soweto, we will be left without 
schools, but buildings used for 
other community development 
use,” said Mahlomola Kekana, 
the regional secretary of the 
National Association of Schools 
Governing Bodies (NASGB) in 
May 2005. 

schools will not solve the problem and outsourcing 
of transport to private companies has added salt 
to the problem, with more than three bus strikes in 
Gauteng within a year which left learners stranded 
on the roads on their way to school. If this is the 
way the government is looking at addressing the 
problem of quality education then we are going to 
notice more schools being closed down in Soweto. 

Sending a few teachers for overseas training is 
not going to address the problem of unemployment, 
let alone retrenchments. The government’s policy 
allows conditions of inequality which cause further 
racial segregation. Those who can afford education 

take their children to 
schools with better 
resources regardless 
of the cost or distance. 
Therefore, it is a class 
question and not a 
matter of choice. The 
exemption policy has 
further caused a strain 
on the parents and 
black schools. The 
government is not 
supplementing the 
deficit to the school 
budget in working 
class areas.

The laws regulating 
schools need to be 
reviewed because 
they make school fees 
compulsory thereby 
contradicting the 
freedom charter, the 
1976 June 16 struggle, 

the struggle against colonialism, the struggle 
against apartheid, and the struggle against class 
supremacy. Social movements have correctly 
stated that “it will be a great day when our schools 
have all the resources and the army can have cake 
sales to fundraise for their ammunition”.  Soweto 
residents must have a campaign against the merger 
of schools which can become a national campaign, 
supported by the majority. 

ALUTA CONTINUA. 

REMEMBER THOSE WHO DIED IN 1976.

Silumko Radebe is active in the 
Soweto Electricity Crisis Committee 
and is a member of the AFP media 
sub-committee.
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Whose Interests do 
the RCLs Represent?

Over the past few years we have seen 
the government’s plan to change the 
leadership of learners from prefects to 

democratically elected representative councils of 
learners (RCLs).

The RCLs were formed to ensure that learners’ 
grievances are taken forward to the management 
of the school and that learners are represented 
in decisions taken about their future. However, 
the RCLs have failed to carry out the demands 
of learners and defend their interests. Learners’ 
voices are increasingly being institutionalised, 
and schools are growing increasingly intolerant of 
autonomous learner formations that seek to express 
learner concerns outside of the RCL. This is because 
members of the RCL are unclear of their functions 
and roles.

Another problem is the policy that frames the 
South African Schools Act (SASA) and the present 
education system in general. In some instances 
the RCLs are oppressed  by the  principal, because 
SASA  encourages principals to be the sole owners 
of schools. This makes it diffi cult for learners to 
challenge the principals if their leaders are on the 
other side, speaking on behalf of the principal and 
management. RCLs have become tools that ensure 
that learners are wearing proper school uniforms. 
This is clearly not their only function.

THE FORMATION OF THE LRF

The Learners Representative Forum was formed 
by learners who were part of RCLs from different 
schools around the Sebokeng area. These learners 
felt that RCLs needed a platform where they 
could collectively express their grievances, such as 
the cost of school uniforms, the lack of a feeding 
scheme and so on. The plan was to take these to the 
government to demonstrate their unhappiness. 

As the LRF we have come to agree on the 
following principles:
• Strive to ensure that learners are being 

informed about what is taking place in and 
around the school, and also the community 
at large. This can be achieved through the 
pressuring of RCLs to commit themselves to 
putting learner demands fi rst. 

•  To inform members of the roles and functions 
of RCLs.

However, it is not all RCL members who let the 
framework set up by SASA disturb or prohibit them 
from taking the struggle of the learners forward. 
Our role is to build support and increase solidarity 
among such members.

We need to keep in mind that there are about 36 
high schools in Sebokeng. The LRF  exists in only 
six of these. This clearly demonstrates that there 
is still a lot of mobilising work to be done in terms 
of engaging the other 30 schools to participate in 
tackling the learners’ struggle in and for education. 
There are a lot of questions still being asked, like 
do  RCLs  represent learners or educators? They 
seem to not be transparent and are run from 
the principal’s offi ce. Yet there is no change or 
development at schools.

The struggle continues. RCLs must listen and 
represent learners otherwise learners will lose their 
confi dence and many end up with substance abuse 
as a way of forgetting their problems. 

 Tshepo Thekiso & Nhlanhla 
Tshabalala are both members of LRF 
in Sebokeng and active in the APF 
education sub-committee

Tshepo Thekiso & Nhlanhla Tshabalala 
look at how RCLs have failed to take up 
their mandate of defending the interests 
of learners.
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Institutional Education 
Versus Street Education

HOW EDUCATION IS PERCEIVED IN 
OUR SOCIETY  

Education is an important tool in our 
society. It has a huge infl uence on the rest 
of  society, which is why businessmen, 

educators, clergymen and government attempt to 
capture it by controlling schools. But knowledge 
can be accumulated from various institutions in 
our complex society, for example church, family, 
economic, scientifi c and educational institutions, 
and even on the street. The street includes all 
the practical infl uences of the other institutions. 
Institutions are the organised systems in society 
that infl uence behaviour through which norms are 
practiced. 

Schools may offer a standard curriculum to all 
children but the reaction of students depends on 
many factors outside the control of the educational 
institutions. Business and labour associations 
attempt to infl uence the schools by propaganda in 
the guise of free “educational” materials. Politicians 
investigate these materials to ensure that they 
conform to the current standards of nationalism. 
Some churches operate schools of their own in an 
effort to guarantee that education will support 
religious indoctrination. But education can create 
attitudes which infl uence the acceptance or rejection 
of religious dogma. 

HOW EDUCATION IS PERCEIVED IN 

Silumko Radebe argues that formal education is used to support and 
sustain capitalist institutions and thus the need for social movements 
to come up with a rival ideology which promotes revolution and attacks 
entrenched capitalist institutions.
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Harassment of 
Girl Learners: 
Experiences of a 
Young Activist

There is a fundamental problem of safety 
and security in our schools. Girl learners 
are not protected from sexual abuse. The 

school governing bodies are failing to protect the 
girl learners in schools. Policies such as Circular 
13 about simply locking the school gates show no 
concern for the students. This locking of gates is just 
an example of how girl learners are put in danger.    

Girl learners are at risk of sexual harassment on 
a daily basis. Harassment can happen   on the way 
to school and even within the school premises. The 
amount of harassment is increasing, particularly at 
schools. In March 2003 there was a serious case of 
harassment in Alexander, where a girl was taken 
out of the class by a gang of 16 boys during school 
hours. The thugs jumped over the wall, kidnapped 
this girl learner and raped her.

The school never took any action about what 
happened to the learner. Students boycotted classes 
for almost a week, while they assisted the police to 
look for the boys. Ten of these boys were arrested 
but six of them are still on the run. The raped girl 
learner had to quit school after the incident because 
her life and safety were at risk.

Another concern is the continuing harassment 

EDUCATION AND IDEOLOGY
The main purpose of the dominant ideology 

in our society is to sustain loyalty to capitalist 
institutional norms. Intellectuals are those who 
devote themselves to analysing and explaining 
social developments in terms that are harmonious 
with institutional norms that refl ect the interests of 
the capitalist class. Today, that means manipulating 
ideas to force or infl uence society to be submissive 
to neo-liberal policies. Therefore most intellectuals  
cannot be fully trusted because their training equips 
them to defend the ideology they represent. 

President Thabo Mbeki has jumped onto the 
bandwagon of labelling social movements ultra-
lefts or counter revolutionaries. According to this 
view of the social movements, these organisations 
lack revolutionary theory, tactics, strategies and do 
not want to engage in the democratic spheres or 
channels. But the main question is: what informs 
the ideology of these movements in their struggle? 

STREET EDUCATION
The working class faces unfavourable balance 

of forces and the social movements either resist or 
promote change. There are migratory, expressive, 
utopian, reform, revolutionary and resistance 
movements. Social movements do not just happen 
as they arise wherever social conditions are 
favourable and these conditions produce many 
people who are ready and willing to promote 
them. In the course of struggle, intellectuals from 
the working class may develop a rival ideology 
which promotes revolutions and attacks entrenched 
capitalist institutions. 

To build such a group of intellectuals, the Anti 
Privatisation Forum/Soweto Electricity Crisis 
Committee is running study groups. The groups 
have sessions every Tuesday and Thursday at the 
Carrer Center in Diepkloof, Soweto. The interesting 
aspect of the study groups is the composition of the 
comrades who attend and the discussions taking 
place. It is mainly the unemployed comrades and 
comrades with no formal education engaging in 
an activity associated with formal institutions. 
Therefore, is it a case of the blind leading the 
blind or is it a case of organic intellectuals versus 
institutional intellectuals?

 Anele Maolombane looks at sexual 
harassment of girl learners in schools and 
how the practice can be stopped.
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of mostly girl learners by teachers, who use their 
authority to pressure girls into sexual relationships, 
threatening to fail or isolate them should they speak 
out. The education department has been very silent 
regarding these issues. No educational programmes 
have been provided to assist victims of such acts, 
and there are no proper policy measures in place to 
deal with such violations.

Another case is of a girl learner who was raped 
by a teacher after lessons. The matter was reported 
to the authorities but the issue was not addressed by 
the school. The school’s response was that there was 
no proof that the girl had been raped.  The teacher 
took advantage of the situation and threatened her. 
Because there was no serious action taken against the 
teacher, the girl learner decided to leave the school.

THE ROLE OF THE RCLS IN SCHOOLS
The Representative Councils of Learners (RCLs) are 
part of the school and they exist to ensure the smooth 
running of the school. The RCLs are failing to protect 
girl learners against any form of harassment. They 
seem to be in school just to make sure that there is 
order and that parents pay their fees. Teachers are 
not playing the role of protecting learners. In fact, 
they are the ones abusing girl learners.     

The South African constitution states clearly 
that every child has the right to basic education 
and that every child has the right to be protected 
from maltreatment, neglect and abuse. We must 
defend these rights. Every learner deserves to 
have a chance to learn or to be taught and not to 
be violated. What is needed is to assist learners, 
especially girl learners, to stand up for themselves 
and not to be demoralised.

WAY FORWARD
In our schools we have asked the RCLs to meet and 
discuss a way of addressing the issue of child abuse. 
We also need to make our parents and the broader 
community aware of the problem of child abuse. 
We cannot allow the Department of Education to 
continue implementing Circular 13 as this puts the 
lives of girl learners at risk.

Anele Maolombane is a member of 
AVCC in Alexandra and is the co-
ordinator of the APF education sub-
committee

Outcomes Based 
Education (OBE) 

WHAT IS OBE? 

Outcomes based education is practiced 
in all South African public schools from 
grades 1 - 9. The OBE is supposed to be 

about learning and teaching which does not just 
lead to students knowing things, but also learning 
and gaining useful skills. 

OPPOSITION TO OBE 
Most of the students who are against OBE say that it 
is a waste of time and energy  because learners and 
teachers in classrooms achieve very little through 
OBE. Students pass when they show obedience and 
respect to authority and not by working hard on 
their sums or writing or reading.

The truth is that people need more than respect 
to get through life. To get to higher education or 
to get a job one must be able to read and calculate 
complex things. One will not be able to do this with 
the minimalist and simplistic projects coming out of 
OBE classrooms.

Learners also say that in OBE it is the teacher 
who decides whether a student goes to the 
next grade. Teachers often make the decision to 
promote a student even when such a student is 
unable to calculate simple sums. It appears that 
simply because the learner is showing interest, 
determination to succeed and a lot of respect she or 
he is promoted to the next grade.  

The problem with such a ‘pass one pass all 
situation’ is that students are getting the idea that they 
do not have to work for their marks, but that they will 
always be pushed to the next grade. This is not helpful 
because sooner or later students will have to write 
a matriculation examination where real thinking, 
writing and reading skills are needed, and where 
subject content knowledge is needed to succeed.

SUPPORT FOR OBE 
Not everyone disagrees with OBE. Some students 
believe that OBE is a positive development, for a 

Tshepo Nkosi puts the arguments for and 
against outcomes based education.This 
article is partly based on discussions Tshepo 
held with school students about their attitude 
to outcomes based education (OBE).
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In 2004, a community newspaper reported 
on an estimated number of 60 000 migrant 
learners in Gauteng Province from other 

provinces and neighbouring countries of South 
Africa. 

Some researchers and community organisations 
working on issues of migration and displacement 
of communities refer to the different categories of 
population that have migrated to the inner city 
since 1994 inclusively as migrants. These include 
rural-urban migrants, documented migrants, 
undocumented migrants, refugees and asylum 
seekers (also known as forced migrants) and those 
who have migrated to the city for other reasons. In 
this article, these terms will be used interchangeably 
to refer to these different communities found in the 
inner city of Johannesburg. 

At the beginning of the 2005 schooling calendar, 
opportunities for some migrant learners to attend 
school were uncertain. However within the domestic 
legal framework the rights of every child to access 
basic education is stated in the South African 
constitution, the Refugee Act and a number of other 
pieces of legislation. The country has also signed 
and ratifi ed international legal instruments that 
protect all children including displaced children. 

The Jesuit Refugee Service (JRS), an 
implementing partner for the UNHCR based 
in Johannesburg, provides support for forced 
migrant’s children in school fees and uniform 
to a certain extent. According to Theo Gene 
Nshimanyana, the Education Desk of the 
Coordinating Body for Refugee Committee, the 
JRS model of funding does not cover all the school 
fees costs for migrant learners but only 30% for all 
refugee children of school going age. This situation 
also depends on the availability of funding from 
donor organisations.

 “Arrears are another problem leading to 
exclusion, as inner-city parents are unemployed and 
poor”,  continues Nshimanyana, “We have observed 
that even to South African children education is 
not free as well.” Chapter Nine institutions have 
a mandate of protecting and promoting human 
rights such as the South African Human Rights 
Commission and others such as Black Sash, Centre 
for Child Law and Lawyers for Human Rights have 
been helpful in intervening around litigation. These 
cases are related to access to basic education and 

The article by Sarah Motha is based on the 
ongoing collaborative participatory research 
between Khanya College and Wits-EPU on 
Migrants Rights to Access Basic Education.

number of reasons. For one, OBE opens up many 
opportunities to students which were closed to 
them in the past. OBE tries to instil hope and a 
positive attitude towards learning, and this goes a 
long way in helping students stay in school and to 
do well.  

Those who are in support of OBE say that since 
it started being taught, their schooling career has 
become easier. They can read, understand and work 
better. They also feel that the OBE curriculum has 
a better self-image because it builds on what they 
already know rather than the traditional curriculum 
that emphasises what students do not know.  

The students also say that it is to be expected 
that there will be some problems with OBE because 
it is a new way of teaching and learning, and that 
OBE needs to be given a chance to grow.  

CONCLUSION 
At the end of this year we will see how far OBE 
has come. This year will be the fi rst in which the 
‘products’ of OBE will sit for the matriculation 
examination, and their performance will be an 
example of whether OBE is moving in the right 
direction.  

Tshepo Nkosi is a member of the 
Soshanguve Community Development 
Forum (SCDF). He is also active in the 
Anti-Privatisation Forum education 
sub-committee.

Faces of Migrant 
Learners in 
Johannesburg
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unaccompanied minors facing deportation, who 
under the South African legislation are protected by 
the Child Care Act and the Refugee Act of 1998. 

Initially inner-city schools were keen on 
admitting migrant learners after an awareness 
workshop was conducted in 2003. However with 
an increase in the migrants  population; more and 
more schools are becoming reluctant. Currently 
some principals, do not want to deal with the 
problem of the inability to pay school fees by 
migrant parents as they do not even inform 
parents about the exemption policy. In addition, 
some schools argue that migrant parents should 
show a sense of commitment to the education 
of their children by at least paying just a little 
amount. 

According to schools, the fees exemption policy 
currently works against the budget and funding 
needs of schools in the inner city. The Department 
of Education (DoE) insists that schools must 
admit the learners. Meanwhile such a statement 
conflicts the output of the DoE in terms of funding 
and provision of additional infrastructure to 
schools. In this regard, schools resist admitting 
migrant learners based on shortage of funding and 
infrastructure. Schools argue that the DoE should 
provide for these resources. Former TED (white) 
schools, which are well resourced and beyond the 
school fees charges and which receive additional 
funding from rich parents and private donors   
have at times benefited migrant learners. However 
these schools are located outside the inner city and 
transport costs become a hinderance for migrant 
parents. The inner city schools are overcrowded and 
full and Grade 1 learners often have problems due 
to shortage of classrooms. 

Quite often parents in the township prefer 
sending their children to the city schools, as they 
are better equipped. They argue that performance is 
low in the township schools due to poor resources. 
Meanwhile refugee parents prefer not to send their 
children to the townshipbecause xenophobia is rife 
there. Also, transport costs are a hinderance and 
they are far from support service organisations such 
as Lawyers for Human Rights and JRS.

Proficiency in the English language appears to be 
a pre-requisite in the set of the schools admissions 
criteria in some inner-city schools. Some migrant 
learners have been denied admission based on 
this criterion. The School Education Act says that 
language competence testing shall not be used as an 
admission requirement to a public school. 

Forced migrants strongly feel that Afrikaans 
as a language is not relevant to them either as a 
language of business or interaction with locals in 
Johannesburg. Learning the Afrikaans language 

is understood to be of no use as the intention is 
to return to home countries once socio-economic 
and political conditions there have stabilised. 
For example, lack of Portuguese is currently a 
problem for Angolan children who are eager to get 
home after the end of a 27-year civil war. There 
are fears that not understanding Portuguese will 
prove a real obstacle when it comes to community 
re-integration in areas such as education or 
employment opportunities. 

In private schools, proficiency in English as a 
requirement is not applicable and therefore they 
become an alternative to migrant parents, as long as 
parents can afford to pay the fees. Migrant parents 
and learners are also not aware of the national 
language policy that exempts foreign nationals 
from taking two languages if they have been in the 
country for less than five years. 

Due to prolonged unrests and civil conflicts, 
forced migrants spend a lot of time wandering and 
looking for places of safety. They spend a lot of time 
in their journeys such as the Congolese woman 
who spent six months walking from the Democratic 
Republic of Congo to South Africa. These prolonged 
journeys, impact directly on the compulsory age or 
years for basic education of 15 years of age or nine 
years of schooling according to SASA. Reports say 
that schools are not giving reference to Public Adult 
Learning Centre classes when a migrant learner is 
above the age norm as according to the Admission 
Policy for Ordinary Public Schools. Neither are 
there fast track facilities available for those learners 
above the age norm for a grade. Notice 4138 of 
2001 on Admission of Learners to Public Schools 
instructs Heads of Departments to coordinate  fast-
track  programmes. This should be an accelerated 
programme designed for learners who are 3 years 
or more above the normal grade age, to catch 
up with their peers. Therefore, these learners are 
excluded of the schooling system and left to wander 
the streets of Johannesburg.

Sarah Motha works for the Education Rights 
Project.  

Faces of Migrant Learners in Johannesburg
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This article looks at the state of school 
infrastructure in townships and rural 
areas. It will pay particular attention to 

the continued disparities between former Model 
C schools and schools servicing previously 
disadvantaged communities. The article argues that 
the implementation of the Growth, Employment & 
Redistribution (GEAR) policy has had a negative 
effect on the policy directions of the department of 
education, increasingly aligning education values 
with those of business. This has had the effect 
of making schools compete for scarce resources, 
informed by how well they “market” themselves. 
The article draws some key observations from the 
research report published by a community research 
initiative in the Northern province.

A LACK OF INFRASTRUCTURE IN 
SCHOOLS
The general lack of infrastructure in schools, 
clinics and recreational facilities affects every 
aspect of people’s daily lives. In Ga-podile, for 
example, government built a clinic in 2001  but 
it had no electricity or water, which led to the 
staff abandoning the clinic after a few months. 
This lack of basic services in the community 
affects schools. It also affects access to schooling 
and quality education for all. For example, 
Adult Basic Education Training (ABET) classes 
cannot be offered because there is no electricity. 
Many schools in rural areas do not have doors 
or windows. In the research done 61% of all 
classrooms needed walls while 58% did not have 
ceilings. As a result classrooms are hot in summer 
and cold in winter. 

David Lukhele looks at the infrastructure 
problems at rural and urban working class 
schools, compares them to former Model C 
schools and contends that government policy 
is responsible for the big gaps between them.

Problems of School 
Infrastructure
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Half of the schools were not fenced. Only 45% 
of principals surveyed said that drinking water 
was available in the schools, while only 43% said 
they had electricity. Seventy-one percent reported 
that toilets were available, but this does not always 
mean that they function properly. Resources such 
as telephones, fax machines, computers and storage 
facilities also do not always function properly.

The crisis is made even more acute when 
we make a comparison with the infrastructure 
provision of ex- Model C schools. One example 
is the General Smuts High School in Vereeniging. 
At a glance the school still evokes the glory and 
splendor of apartheid privilege. The school grounds 
are expansive, with an Olympic-sized swimming 
pool and stadiums for the sports fields. Compare 
this with the pathetic, half-hearted attempts to 
build more schools in townships and it is bound 
to deepen feelings of resentment and anger. For 

example Saphire Secondary in Bophelong township 
which was built in 2004 after long struggles and 
demands from the community members and youth 
of Bophelong. When the school was completed and 
ready for occupation, the buildings were in such a 
poor state, the walls had massive cracks, the fixtures 
were loose and ceilings seemed ready to collapse. 
Learners refused to occupy the school, fearing for 
their safety. 

The state has shown a reluctance to deal with 
demands for redress. Solutions are left to the clever 
marketing strategies of individual schools to help 
them secure the funds needed for renovating and 
increasing resource capacities for the learners to 
enjoy quality education. 

David Lukhele is a member of the LRF 
in the Vaal and a co-ordinator of the 
APF education sub-committee
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Khulekani Mthembu argues that the 
merging of schools raises questions about 
the standard of education in townships.

The Merger 
of Problems

The merger of Orlando High and Altem 
High school has angered many residents 
and former students from both schools 

because one of them will be converted into a 
community centre. It will be a very sad moment 
for the community of Soweto, particularly those 
from Orlando, as these schools have a lot of history 
attached to them. For example Orlando High 
was highly involved in the 1976 June 16 Soweto 
uprising and it produced many freedom fi ghters 
who became leaders in our country. The MEC for 
education in Gauteng, Angie Motshekga, is also a 
former teacher at the school. 

The issue of the merger has raised a lot of public 
concern about the state of education in township 
schools. The reason given by the Department of 
Education (DoE) for the merger is that there is a 
low registration of students at both schools and it 
therefore makes sense to merge them as they are 
right next to each other. However, the parents argue 
otherwise. They blame the DoE for not providing 
the schools with the necessary educational materials 
such as books, as well their poor infrastructure. The 
question arises that has it really come to the point 
where the only solution to this problem is closing 
down these institutions, which are an important 
part of these communities?

In June 2003 Kader Asmal, the former education 
minister, said that government’s plan of action was 
improving access to free and quality basic education 
for all. The aspects of the plan were exempting 
25% of learners from poor households in the richer 
schools from paying school fees, and establishing 
a capital investment plan by 2004 to target critical 
areas of infrastructure needs. So with these two 
key aspects of the plan in mind, the communities 

need to get the DoE to improve the schools’ 
infrastructure and exempt qualifying learners from 
paying school fees. It is not right for the DoE to 
merge two schools to cut down on costs. 

The Gauteng DoE was allocated R9 051 000 for 
2005 but the gap between the rich & poor public 
schools system is increasing. For example, Goqa 
Secondary School in Orange Farm, which had a pass 
rate of 8,2% in the 2004 matric results, will no longer 
be funded by the Gauteng DoE because of its poor 
performance. This highlights how our MEC chooses 
to deal with the problems facing township schools. 
If there is poor performance by schools that means 
no funding. If there is a low number of learners 
attending a school then a merger is done to solve 
the problems. If we had committed leadership in the 
DoE, then schools will be revived to ensure that more 
learners can come back to the township schools. 

Khulekani Mthembu is a member 
of the Soweto Electricity Crisis 
Committee (SECC).
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Organising Initiatives
ABET as a Building Bloc Towards 
Strengthening Social Movements

Our’ involvement in ABET is based on the 
high levels of illiteracy in the Vaal and 
the unwillingness of the government to 

address this growing problem. As activists we are 
committed to organising communities to struggle 
for the realisation of the government’s promise to 
establish adult learning centres. 

Many of the people living in the Vaal came 
from rural areas and were employed in companies 
like ISCOR and SASOL. These companies were 
only interested in making profi ts and not in the 
development of the workers and their families. 
Initially the big companies ran small literacy 
classes to ensure that workers could understand 

commands made by management and the bosses. 
With the restructuring and privatisation of many 
of the companies in the Vaal many workers were 
retrenched and were left without access to continue 
their skills training or education. These workers and 
their families have been left in informal settlements 
to fend for themselves. 

When the new government came into power, 
schools started enforcing an age restriction, further 
contributing to many young people being left 
without access to education. Many girl learners who 
fell pregnant were removed from schools under the 
promise that they would be able to attend Adult 
Centres. These centres however, do not exist. 

This article written by ABET practitioners – Themba Mbhele, Oupa 
Dlangalala & Takiso Matlakala - looks at how this type of education 
provides a space for illiterate people in South Africa to develop 
organisational and life skills.
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The ABET activists are organising literacy 
classes for adults and the training of facilitators, 
mentors and assessors. They are organising these 
Adult Basic Education classes with no support 
from government or private institutions. Even local 
school governing bodies are not allowing them 
access to school premises and facilities. Classes take 
place under trees, in their rooms, in shacks and 
wherever learners are prepared to gather. 

THE COMMUNITIES AND LEARNERS WHO ARE 
PARTICIPATING IN THE ABET PROGRAMME
We are working with approximately 1000 learners, 
of whom 99% are unemployed women. The ages 
of the learners range from 25 to 75 years old. Most 
of the learners have no source of income. Many 
face not only economic hardships but a great deal 
of family and parental responsibilities. For many 
of these learners, learning can only take place if 
income generating activities, provision of food and 
childcare facilities are available. Regardless of these 
problems learners have shown a commitment to 
attend classes. 

WHAT DO THESE LEARNERS AND THE 
COMMUNITY BENEFIT AND CONTRIBUTE 
THROUGH BEING INVOLVED IN ABET?
Learners in ABET not only learn to read and write, 
the classes also provide an opportunity to share 
experiences and views on the socio-economic 
situation in the country and what democracy is 
about. The classes also provide the space for the 
development of organisational and life skills.

THE CHALLENGES ABET FACES
The national constitution promises the right to 
basic education, including adult basic education 
but these rights remain on paper only. The Adult 
Basic Education and Training Act promises free 
adult basic education from levels one to four, 
which is equivalent to standard nine. But nowhere 
is this ABET being provided freely. Since these 
promises have been made, more Adult Learning 
Centers have closed down under the pretext of 
lack of funds. Even the South African National 
Literacy Institute (SANLI), a ministerial project, 
only lasted one year even though the project was 
supposed to be in existence for five years. The 
government claims it recognises the problem of 
illiteracy yet only one percent of the annual budget 
has been allocated to dealing with the problem. 
This is clearly grossly inadequate. The government 
is abandoning its responsibility to the millions of 
illiterate people, claiming that the Sector Education 
& Training Authorities (SETAs) will address the 
problem of illiteracy.

The SETAs are focusing on work based learning, 
excluding the millions of unemployed people from 
access to literacy. The children of the unemployed 
are further excluded from access to schooling 
through the implementation of user fees. Even 
when the Education and Training Development 
Practitioner SETA assisted with the recruiting of 
ABET practitioners, these practitioners are left 
with the task of recruiting learners who have no 
learning facilities, equipment or materials as they 
cannot access the skills development funds. The 
government is creating a generation of illiterate 
South Africans, pushing us into barbarism. 

WHAT ROLE CAN ABET PLAY IN BUILDING THE 
SOCIAL MOVEMENTS?
The ruling elite feeds off people who are unable to 
read about the stories being told about them and 
who cannot write their own history. ABET classes 
provide members of the community with a space 
to talk about their problems and discuss ways of 
dealing with them. The classes also help to raise 
the profile of the community organisations and 
can assist with mobilisation. For example, assisting 
people with filling in indigent forms and accessing 
identity documents can help in mobilising people to 
demand basic services. 

It is difficult for illiterate people to understand 
the rights enshrined in the constitution. Helping 
with literacy assists people in understanding their 
rights and fighting against any violation of these 
rights. Improvement in levels of literacy assists with 
raising confidence and a willingness to take charge 
of your life and struggle against injustices. Literate 
people are often more confident and willing to 
participate in community structures.

HOW CAN OTHER COMMUNITIES GET INVOLVED IN 
ABET?
It is important to firstly conduct a research study 
in the community to establish whether adequately 
resourced Adult Centres exist in the area. If 
these exist it is important to discuss how as an 
organisation you can build links with the Centre. 
Where no Centres exist the organisation can explore 
the possibility of establishing literacy units. From the 
Vaal we who are involved in ABET can assist with 
the establishment of these literacy units. In this way 
we can help to build a strong literacy movement that 
will be part of the social movements. 

Themba Mbhele & Oupa Dlangalala 
are members of KCDF in the Vaal, 
and Takiso Matlakala is a member of 
Tsebo in Bophelong.
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Shades of 1976 as Student Protests 
Spread Throughout the Country

CUTS IN STUDENT FINANCIAL 
AID MERGERS ROOTED IN 
GOVERNMENT’S CAPITALIST 
POLICIES 

As a result of the government’s so-called 
transformation programme the majority 
of tertiary education institutions are now 

managed by black vice-chancellors and principals 
who pay themselves exorbitant salaries, in some 
instances higher than the president of the country 
itself, while implementing cuts that result in the 
exclusion of working class, mainly black students. 
The neo-liberal policies that result in cuts in 
fi nancial aid and unaffordable tuition fees were 
developed by the very same government SASCO 
wants to shield.

The government’s neo-liberal macro-
economic strategy, Gear (Growth Employment 
and Redistribution) requires limits on social 
spending to be achieved by cuts in social spending. 
The unwillingness of the ANC government to 
fund education has been revealed through the 
institutional audits introduced by the Department 
of Education. In line with instructions to cut back 
on student enrollments, the UKZN was required to 
cut student numbers by 6000 from 43 000 to 37 000.

In 2005 students throughout the country 
reacted to this policy with the biggest wave of 
protests since the ANC government came to power. 
Protests have occurred at UKZN, the Durban and 
Tshwane Institutes of Technology, the Universities 
of Limpopo and Transkei the University and 
Technicon of Port Elizabeth, as well as the 

Nomzamo Mati looks at developments at tertiary institutions and their 
impact on black working class students. She also looks at the role played 
by Sasco. 
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Universities of Johannesburg, Witwatersrand and 
North West. The common theme has been cutbacks 
in financial aid, and the discriminatory effects of the 
merger of tertiary institutions. The mergers have 
led to massive hikes in tuition fees, the unequal 
distribution of resources, and discriminatory 
language policies resulting from the swallowing 
up of former black universities by the former white 
institutions presented as mergers.

FROM RACIAL APARTHEID TO CLASS 
APARTHEID
The reduction in financial aid has changed the racial 
composition of these institutions in a manner that 
contradicts the stated aim of “transformation”. 
Whilst they have become black at the top, the initial 
increase in black student enrolment has begun to 
reverse at a number of institutions. This is the result 
of the fact, after ten years of capitalist democracy; 
the links between race and class in South Africa 
remain as strong as they were under Apartheid. 

MERGERS KEEP OUT BLACK 
WORKING CLASS STUDENTS
The government claimed that the mergers were 
necessary to ensure greater equity of resources, 
students and staff. However, the mergers have 
had the opposite effect. Mergers have opened 
the door to mass retrenchment of non-academic 
staff through outsourcing and privatisation of eg 
cleaning, maintenance and catering services. It 
has also resulted in the further exclusion of black 
students in particular.

The irrational, unplanned manner in which the 
government has reacted to the education crisis is 
the result of an attempt to give the impression that 
“transformation” is succeeding. On the one hand 
it has lowered the standards for passing matric 
and obtaining an exemption for admission to 
university. At the same time it has cut the student 
financial aid budget, increased tuition fees and 
tightened academic admission criteria! The result 
is that thousands of students who had believed 
that their path to university has now been eased, 
find themselves excluded. This is the reason for the 
burning anger and the escalating protests.   

MERGERS INSTITUTIONALISE 
DISCRIMINATION AGAINST BLACK 
WORKING CLASS STUDENTS
The takeovers disguised as mergers have meant 
that there has not been any material change at 
the institutions themselves. During a merger fees 
are normally set at the level of the former white 
institution. The curriculum and the academic 
culture are based on the former white institutions. 

At the newly created University of Johannesburg 
black students from the former Vista University 
and Wits Technicon suddenly found that they had 
to receive lectures in Afrikaans a language they 
had taken as a second language subject at best! The 
former Visa campuses are geographically located 
in the black townships. Yet no provision was made 
for subsidised transport to take them to lectures not 
available at their former institutions. To add insult 
to injury, security equipment at the former white 
institutions did not “recognise” black students’ 
cards barring them from admission.

Students at the former white institutions still 
have better access to resources than their colleagues 
in the former black institutions. Students at the 
former University of Fort Hare still do not have 
access to computers with 7 000 students having to 
share a photocopier while at the former Rhodes 
University campus these are taken for granted. 

FURTHER EDUCATION AND TRAINING 
– A BARRIER TO UNIVERSITY FOR 
WORKING CLASS STUDENTS 
The government’s answer to the contradiction 
between lower matric standards and tighter 
financial and academic criteria for tertiary 
institutions, has been to discourage students from 
seeking admission to university. They should look 
elsewhere, at Further Education and Training 
Colleges, the minister advises. Universities are 
for the privileged elite not for working class 
dunderheads. To facilitate this, the government has 
carried out institutional enrollment audits. This 
policy provides for mass reduction of students in 
tertiary institutions with Wits being ordered to roll 
back enrolment to 1996 levels. The government is 
also reintroducing what amounts to the discredited 
Junior Certificate to encourage students to exit 
the system early and not waste their time going to 
matric.

The DoE’s explanation for this attack on black 
working class students is that students are not 
looking at all their choices. In other words, black 
working class students should not try to reach 
for the stars. University education is apparently 
beyond their intellectual abilities. The government 
has instead marketed the Further Education and 
Training Colleges as the solution.

The government has defended itself by claiming 
that what they are contributing is the same as 
what other countries in the same economic status 
contribute to education. However, a study prepared 
by the United Nations Educational Scientific and 
Cultural Organization on public higher education 
funding, found that the 0.75% of  SA’ s GDP spent 
on funding public education was lower than 

Shades of 1976
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Organising Initiatives

the global average of 0.81%. The other fifteen 
African countries included in the study spent an 
average 0.85% of their GDP. The 2004 UN Human 
Development Report placed South Africa 114th in 
the education index. 

The only viable solution is to provide free 
education. Government apologists will argue that 
this is not affordable. But about 15% of our GDP 
is spent on repaying the interest on the apartheid 
debt; billions are being spent on the arms deal; 
the government has once again reduced company 
tax in the latest budget bringing the total given to 
big business to more than R74billion over the past 
ten years. The rich should be taxed to finance free 
education.

SASCO WITS BETRAY BLACK 
WORKING CLASS STUDENTS
Students have tried to fight the injustices but their 
anger has been diverted by Sasco and the ANC 
Youth League. At Wits University a Sasco-led SRC, 
in a desperate attempt to divert attention from 
the government, offered to use SRC funds and to 
fundraise after massive student protests against 
management’s decision to cut their financial 
aid by half. As the Socialist Student Movement 
predicted, they failed to raise the money. The 
result is the concessions made in that protest have 
enabled management to reduce students eligible 
for financial aid from the 3 400 who received it last 
year, to 2 400 this year including 200 first years.

This year the SRC took money from its budget 
to register the students who did not get funding. 
This initiative has led to the SRC being run like a 

company. This is simply a tactic to defuse student 
anger and shield the government from their wrath. 
The ANCYL has accused the National Student 
Financial Aid System of mismanaging the allocated 
funds. What they are really trying to say is that 
what government gives is adequate. These attempts 
to postpone the inevitable clash between the ANC-
led government and students over the under-
resourcing of education, was bound to fail as the 
student protests have shown.

The SSM, whilst fighting for free education 
under capitalism recognises that whatever 
concessions we may win, there will always be 
renewed attempts to reverse any gains we have 
won. This why we link our struggle for reforms 
under capitalism with the struggle to overthrow 
capitalism itself. The only lasting solution is the 
socialist transformation of society – the creation of a 
society where we will not produce for private profit 
but to fulfill the needs of society.

Nomzamo Mati is a based at the 
University of the Witwatersrand where 
she is a member of the Socialist 
Student Movement (SSM). This is an 
edited version of two articles that 
appeared in the May/June 2005 edition 
of “Izwi Labasebenzi- Socialist voice 
of workers and youth” published by 
the Democratic Socialist Movement. 
The SSM can be contacted at 
socialiststudent@webmail.co.za
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From Apartheid to Democracy 
Educating our Communities Through 
Culture for the Liberation of our Nation

Some of the youth of Bophelong saw the 
need for educating their parents differently 
by forming the Bocosfo Cultural Programme 

(BCP) in 2001. The organisation was formed for 
the development of education for the community 
of Bophelong. Its aim is for youth to identify 
themselves with their origins and to bring change 
through working class struggles. The vision of BCP 
is to see the community of Bophelong liberated 
socially, politically and economically.

Bophelong is supposed to be one of the richest 
communities around the Vaal because it is next 
to factories and industries like Iscor, Vesco and 
Emerald Casino. But most of our parents are 
illiterate. They either worked at Iscor or as domestic 
workers during the apartheid era, and they did not 
get the chance to go to school.

The BCP saw the importance of teaching and 
recruiting its community through culture because 
their older people used culture as an important 
tool to organise. Organising through culture was 
an important tool for workers to mobilise in the 
past. They performed dramas to show their anger, 
used poems to express their feelings and sang songs 
to show their dissatisfaction. They also organised 
themselves by performing political dramas to reach 
out to those who were not aware of African trade 
unions or black political movements that existed in 
those times. 

The BCP has been running cultural programmes 
that deliver a message to the community. We saw 
that most of our grandparents and parents had 
not been to school, so we educate them via culture 
because they cannot read or write. We make them 
understand the present compared to the past. We 
use culture not only for entertaining people but to 
mobilise and educate them as well. 

The most important BCP achievement has been 
the many youth participating in its programmes. 
It gets more support from the community when it 
has meetings, cultural events, workshops and so on. 
We have started a learners’ structure, Concerned 

Learners Committee (CLC), which stands up for 
the rights of learners in schools. CLC caters for all 
schools in Bophelong and its aim is to empower the 
struggle of learners. CLC has also recruited learners 
from farm schools to come up with their issues and 
for BCP to assist them with the struggle. 

Our weakness has been the failure to organise 
older people to take part in the struggle. We have 
also failed to stop ANC members from ruining our 
successful events, but fortunately we get support 
from the community to strengthen our good work     

The Department of Arts and Culture has shifted 
the responsibility of funding cultural not-for-profi t 
organisations to the private sector. Organisations 
which qualify for funding from the private sector 
are those who make profi t or who will create jobs 
for certain people in our communities. We as BCP 
activists think that the government and the private 
sectors are trying to avoid funding working class 
cultural groups. We cannot ask our communities 
for money. 

We as Bocosfo, BCP and CLC invite all learners 
in different communities to stop celebrating June 16 
but to commemorate it. June 16 is a very important 
event in the history of South Africa, especially for 
the struggle of learners. So we call upon all the 
working class activists to recruit learners and fi ll 
them in the halls to teach them political issues.  

Dieketseng Mosinki & Shibobo Moiloa are both 
members of BOCOSFO in Bophelong and are active 
in the Concerned Learners Committee

Dieketseng Mosinki & Shibobo Moiloa write about the formation of 
the BCP which has used culture to develop education organize for the 
community of Bophelong.

Organising Initiatives
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Working Class 
Co-ordinating Committee

Our organisation is called the Working 
Class Co-ordinating Committee (WCCC), 
based in the Vaal. The organisation was 

formed to tackle issues of community access to 
basic services such as water, electricity, free decent 
housing, free quality education for all and access 
to appropriate health services. We also try to link 
community-based concerns with those of workers 
and distribute information on government tenders 
and contracts to the majority of the unemployed 
members of our community.

Part of the diffi culties we were faced with as an 
organisation was the realisation that the majority 
of our adult community members are barely 
literate. This made it diffi cult for us to spread and 
share ideas through conventional means such 
as pamphlets. We therefore had to be creative 
in our methods of educating and informing our 
members about their rights. Learning from sister 
organisations such as Bophelong Community 
Services Forum, we adapted our methods to 
include theatre. This led to the formation of Masiza 
theatre group in March 2004. The group performed 
at the Bophelong stadium as part of a cultural 
festival, and received a merit certifi cate for good 
performance. We try and highlight issues facing 
our community through the themes we use in our 
performance scripts.

More importantly, since 2003 our organisation 
has launched an Adult Basic Education Training 
(ABET) programme with support from Tsebo 
Centre. The aims are to provide adult literacy 
classes to members of our community and to equip 
them with life skills training. The effort is plagued 
by diffi culties such as lack of access to suitable 
training facilities as there are no schools in Masiza. 
The only options we have are run-down community 
halls which are in severe disrepair. This has not 

tainted our resolve, hence our classes continue. We 
have been eagerly awaiting a break through from 
the education department, but so far nothing has 
been forthcoming. 

When it comes to building solidarity with 
workers, our organisation has built solid 
relationships with workers at the ISCOR plant in 
the Vaal who are facing potential retrenchments. 
We enlisted the support of progressive non-
governmental organisations such as Khanya 
College and hosted a workers’ history project with 
the aim of informing workers of the historical role 
ISCOR played in the exploitation of black labour 
and how this links with experiences of workers 
across the globe.

Our view is that we are the creators of a better 
life and we will struggle to the end to achieve it.

FORWARD WITH THE STRUGGLE FOR GOOD 
QUALITY LIFE FOR ALL!

Simthembile Zatu is a member of 
WCCC in the Vaal and an active 
comrade in the APF

Simthembile Zatu writes about the Vaal-based WCCC which attempts to 
tackle community problems in accessing basic services and free quality 
education. 
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Education for What? 

Recently the South African Unemployed 
Youths Forum (SAUYF) held a workshop 
to deepen its understanding of the nature, 

extent, causes and effects of unemployment and to 
develop organisational approaches to the problems 
facing unemployed young people across the 
country.

The workshop was held in Sebokeng, with 
activists from APF affi liates in the Vaal region, 
representatives from community organisations, 
individuals and pastors sharing experiences of 
living with unemployment. Participants were 
surprised by how similar their experiences were, 

the common factor being the role (or lack thereof) 
that the government was playing.

Participants felt strongly that the government’s 
Growth, Employment & Redistribution (GEAR) 
policy was a direct attack on the poor and was 
the cause of rising unemployment. Since its 
introduction in 1996, we have seen massive 
retrenchments of our parents and family, we have 
been told that the opportunities available to youths 
are casual positions and informal sector initiatives. 
Very little has been done to provide opportunities 
for training young people in the skills required by 
the new global economy.

Ben Ntoloane argues government’s GEAR policy is responsible for the 
high unemployment rate among the youth and refl ects on the need to 
organise among unemployed youth.

Organising Initiatives
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Education for What?

Comrades also agreed that the privatisation of 
basic services such as water and electricity forms 
part of the general orientation of the South African 
state of consolidating the global neo-liberal capitalist 
agenda, with a growing emphasis on reducing the 
responsibility of the State towards its citizens. With 
that comes a shift in the responsibility of the State to 
spearhead issues of the redress of previous injustices. 
This, comrades agreed, means that poor and 
marginalised people have no other recourse except 
the hope that the market will magically resolve and 
improve their conditions.

The rising rate of unemployment and general 
decline of the standards of living in poor 
communities was assessed within the context of trade 
liberalisation, labour flexibility, export driven growth, 
the language and methods promoted by GEAR 
and the New Partnership for African Development 
(NEPAD). Comrades identified the state’s approach 
as not only capitalist but also as an imperialist 
agenda for the rest of Africa.

There were however, differences among comrades 
around what strategies are to be adopted in response 
to the government approach. Some were in favour 
of a radical critique that could be expressed by the 
methods we apply. Others felt that some of the 
criticism could sabotage any chances of a positive 
government response to demands made to it. 
Everyone  agreed that the neo-liberal project applied 
by the government was not the way to address the 
problems faced by communities.

Whilst there was general agreement on the 
importance of youth and the unemployed being 
involved in issues of local government, especially 
the upcoming local government elections, there was 
also an awareness that such involvement is limited 
given the centralised nature of decision-making. The 
voices of the unemployed are likely to be thrown at 
the margins. Comrades thought it would be a good 
thing to use opportunities such as those provided 
by local government elections to build partnerships 
and solidarity with other groups fighting similar 
struggles.

The unemployment rate of youths stands at a 
shocking 70%. This makes it even more urgent for 
youth formations to build collective responses and 
apply more pressure on government to provide 
empowerment programmes that are targeted 
specifically at youths.

Comrades representing the South African 
Unemployed Youth Forum further highlighted the 
importance of youth formations to align themselves 
with the emerging social movements such as the Anti 
Privatisation Forum because the problem of youth 
unemployment cannot be dealt with in isolation 
- as external to struggles around basic services and 

a critique of the macro-economic framework 
adopted by the state.

The workshop contributed to deepening 
comrades’ understanding of the concept of neo-
liberalism and the role of the South African state 
in pursuing an imperialist project over the rest of 
the African continent.

FORWARD 
WITH THE 
STRUGGLES OF 
UNEMPLOYED 
YOUTHS!
Ben Ntoloane is a member of the South African 
Unemployed Youth Forum (SAUYF). 
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Mutations of the Ability to 
Self-organise

In this article we will consider the usefulness 
of applying the concept of peoples’ education 
as an analytical tool by which we can assess 

the organising efforts emerging social movements. 
It will also consider how mutations in the related 
concepts of “organs of peoples power” may have 
contributed to the de-mobilising genuine instances 
of self organisation and direct democracy. This is 
done in the backdrop of increased organisational 
responses to the impact and effects of neo-liberalism 
on marginalised communities.

There has been plenty material documenting 
the history of the broader South African liberation 
movement. Most of the progressive narratives agree 
that the dawn of the 1980s marked a qualitative 
shift in the nature of the political crisis, the birth 
of the civic movement, the United Democratic 
Front( UDF). This signifi ed heightened community 
self-organisation and a more systematic effort at 
building collective responses  which emphasised on 
organisational culture.

This shift, as many analysts suggest, comes about 
through the intensifi cation of struggles in the union 
movement since the Durban strikes of 1973 and the 
blazing militancy of youths in the aftermath of 1976. 
The change in the very nature of the understanding 
of the demand for political power, began to build a 
critique of the nature of apartheid capitalist power. 

This school of thinking was strongly infl uenced by 
the emergence and growth of the black consciousness 
movement. It largely redrew areas of struggle 
culture and social reproduction . The fl ows of such 
radical re-evaluations were absorbed with gusto 
by a generation of youths anxious for radical social 
change. They began in earnest to build other ways 
of being - those not determined by the priorities of 
apartheid capitalist exploitation nor by the repressive 
apparatus of the state. 

Whilst organisations such as the UDF were 
important for this process, by and large the voluntary 
projects were spontaneously driven from the grass 
roots often catching many local UDF branches ill 
prepared. 

The crisis peaked in the mid 1980s (1985-1987) 
with a massive boycott of schooling by many 
youths optimistic about the imminent collapse of 

the apartheid regime - the moves towards un-
governability as it is popularly described. 

The discourse of organs of peoples’ power 
(and by extension peoples’ education for 
peoples’ power) was a refl ection of radical direct 
alternatives to constitutionality.

Our contention is that the process of de-
mobilisation allowed for the discourse of 
constitutional democracy to happen above the 
heads of the majority the negotiated settlement of 
Kempton Park- the CODESA compromise - could 
not have been possible if the notions of dispersed 
democracy were continued.

The emerging social movements have 
demonstrated, through their experiences that 
self-organisation of learners and students has 
found its voice not through the   institutionalised 
“organs of peoples power” of yesteryear, but 
rather as a result of the convergence of social 
crisis faced by communities with a toothless civic 
movement, a student representative structure 
whose main occupation is fi nding favour with 
university administration and a learner formation 
that has been beaten down to meek silence. The 
department of education can legislate the spaces 
through which learner voices can be raised. 

In 2005, 29 years since that fi ery June day, we 
see the impacts of the neo-liberalist State on poor 
communities - a 17 year old from the Free State, 
who was out of school and  unemployed was 
murdered by the Mbeki regime for demanding 
basic services. The objective de-mobilisation 
which began by notions of a national alternative 
has paved the way for a new form of oppression, 
one which situates itself with the goals of global 
capital.

Molefi  Ndlovu is a member of the 
APF education sub-committee and an 
activist in the social movements

Molefi  Ndlovu argues that the de-mobilisation of old formations has 
created new oppression for activists.
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Using Theatre in Education – The 
Sedibeng Committed Artist Experience

The Small Farm Community Crisis Forum 
(SCCF) is a community-based forum which 
was established in 2002. It is an affi liate of 

the Anti-Privatisation Forum (APF). The SCCF was 
formed to combat the problems faced by the 176-
year-old location.

THE SEDIBENG COMMITTED ARTIST
The Sedibeng Committed Artist (SCA) is a 

brainchild of the SCCF and it specialises in the 
performing arts. Its main focus is education through 
art by using poetry, drama, traditional music, 
gospel and traditional dance. These various art 
forms are used to educate and change the Small 
Farm youth on critical matters that affect our area. 
This is achieved through educational pamphlets, 
monthly newsletters and performances such as the 
‘Twasa’ play. The play is on educational rights and 
was created, written and performed by the SCA 
members for numerous schools in the region.

We have performed for many schools in Soweto 
and Small Farm, and for the Soweto Electricity 
Crisis Forum. We also held performances in 
Potchefstroom, Vosloorus, Johannesburg City 
Hall and at a funeral in Orange Farm. All the 
performances of the SCA were well attended.

The organisation’s main objective is to 
encourage people to return textbooks and other 
learning materials they have in their possession to 
be re-used in our schools. Another objective is to 
struggle for free education. We focus on fundraising 
activities so that our schools can provide school 
uniforms, textbooks and fi ght for learners’ rights. 

The Sedibeng Committed Artist is no longer 
as visible as before due to the failure of the APF 
theatre/cultural group. However, the organisation 
is continuing to perform and it has its own 
programme within the SCCF. We are also involved 
in doing food gardening, which plays an important 
role in our community in dealing with poverty 
alleviation.

We hope that parents will motivate their 
children to come and join our organisation. What 
we are currently seeking is to take children off the 

streets and turn their minds away from crime. In 
order for the SCA to succeed we need the support 
of the community so that children are encouraged 
to reconnect with their heritage and traditions. The 
group has  rehearsals every afternoon afternoon at 
Mosia primary school, Selbourne Road, in Small 
Farm.

The following are names of the16 twasa play 
shooters:

1. Mathapelo Senyane
2. Nokuthula Majola
3. Sibongile Lukhele
4. Selinah Maduna
5. Seipati Mofokeng
6. Motshwenyane Molefe
7. Nomvula Sibeko
8. Happy Lovely Yende
9. Oupa Joel Sehloho
10. Lebohang Lebethe
11. Christopher Papi Mofokeng
12. Tenene Klaas Mohlakoane
13. Sipho Gift Yende
14. Lefu Sam Nkomo
15. Nanas Ramanana
16. Ndabi Mqwathi
17. Teboho Martin Matee

Happy Lovely Yende is a member of 
SCCF in Small Farm and active in the 
APF

Happy Lovely Yende writes about the SCA which has used recreational 
methods of education for reaching young people in Small Farm to return 
used educational materials to their schools.
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Khanya Journal Study Groups 

STUDY GROUP PILOTS ESTABLISHED

The editorial collective of the Khanya journal 
has initiated the setting up of four journal  
study groups with various organizations. 

One study group has been established with the 
Bophelong Community Social Forum (BOCOSFO) 
youth, one with the Orange Farm Water Crisis 
Committee, another with the education sub-
committee of the General Industrial Workers Union 
of South Africa (GIWUSA) and the fourth with 
activists of the Bathlabine Rural Development Trust 
(BRDT) in Limpopo province. A possible fi fth study 
group is still being discussed with members of the 
East Rand Women’s Forum. The intention is to 
work with these groups as a pilot project for 2005. 
Experience gained from the pilot will then be used 
to establish more study groups as of 2006.   

WHAT IS A STUDY GROUP?

A study group brings together individuals for an 
exchange of views and opinions on issues of concern 
to them. Through such exchanges study group 
members extend their knowledge and deepen their 
understanding of the issues facing them. This in 
turn enables them to act in a more informed way in 
defense of their needs and demands. The purpose 
of a study group therefore is not the pursuit of 
knowledge for its own sake. The ultimate purpose 
is social action, action that will advance the interests 
and demands of the working class. Later in this 
article we will spend more time on how to set up 
study groups and how they function.   

WHY SET UP STUDY GROUPS?
The working class in South Africa faces many major 
problems. It is faced with an ANC government that 
has ruthlessly implemented neo-liberal policies 
on behalf of the big, apartheid-era capitalist 
corporations and the small number of black 
capitalists dependent on these corporations. The 
ANC’s neo-liberalism has resulted in a severe 
worsening of every aspect of working class life, 
from joblessness to poverty to growing incidence of 
disease and destitution. 

What makes the government’s offensive against 
the working class possible and in turn strengthens 
that offensive is the decline in mass action that 
marked working class struggles of the 1980s and 
early 1990s. The South African working class 
is in retreat, unable to adequately defend itself. 
This situation is made worse by the fact that the 
organizations whose banner it has traditionally 
struggled under, such as COSATU, SANCO, the 
SACP and indeed the ANC itself, now constitute the 
ruling bloc leading the offensive against it.

Some of these developments in South Africa 
coincide with and others refl ect a period in 
which imperialism has entered a new phase. 
Internationally, this has meant a fundamental 
reorganization of how the capitalist class relates to 
all other dominated classes, principally the working 
class. It has also meant a changed role for the state, 
the pre-eminent tool of capitalist class domination. 
The changes wrought have been quite fundamental, 
and internationally the traditional working class 

Ighsaan Schroeder looks at study groups, why they are important in the 
present period, how to set them up and how they should function
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organizations have been unable to respond to the 
changed conditions in the class struggle. 

The new phase of world imperialism signals 
a whole new cycle of struggle. This means that 
working class forms of organization, methods of 
struggle, demands, strategies and tactics cannot 
be a mere repeat of those of the previous period. 
These will have to be discovered afresh in struggle, 
in the South African case with the added difference 
of politics now being conducted on the terrain of 
parliamentary democracy, instead of apartheid 
repression. Most important, it may be that different 
sections of the working class are leading struggles 
in this new period. Whereas organized workers 
and students led the anti-apartheid struggle today 
it is the unemployed youth and the elderly who are 
leading the struggles against evictions, water and 
electricity cut-offs and land reform. All of this can 
be seen in the new organizations such as the APF 
(Anti Privatisation Forum), LPM (Landless People’s 
Movement) and the AEC (Anti Eviction Campaign).

The new, politically inexperienced activists 
leading these organizations are faced with 
having to make sense of a complex new phase 
in capitalism’s history, with defining what the 
political tasks are facing the working class in 
this period, and finding ways of systematically 
implementing these tasks in their day-to-day 
work. All in a context where the mass struggles 
of the previous period have ceased, the emerging 
organizations are generally weak and activists 
have access to very few resources. These activists 
need the time and the space to study the history 
of working class struggle, both locally and 
internationally. It from such a study of history that 
important lessons can be learnt when confronting 
the new challenges. Study groups are one way 
in which this can be done. Equally important, 
study groups provide activists the opportunity 
to study theory, to develop the conceptual tools 
needed to understand the laws by which society 
works. Study groups allow activists a space where 
they can consciously and collectively develop 
their understanding of the issues confronting the 
working class. By taking these issues into the mass 
organizations for further debate and discussion 
members of study groups can contribute 
significantly towards defining a new politics. 

HOW TO SET UP STUDY GROUPS
Study groups can be set up by those interested in 
sharpening their understanding of present society. 
Students from the same school or community can 
do so, activists in the same organization can do so, 
as can workers and shop stewards, either from the 
same factory, union or residential area. The common 

factor must be a commitment to develop a critical 
understanding of the issues facing the working 
class today. The members of the group must also be 
committed to democratic and participatory learning, 
where everyone’s opinion is allowed to be heard and 
respected, and where no one feels they must give 
‘the line’. Special consideration should also be given 
to the question of gender, not only in the composition 
of the study group but also in its functioning, with 
women members being encouraged to participate 
fully in the life of the group.

HOW STUDY GROUPS FUNCTION
An ideal sized study group consists of between 
three and six members. Beyond this number the 
group can struggle to function effectively. Bigger 
groups sometimes suffer from erratic attendance. 
Group members in too big a group also often don’t 
get sufficient opportunities to voice and test out 
their opinions. 

The group decides on the regularity of its 
meetings and a meeting venue. The group also 
elects a chairperson and/or a convenor. The 
position of chairperson or convenor can rotate 
within the group, on a three-monthly basis, for 
example. The role of the study group convenor 
is to ensure regular meetings of the group, 
distribution of study material, to inform members 
of changes to meeting dates or venues and to 
generally ensure members participate fully in the 
life of the group. The convenor should also keep 
a register of attendance. This will allow the group 
to assess attendance and to address inconsistent 
attendance should it arise. Erratic attendance has a 
disruptive effect on the continuity of discussion in 
study groups.  

The role of the study group chairperson is to 
guide the discussions of the group. This includes 
ensuring the group keeps to the topic for a 
particular discussion, to summarise the discussion 
from time to time, to highlight points of agreement 
and difference, to ensure that no one group member 
dominates the discussion and that shy members are 
encouraged to speak, especially women members 
of the group. This encouraging of maximum 
participation should be done in a comradely 
manner, without putting the group member on the 
spot. Group members bring different strengths and 
weaknesses to the group. Some members will talk 
more than others. Some members may not talk as 
much but they follow the discussion completely, 
and do not feel the need always to express an 
opinion they share with those already stated. The 
chairperson needs to be aware of this and not 
assume that those who are quiet are not following 
the discussion.

Khanya Journal Study Grous
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The group should also have scribes who record 
its discussions. This will act as a record and will 
allow the group to revisit previous discussions 
when topics need revisiting. Group members can 
also see how their perspectives and that of the 
group have developed over time. More importantly, 
study groups will be able to share their perspectives 
with other activists, in other study groups but also 
in organizations generally, through the writing of 
articles, for example.

There is however no one formula for how grups 
should function. For example, a group may decide 
that its members should read separately and then 
come together only for the purpose of discussion. 
Another group’s members may decide to do 
their reading collectively because members can 
immediately check with each other words or ideas 
they do not understand, instead of waiting until the 
group meets for the discussion, as is the case when 
they read separately. Groups have to find their own 
best way of functioning. 

A word of caution about the limitations of 
study groups. Sometimes the group might discuss 
an issue for which there is no ready answer. For 
example, the group may discuss how best to bring 
organized workers into the social movements. There 
may be no clear answer to this question because the 
movements have not had sufficient experience from 
which such a discussion can draw. In this case it 
might well be that the answer will only be provided 
by future practice. It is important for the group to 
be aware of such instances. This will avoid endless 
or acrimonious debate in the group.

The issues the group chooses to meet around 
and discuss is best determined by the group itself.

HOW THE KHANYA PILOTS WILL 

WORK

Although the Khanya journal study groups are 
being set up under the auspices of the journal, 
the issues they choose to debate and discuss 
will be determined by the groups themselves. In 
other words, they will not be tied to the various 
editions of the journal or the articles within them. 
For example, the Giwusa study group has started 
with a discussion on the role of trade unions under 
capitalism, an issue which has not been covered in 
any of the journal’s editions. The editorial collective 
will support the groups by suggesting readings for 
the topics chosen by the groups, preparing study 
group packs and attending group discussions when 
invited to do so.

The editorial collective will also initiate other 
activities aimed specifically at these pilot study 
groups. One such activity will bring the different 
study groups together, initially in  writing skills 
workshops. The idea is to develop and sharpen the 
writing ability of the study group members. This 
should increase their effectiveness within their 
organizations but will hopefully also contribute 
towards their development as a pool of writers 
for the journal. In this way they will ensure the 
journal becomes the voice of fighting working class 
communities. Other activities will include seminars 
on specific topics that may emerge as a common 
area of concern to the different study groups and 
of putting them in contact with studies groups 
internationally. 

Ighsaan Schroeder works at Khanya 
College. He is a member of the Khanya 
Journal editorial collective.
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POETRY

African Women your Love is from 
Mother Nature 
By Silumko Radebe

I can smell the clean fresh air of Mother Nature
Oh I have never seen such a beautiful structure 
You walk miles away to fetch water from the river
And I guess that is how you kept in shape, yes with Mother Nature
This is an African lady smiling like I wasn’t sure
But in that smile I question if it is pure
How could you smile for centuries but slavery robbed you of your life?
It took your man into the mines and made him dig gold for the white master
I thought that was disaster and you will not smile.
But no you went on and smiled
You went on after your man into the mines.
Those swine’s destroyed your family and mine
They turned you into a prostitute and blamed you for transporting diseases
But no you remained composed and yes you smiled 
As if that was not enough, they made you to clean their houses.
Leaving behind your family and your values.
But you still served the madam with a pretty smile
With your mind a mile away thinking of the famine
But you still smiled just like Mother Nature
Strutting your beautiful structure
They saw that you happy and they wanted your man to carry a dompass.
When he fought back, they sent him to prison
And you were sjamboked for refusing to carry a dompass demanding 
That they release your man out from prison
But still you smiled like flowing stream after a heavy downfall.
Yes in isolation you stood tall making sure your children don’t fall
But what I don’t understand is that you still smiled.

With that little education you still maintained that beautiful structure 
That they try so had to copy with all those unnatural plastic surgery stuff
‘He’ asked himself what is it ‘he’ must do to get through to you and break you.
Oh yes you resist everything and yes you want your man.
So ‘he’ gives you your man but ‘he’ knows that your man is weak
And he will use him to break you.
‘He’ gives him freedom but confuses him with western ideology 
Then your man claims the glory but oh no, he is now involved in orgies
He confuses polygamy, monogamy, pornography, geography
That he loses his mind and focus on his biography
Your man sells you to ‘he’ and yes he rapes you, abuses you, kicks you, and punches you
But no you smile and put the blame on capitalism
He gives you the deadly virus but still refuses to give you the love you need
He puts you out of the decision making body but claims that you have equal rights
But you still remain composed and smile even if he is running around with your niece
African women your love is from Mother Nature. 
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Every Body Has a Right But Who Is a 
Criminal? 
By Silumko Radebe

A philosopher produces ideas, a poet poems and a criminal produces crime.
A criminal produces not only crime but also criminal laws, police, criminal justice, constables, judges, 
hangmen, juries and with this also the professor who gives lectures on criminal law that is thrown to the 
general market as a commodity.
Criminals also lead to the development of productive power that can be shown in detail.
Would locks have ever reached their present degree of excellence had there been no thieves?
Would the making of bank notes have reached their present perfection had there been no forgers? 
Would the microscope have found its way into the sphere of ordinary commerce but for trading frauds?
The criminal breaks the monotony and everyday security of bourgeois life.

We describe criminals as people who abuse our security and rights.

But tell me who is a criminal when a member of parliament is involved in a traveling scam but is only given a 
light sentence? Even the government’s law protects a criminal.

Tell me who is a criminal when the rich get tax-cut back from the government just because we are ignorant? 
Even the government’s law protects criminals.

Tell who is a criminal when corruption is involved in the arms deal but they don’t want to reveal who is a 
criminal? Even the government’s law protects criminals. 

Tell me who is a criminal when the bosses pay you for 2 hours and you worked for 24 hours a day? Even the 
governments labour laws don’t protect you but they protect the bosses when you toyi-toyi. 

Tell me who is a criminal when the school locks their doors on a student because his/her parents cant afford 
school fees? Even the government’s law doesn’t protect you.

Tell me who is a criminal when you are evicted from your home because you can’t afford to pay or you are 
unemployed? Even the government’s law protects the criminals.

Tell me who is a criminal when you vote for a party that doesn’t deliver on its manifesto? Even the 
government’s law protects the criminal.

Tell me who is a criminal when you vote for a person but he crosses floors? Even the government laws protects 
criminal.

Tell me who is a criminal when the law protects the criminal? Even the government’s laws are criminal.

Tell me who is a criminal when the people are demanding the freedom chapter but it is not implemented? 

Poetry
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Who Do I Cry To?
Killer minds everywhere

Or is it what they call African renaissance?
Exactly, Who do I cry to?

Surrounded by hypocrites,
Who hit hard and run fast……….

But this is me
Black and talented

Where do you find me?
Out struggling to survive

A gone category – “either you are an intellectual or out of work”

You talk about the system
What does it mean to me?

When the valleys of the sun are malnourished

You talk about transformation
Is it helping me?

When poverty has struck hard

You talk about freedom
Are we really free?

When my father is still jailed for telling the truth

But why so many questions?

My mind is unstable
Commanded by pain and hatred

But you’ll just never know, would you?

But what did I expect
When you are one of them

And I’m still left on the same tip

Who do I cry to?

Poetry
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Untitled
I had an awful vision of the future

That shook the ground and raised poverty
The president just stood and stared
Watching my freedom falling apart

Everyone was preparing for a fight, but I wasn’t sure what they were fighting for
I fled in fear

Searching for a hiding place that was not there

Ngaqala ngahlangana ikhanda
Ngizibuza, ngiphinde ngiziphendule

Did we give to others way too much,
Forgetting our people here at home?

Did I need to be rich to enjoy what I fought for?
Should I just close my eyes to all this madness?
Is there anything called economic democracy?

When everyone is still marching against evictions,
When everyone still can’t be granted free electricity,

When everyone still fights for drinking water

But why was I running away?
When all our rights were being violated

I looked around
Then I realized this was no vision

It is today
Kanti sizokhululeka nini?

Poetry
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ADMISSIONS POLICY
1. WHO DECIDES ON ADMISSION OF LEARNERS?
 The Admission Policy for Ordinary Schools says:
 The admission policy of a public school is determined by the governing body of the school 

in terms of section 5(5) of the South African Schools Act, 1996. The policy must be consistent 
with the Constitution of the Republic of South Africa, 1996 (No. 108 of 1996), the South African 
Schools Act, 1996 and applicable provincial law. 

2. DOES A LEARNER HAVE TO BRING ANY DOCUMENT PROVING THAT HE OR SHE WILL BE ABLE 
TO PAY FEES?
NO. Some schools have been asking learners to bring a copy of their parents’ water and electricity 
accounts. These learners have been told that the schools cannot afford to admit learners whose 
parents were not good at paying bills. This is unlawful. 
 Section 5 (3) of South African Schools Act (SASA) says:
 No learner may be refused admission to a public school on the grounds that his/her parent/

care-giver is unable to pay, or has not paid, school fees that have been lawfully determined.
 Section 10 of SASA says:
 No learner may be refused admission to a public school on the grounds that his/her parents/

caregiver is unable to pay, or has not paid, school fees.

3. CAN A SCHOOL REFUSE TO ADMIT A LEARNER BECAUSE HE OR SHE IS LATE IN 
REGISTERING?
NO. Early registration is advisable but not legally binding. The registration process is there to 
enable schools to plan properly and so that there is not chaos on the fi rst day of term or the fi rst 
day of the new school year. Registration should not be used to exclude learners from school.
 Section 5 of the Admission Policy for Ordinary Schools says:
 The Head of Department must determine a process of registration for admission to public 

schools in order to enable the admission of learners to take place in a timely and an effi cient 
manner. The Head of Department and the school governing bodies should encourage parents 
to apply for the admission of their children before the end of the preceding school year.

4. CAN A LEARNER BE ADMITTED TO SCHOOL BUT REFUSED ADMISSION 
TO CERTAIN FACILITIES, CLASSES OR ACTIVITIES OF THE SCHOOL?
NO. This is unfair discrimination. The Department of Education has said that unfair 
discrimination includes treating learners whose parents have not paid school fees less favourably 
than those whose parents have paid. 
  Section 5 (1) of SASA says:

A school must serve its learners’ educational interests without unfairly discriminating in any 
way.

Exclusion from certain school activities or being made to sit on the fl oor instead of at a desk is 
illegal. 
 Section 10 of the Admissions Policy for Ordinary Schools says:
 A learner is admitted to the total school programme and may not be suspended from classes, denied 

access to cultural, sporting or social activities of the school, denied a school report or transfer 
certifi cates, or otherwise victimised on the grounds that his/her parent/care-giver is unable to pay, or has 
not paid, the required fees

DOCUMENTS
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SCHOOL FEES
5. CAN A PUBLIC SCHOOL CHARGE SCHOOLS FEES?  
Yes. A school is entitled to charge school fees. 
BUT IN ORDER FOR THE SCHOOL FEES TO BE LEGAL (sections 38, 39, 40 and 41 of SASA; 

Exemption Regulations Sections 3, 4, and 5): 
• It must call a general meeting of PARENTS/CAREGIVERS and provide a 30 day notice 

• Parents must be asked if school fees should be charged and if they agree, then the amount of 
school fees must be set by the PARENTS. 

• All the parents/caregivers must be notifi ed in writing of the amount of school fees payable. 

• School MUST inform ALL the parents/caregivers that even if they have decided to the agreed 
school fees, they still have the RIGHT to apply and be allowed not to pay the school fees if they 
cannot afford to pay the fees. 

6. CAN A PUBLIC SCHOOL SUE A PARENT FOR OUTSTANDING SCHOOL FEES? 
Yes. A school can sue parents/caregivers for outstanding school fees. But if a school does this, it 
CANNOT deny the learner concerned access to the school or any of the school’s facilities.  

In addition, for the school to be able sue parents/caregivers for outstanding school fees it must 
show that the school fees were decided according to the procedure laid out in point 5 above. Most 
important, the school must show that it has informed all parent(s) or caregiver(s) about their right 
to apply for a school fees exemption (i.e. the right not to pay school fees) and that parent(s) or 
caregiver(s) failed to apply (This is set out in Sections 40 & 41 of SASA).  

Information in this Pamphlet is extracted from Education Rights Project (ERP) booklets. Contact 
Sarah or Brian on 011-717-3076 for more information.

Documents
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REGULAR FEATURES  

Barometer of Education Resistance
DATE CITY COMMENTS

7 September 
2004

Newcastle-KwaZulu 700 angry pupils and parents at Ncandu Combined School stage a sit-in on the 
premises of Amajuba district education office in protest against the closure of 
their school by a farmer who is allegedly owed R50 000 by the department.

25 January 2005 Port Elizabeth Parents and learners protest outside the Bethelsdorp Senior Secondary School 
after grade 8 learners are denied admission to the school on the grounds that 
do not they live in the school’s vicinity.

27 January 2005 Orange Farm-
Gauteng

Angry parents force their way in after their children are refused enrollment at 
Mphithi Mahlatsi High School. 

8 February 2005 KwaZulu Natal Students at UKZN protest and boycott lectures, claiming that authorities have 
reneged on an agreement last year that faculties would be housed in the 
university building.

14, 15 February 
2005

Pretoria About 1000 students at the Soshanguve & Garankuwa campuses of the 
university embark on a protest against a recently announced increase on fees.

7 March 2005 Eastern Cape The members of National Education & Health Workers Union gather outside the 
education department district office in Sidwell, in protest against the decision 
to decrease the number of educators.

25 March 2005 Durban Students march to the Durban Institute of Technology, outraged by the R3.8 
million “golden handshake” given to the outgoing vice-chancellor, Professor 
Dan Ncayiyana.

14 April 2005 Gauteng- Pretoria Teachers at Lotus high school go on strike over staff shortages and unfavorable 
working conditions. 

19 April 2005 KwaMagxaki Angry parents vow to prevent the education department from closing down 
Spencer Mabija primary school, affecting 16 teachers  and 300 learners.
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Barometer of Struggles

Barometer of Resistance: 
South Africa

DATE CITY COMMENTS

3 January 2005 National About 2 200 workers at Nestle chocolate factories go on strike over wage 
dispute. The Food and Allied Workers Union (FAWU)  demands 8% while Nestle 
offers 6.4%. 

5 January 2005 Durban Residents of Bayview in Chatsworth resist the council water disconnection 
teams. 

3 February 2005 KwaZulu-Natal 527 monthly-paid members of the Southern African Clothing and Textile 
Workers’ Union (SACTWU) at 3 Frame Textiles factories go on strike in support 
of their demand for a 7% rise for all employees. Pay negotiations break down 
after management offers 4%. 

27 February 2005 National Over 30 000 truck drivers go on strike in support of a demand for higher wages 
and increased night shift allowances. The five main transport unions support 
the strike. Workers demand a wage increase of 9% across the board and 10% 
for workers earning a minimum wage. 

3 March 2005 Johannesburg A march by the Soweto Electricity Crisis Committee (SECC) in Dlamini against a 
councilor who sells houses owned by elderly people.

17 March 2005 Cape Town The Police and Prisons and Civil Rights Union (POPCRU) members march 
to parliament to urge President Mbeki to intervene in the situation in South 
African prisons. The march was preceded by national protest action against 
overtime work in December 2004 and January 2005.

19 March 2005 Johannesburg The Gauteng Anti-War Coalition organises a march of about 1 000 people 
through the streets of Johannesburg as part of a global day of action on the 
second anniversary of the invasion of Iraq.

24 March 2005 Johannesburg March organised by SECC to Moroka Police Station. Residents dump electricity 
and pre-paid water meters installed at their homes.

24 March 2005 Free State About 20 000 gold miners begin strike action protesting 4 900 threatened job 
cuts at Harmony mine. 

18 April 2005 Benoni Workers at MCE Engineering go on strike and demand to be paid their full 
salaries of R650, rather than the R100 they received the previous Friday. Two 
workers are killed and one critically injured after their employer opens fire on 
them during the wage dispute. 

21 April 2005 Johannesburg Alexandra affiliates of the Anti-Privatisation Forum (APF) demonstrate outside 
of the Johannesburg High Court to stop the eviction of more than 1 000 
residents from disused factories in Wynberg.

21 April 2005 Johannesburg March organised by SECC to Protea Magistrate Court. Residents hand over a 
memorandum against the police who escort people installing pre-paid meters.

26 April 2005 Johannesburg Picket organised by SECC at Zoo Lake against Johannesburg Water for 
installing pre-paid water meters in Soweto.

2 May 2005 Johannesburg Residents of White City, Soweto decide to remove pre-paid water meters during 
their meeting.

4 May 2005 Johannesburg Residents of Diepkloof march to the council against poor service delivery.
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DATE CITY COMMENTS

6 May 2005 Sandton Demonstration at Barclays Bank head office organised by Jubilee South Africa 
against the bank’s ABSA takeover bid. 

9 May 2005 National Over 4 000 National Union of Metalworkers of South Africa (NUMSA) members 
down tools at Volkswagen SA in a bid to force the company to reverse its 
decision to outsource part of its operation to a labour broker.

11 May 2005 Cape Town Residents of Valhalla Park, Vrygrond and elsewhere march to demand 
electricity for all, houses for all and an end to privatisation of government land.

13 May 2005 Durban Thousands of residents in informal settlements in Durban’s Ward 25 march to 
demand the resignation of a local councilor and for land and housing.

13 May 2005 Johannesburg Demonstration at ABSA head office organised by Jubilee South Africa against 
Barclays Bank’s takeover bid.

13 May 2005 Johannesburg Picket organised by SECC at Rand Water offices in Main Street (JHB) against 
pre-paid water meters and water cut offs.

17 May 2005 Cape Town About 2 000 members of the South African Municipal Workers Union (SAMWU) 
down tools and protest against government plans to privatise basic services 
such as water and electricity.

20 May 2005 Gauteng Demonstrations organised by Jubilee South Africa against Barclays Bank’s 
takeover bid at Barclays and ABSA head offices and ABSA branches in 
Braamfontein, Germiston, Vereeniging and Pretoria.

21 May 2005 Pretoria Thousands of Pretoria residents march to Arts and Culture Minister Pallo 
Jordan’s office to protest at the city’s name being changed to Tshwane.

23 May 2005 Cape Town Residents of Gugulethu and Khayelitsha stage a housing protest and burn tyres 
in the two townships. They express anger at the lack of housing delivery as 
well as the lack of water and electricity for informal settlements.

28 May 2005 Johannesburg The Young Communist League Gauteng Province marches against the poor 
working conditions of casuals and temporary workers.

28 May 2005 Johannesburg Jubilee South Africa (SA) organises a march of around 1 000 people to ABSA’s 
head office in Johannesburg to protest against the planned return of Britain’s 
Barclays Bank. 

3 June 2005 National Demonstrations at Barclays Bank head office, ABSA head office and ABSA 
branches organised by Jubilee South Africa against Barclays Bank’s takeover 
bid.

4 June 2005 Western Cape Demonstrations organised by Jubilee South Africa against Barclays Bank’s 
takeover bid at ABSA Branches.

Barometer of Struggles
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Barometer of Resistance: 
Southern Africa

DATE CITY COMMENTS

17 January 2005 Zimbabwe Postal workers at Zimpost are in their fourth month of industrial action, in a 
dispute over pay. Attempts at negotiations have failed, with rumours that the 
company may be about to dismiss the 3 000 strikers and replace them with 
casual labour.

17 January 2005 Zambia Secondary school teachers in Lusaka go on strike over housing allowance 
arrears owed to them from 2002. They also protest the delay in payment of 
their December 2004 salaries.

2 February 2005 Zambia More than 100 wives of former employees of Kapiri Glass Product (KGP) in 
Kapiri Mposhi march with their husbands through the civic centre. The women 
demand that the government pay their husbands’ termination benefits after the 
closure of the KGP factory. 
At the same time, armed police disperse unionised Kapiri Mposhi council 
workers demanding six months’ salary arrears.

8 February 2005 Zambia Local government workers in Lusaka and the Copperbelt region of Zambia go 
on strike demanding the government to put aside K100 billion ($US2.3 million) 
of its 2005 national budget for local authorities. Work at the Ndola City Council 
is stopped by the strike involving over 800 unionised employees.

15 March 2005 Mozambique About 200 workers at Chipanga II coal mine in Moatize down tools and march 
seven kilometers to company headquarters to demand the payment of wages 
owed since January. Union representatives complain of excessive working 
hours and inadequate safety procedures.

12 April 2005 Namibia Around 200 teachers hold a demonstration in the city of Keetmanshoop. The 
teachers, members of the Teachers Union of Namibia, protest the disparity 
between salaries of teachers in primary schools and their counterparts in 
secondary schools and newly appointed teachers. Primary school teachers 
receive far lower salaries. They also protest against pension, leave and housing 
subsidy conditions, and demand better facilities for further study.

25 April 2005 Zambia Nurses at Ndola Central Hospital go on strike, protesting against government 
giving housing allowances to teachers while withholding them from nurses.

25 April – 3 May 
2005

Zambia Council workers go on strike, defying a government threat of mass 
retrenchments. The Zambian United Local Authority Workers Union (ZULAWU) 
call the strike in support of a demand for the government to give K35 billion 
($US7.6 million) to local councils to fund packages for retirees and workers 
seconded to utility companies.

18 May 2005 Zambia Two miners are killed and twelve others injured, with two still unaccounted 
for in a pit accident at Mopani Copper Mines (MCM) in Mufulira in the Zambian 
Copper Belt. When wives and families gather outside the mine to enquire about 
their loved ones and to protest over the accident, police fire tear-gas into the 
crowd.

21 May – 4 June 
2005

Botswana Botswana Federation of Trade Unions (BFTU) and the Public Service Workers 
Association (PWSA) plan a series of marches to demand government action 
to protect workers from victimisation. They hand over a petition to President 
Festus Mogae demanding new legislation to bring Botswana’s labour laws in 
line with the standards of the International Labour Organisation (ILO).

Barometer of Struggles
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